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Introduction
This Familiarization Guide is designed to provide prospective examinees with
information about the Uzbek Defense Language Proficiency Test 5 (DLPT5) in
constructed-response format. This guide contains general information about the
test design, the format of the test, its length, its content, the skills tested, and
procedures used in scoring and reporting the scores. In addition, screen shots of
what the examinees will see when taking the test on the computer as well as
information on testing procedures are provided.

Overview of the DLPT5
The DLPT5 is designed to assess the general language proficiency in reading and
listening of native speakers of English who have learned a foreign language as a
second language. The DLPT5 tests measure proficiency as defined by the
Interagency Language Roundtable (ILR) Skill Level Descriptions, levels 0+ – 4
(see Appendix A). All DLPT5s will be delivered on the computer.
DLPT5s in many languages include both a Lower-Range Test and an
Upper-Range Test. The Lower-Range Test measures ILR proficiency levels 0+ - 3,
while the Upper-Range Test measures ILR proficiency levels 3 - 4. Examinees will
normally take the Lower-Range DLPT5; those who receive a score of 3 on this test
may be eligible to take the Upper-Range Test, depending on the policy of their
institution. The DLPT5 will be used to make operational readiness, incentive pay,
and training decisions for civilian and military language analysts in the United
States government.

Description of the Uzbek DLPT5 in Constructed-Response
Format
• Test Design
o The Lower-Range Reading Test contains 60 questions with about 30
authentic passages. Each passage has up to 3 questions. Half of the
reading passages will be presented in Latin script and half in
Cyrillic script.
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o The Lower-Range Listening Test contains 60 questions with 30
authentic passages. Each passage has two questions and is played
twice.
o Examinees have 3 hours to complete the Reading Test and 3 hours to
complete the Listening Test. Approximately halfway through each
test, examinees will be given a 15-minute break. The break does not
count toward the test time. For both the Listening Test and the
Reading Test, examinees may take as much or as little time as they
wish to answer the questions. Managing the time effectively is the
examinee’s responsibility.
• Test Content
o The DLPT5 is designed to measure proficiency in the target language
regardless of how it has been acquired. For this reason, and because
of the broad proficiency orientation of the test, its content is not tied
to any particular language-training program.
o The passages included in the test are sampled from authentic
materials and real-life sources such as signs, newspapers, radio and
television broadcasts, the Internet, etc.
o The passages cover a broad range of content areas, including social,
cultural, political, economic, geographic, scientific, and military
topics.
• Test Format: The test includes instructions for how to take the test, examples
of how to answer the questions, and question sets containing the following
parts:
o Orientation: This is a short statement in English that appears before
each passage. Its purpose is to identify the context from which the
passage is taken.
o Passage: This is the only element of the test that is in the target
language being tested. The maximum length of a listening
comprehension passage in the test is approximately 2 minutes. The
maximum length of a reading comprehension passage is
approximately 300 words. Most of the passages are much shorter
than the maximum length.
o Question statement: Each individual question is based on the
passage, is written in English, and is posed in the form of a complete
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question or an incomplete statement. The questions may ask about
what is explicitly stated in the passage or, in some cases, what is
implied in it. Occasionally questions may ask about expressions
that are used in the passage. There are usually two questions for
each passage; some passages may have three questions.
o Answer box: For each question, there is a box on the screen in which
examinees type their answer in English. Examinees may also type
notes in these boxes if they wish.

Scoring
Examinee scores are reported in terms of ILR levels, including “plus” ratings.
Lower-Range Tests are intended to cover ILR levels 0+ through 3. Possible scores
are 0, 0+, 1, 1+, 2, 2+, and 3. Upper-Range Tests are intended to cover ILR levels 3
through 4. Possible scores are 3, 3+, and 4. Separate scores are reported for
Reading and Listening.
Scores on either type of test reflect current functional language proficiency in
reading and listening as defined in the ILR Skill Level Descriptions (see Appendix
A). Scores do not reflect proficiency in speaking or writing, nor do they reflect
examinees’ job-related performance or ability to perform specific
language-related tasks under special circumstance (e.g., reading or listening to a
target language passage indefinitely many times with the aid of supplemental
reference materials and information sources).
For the Lower-Range Test, scores will be based on the number of questions
answered correctly at each ILR level. Each question targets a specific ILR level.
Examinees generally have to answer at least 70% of questions correctly at a given
level to be assigned that level. Examinees must pass each lower level in order to
pass a higher level. Examinee answers will be evaluated by scorers trained by
testing experts at the Defense Language Institute according to a detailed scoring
protocol.
Scores on the Upper-Range Test will be based on the number of passages for
which the examinee demonstrates comprehension. Each passage targets a specific
ILR level. Comprehension of a passage is demonstrated by supplying certain
information from the passage specified by the test’s developers. Examinees
generally have to demonstrate comprehension of at least 70% of the passages at a
given level to be assigned that level. Examinees must pass each lower level in
order to pass a higher level. Examinee answers will be evaluated by scorers
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trained by testing experts at the Defense Language Institute according to a
detailed scoring protocol.

Preparation for Taking the Uzbek DLPT5
The purpose of this publication is to familiarize prospective examinees with the
DLPT5 constructed-response format and general testing procedures. Other than
carefully reading this guide so that the test instructions and format are familiar,
there is very little to be gained from “studying” for the test. The best preparation
for the Uzbek DLPT5 is the acquisition of a solid base of general proficiency in the
target language, both through formal training and through language exposure
and use in a variety of real-life language-use settings. Examinees should know
that study aids (i.e., dictionaries, reference books, etc) are not permitted for this
test.

Instructions for taking the Uzbek DLPT5
The purpose of this section is to familiarize prospective examinees with how to
take the computer-based Uzbek DLPT5 constructed-response Reading and
Listening tests. Test procedures and instructions for both the Reading and
Listening tests are provided. Sample passages from ILR levels 1 – 3 in reading
and listening with their associated questions and sample expected answers are
included in this section.
Answers should be complete, concise, and relevant. Examinees are not expected
to write essays or word-for-word complete translations. An example passage
with explanations is given below to illustrate the types of answers that would be
expected to receive credit.
“According to an official spokesperson, the government of Treden has started a new
program to help solve the growing refugee problem there. The program, announced last
week by the Tredenian Minister of the Interior, involves the resettlement of refugees to
vacant apartment buildings in the Tredenian capital. These refugees are currently being
housed in overcrowded camps near Treden’s border with war-ravaged Norland. The camps
were instituted in 2003 in response to the war. Since that time, the number and size of
camps has grown, and the war is still going on. The average population of the camps is
3,000, and most camps were designed for at most 1,000 people. It is hoped that the new
program will help alleviate this situation.”
In order to receive credit, examinees must provide all the information requested.
20120322

Answers should be complete, concise, and relevant.
• Complete: examinees must provide all the information requested to
receive credit. The examinee must not leave out information that was
included in the passage and could reasonably be expected as part of an
answer to the question being asked. If, based on the above passage, there
had been a question “What action was taken by the government of Treden?”
a complete answer would include all of the information that the
government started a program to resettle refugees from camps near the
Norlandian border to vacant apartment buildings in the capital. It would
not be acceptable simply to write, “The government started a program,” or
“The government helped some refugees,” or “The government supplied
some people with apartments.” Where the question is in two parts, such as
“What action was taken by the government of Treden and what was the
reason for its action?”, both parts must be answered; i.e. the examinee
must say both what action was taken and why the action was taken in
order to receive credit.
• Concise: examinees should not write more than is called for by the
question. The amount called for by questions tends to increase as the
length and difficulty of the passages increases; nevertheless, examinees are
not expected to write essays. As long as the answer is complete (see above),
if it can be written in a sentence or even just a phrase, it should not be
“padded.”
• Relevant: examinees should not include information that does not answer
the question, even if that information appears in the passage; the
examinee’s entire answer should relate directly to the question being asked.
Examinees are not expected to write a word-for-word translation of large
parts of the passage or even of the entire passage in response to a question.
With regard to the example passage cited above, if the question asks for the
reason for the government’s action, the examinee should not offer a
translation of the last five sentences of the passage; even though that part
of the passage contains the critical information, it also contains some
extraneous information.
• Sense: the examinee’s response should make sense as an answer to the
question asked. Examinees who use the text box for note-taking should
ensure that they end up with a coherent answer that appears somewhere
within the text box and that can be understood by an English-speaking
rater.
• Translation: As noted above, translation of the entire passage is not
acceptable as the answer to any single question. Additionally, the strategy
of translating pieces of the passage as answers to questions should be used
with caution. It is common for questions to require inferences from what is
directly stated in the passage or the synthesis of ideas and information
from various parts of the passage, especially as the passages become longer
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and more difficult. Therefore, the answer to a question is sometimes not to
be found in one or two key sentences or sections of the passage.
Time management: In both the Reading section and the Listening section,
the examinee controls the amount of time used to answer a question. It is
therefore the examinee’s responsibility to monitor time usage while
answering and to manage time spent during the overall test. The examinee
should not spend too much time on any one answer. Also, because of the
way the test is scored, the examinee should use the time carefully to ensure
that all of the questions at or below his or her ability are answered
thoroughly. For the Upper Range Test, examinees should ensure that, for
any particular passage, all of the questions related to that passage are
answered.
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Test Procedures
This section is to help prospective examinees become familiar with the test
procedures of the DLPT5 constructed-response Reading and Listening tests. First,
there will be a short description of what the examinees see before the actual test
begins. Then screen shots of what examinees will see on the computer screen will
be provided. At the beginning of the test session, the examinee logs on to the
system using a Common Access Card (CAC) or a user ID and password that were
provided when the examinee registered to take the test. The examinee must click
on the [CAC Logon] or [Submit] button before moving to the next screen.
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The next screen provides a list of tests for which the examinee is eligible; the
examinee selects the appropriate test from the list.
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Once the test has been selected, a series of introductory screens appears. These
screens contain the Privacy Act Statement, the Disclaimer for Defense Language
Institute Tests, the Test Administration Statement (of the examinee’s ability to
take the test at that time), and the Non-Disclosure Statement. The examinee must
click on the indicated checkboxes under the Disclaimer and the Non-Disclosure
Statement before moving to the next screen.
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The next few screens contain examples of the screen layout for examinees to
familiarize themselves with the features of the test, instructions for taking the test
and a sample test passage. The text and questions in these screens appear smaller
than the text and questions on the actual test passages.
Reading Comprehension Test
Example of screen layout for the Reading Comprehension Test: The example text
represents a generic foreign language; it is not meant to be legible. Explanations
of the parts of the screen are provided.
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Instructions screen for the Reading Comprehension Test:
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The next screen contains one sample passage with its associated question or
questions.
Example of a reading sample passage:

After the sample passage, the examinee clicks on the [Next] button and moves to
the test navigation information screen.
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Test navigation information screen:
This screen contains instructions on how to go back to review answers at the end
of the test and information on the length of the test. By clicking on the [Start Test]
button, the examinee moves to the first passage of the test and starts the clock.
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Listening Comprehension Test
Example of screen layout for the Listening Comprehension Test:
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The next two screens contain instructions for the Listening Comprehension Test.
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Example of listening sample questions (the sample passage audio is played while
the screen is displayed):
After the sample passage, the examinee clicks on the [Next] button and moves to
the test navigation information screen.

20120322

Test navigation information screen:
As with the Reading Test, the examinee clicks on the [Start Test] button to hear
the first passage and start the clock.
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Navigating in the Listening Test
When a passage screen opens, examinees can start the audio by clicking on the
[Play Audio] button whenever they are ready to listen to the passage. Each
passage will be played twice. There will be a short tone between the two playings.
When the audio finishes, the [Next] button will appear. Examinees can move on
to the next passage once the audio has finished playing by clicking on the [Next]
button. Examinees can type in the text boxes at any time after the passage screen
opens. They can take as much or as little time as they wish to answer. Examinees
will not be able to go back to previous passages until the end of the test. (Note: for
the Reading Test, examinees will be able to go back to previous passages if they
wish.)
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End-of-Test Review Information
At the end of each test, a review screen appears for examinees to review their
responses to the questions before submitting the test.
From the review page, examinees will be able to jump to any given passage.
They will be able to respond to any questions they have not answered, or they can
change an answer.
The audio for the Listening Test will not be played again during this review period.
Example of the review screen:
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Sample Passages

Below are some sample passages, questions, and answers. Note that it is not
necessary to provide the exact wording of the answers in order to get credit; any
response that expresses the key ideas is correct.

Reading Comprehension
Level 1
A note from a daughter to her mother
Oyi,
Yaqinda ishdan keldim. Muzlatgichga qarasam sut yo‘q ekan. Hozir soat 5:00. Do‘konga
sutga ketyapman. Non ham olib kelaman. Amakim qo‘ng‘iroq qilgan edilar, uyda yo‘q
edingiz. Ular kechqurun qo‘ng’iroq qilishingizni so‘radilar. Biror saotlardan keyin uyda
bo‘laman.
Marhabo.

For what reason did Marhabo go to the store?
• (She wanted) to buy milk. or
• (She wanted) to buy bread. or
• There was no milk.
or
• There was no bread.

This passage is a note from a daughter to her mother. The daughter, Marhabo, noticed there
was no milk in the refrigerator when she came home. She informed her mother that she was
going to buy milk. Marhabo’s note does not indicate whether there is bread or not at home,
but says she would buy some bread anyway. Any formulation that includes the idea that
Marhabo was going to buy milk or bread, or that there was no milk or bread, will be
awarded credit.

For what reason does Marhabo mention her uncle?
•
•

He called (earlier/while the mother was out). or
He wanted the mother to call him.

Marhabo’s note also mentioned that her uncle called. He asked that Marhabo’s mother call
him back in the evening. Any formulation that includes the idea that the uncle called or the
uncle wanted Marhabo’s mother to call back will be awarded credit.
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Level 2
From a news report
Tошкент шаҳар Бектемир тумани ҳудудида, 3 феврал куни кучли портлаш содир
бўлган. Жиззах вилояти Бахмал тумани ҳокими Акмал Абдуллаевнинг машинаси
портлаб кетган. Акмал Абдуллаевнинг ўзи портлаш пайтида машинадан ташқарида
бўлган, лекин унинг ҳайдовчиси машинада бўлган. Портлашдан машинанинг тўртта
эшиклари отилиб кетган, ойналари сочилиб тушган, машинанинг ўзи шунчалик
қийшайиб кетганки, унинг русуми ани қлаб бўлмайдиган ҳолатга келган. Бир неча ўт
ўчириш машиналари етиб келиб, улар ёнаётган машинани ўчириш учун барча
чораларни кўришган. Машина ичида бўлган ҳайдовчини чиқариб олиб, тез ёрдам
машинасига бериб юборишган, деб хабар берди мухбир.
Шаҳар милицияси ходимларининг билдиришича, машинада қандайдир газ
балони бор экан ва ўша балондан газ сизиб чи ққан. Ҳайдовчи газ ҳидини сезган ва бу
нохуш ҳидни тарқатмоқчи бўлиб, ўйламасдан, хушбўй ҳид таратувчи аэрозоль
сепган ва бу ҳолат портлашга сабаб бўлган.
What are TWO pieces of information provided about the condition of the car in the incident
reported?
• The four doors of the car were blown away.
• (All) the glass was shattered.
• The car was thoroughly damaged.
• The car was exploded/ burned.
• The car caught fire.
• The make of the car was unrecognizable (due to the extent of the damage).
The passage is a news report about a car explosion in Tashkent. It provides a detailed
description of circumstances leading to the explosion and the condition of the car after the
explosion. According to the report, the doors of the car were blown away, the glass was
shattered, and the car was destroyed beyond recognition. Any formulation that includes
two ideas about the conditions of the car will be awarded credit.
According to the report, what circumstances led to the incident? Provide TWO details.
• There was a gas leak.
• The gas container leaked/was leaking.
• The driver sprayed air freshener/ deodorant to eliminate the smell of gas.
• The driver attempted to eliminate the smell of gas by spraying air freshener/
deodorant.
• The spray caused/led to the explosion.
The news report provided a description of a series of circumstances that led to the
explosion. Any formulation that includes two circumstances that led to the explosion will
be awarded credit.
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Level 3
From a commentary
Markaziy Osiyo Rossiya tomonidan mustamlakaga aylantirilgunga qadar o‘zbeklar
paxtani juda kam ekkan. Keyinchalik paxta O‘zbekistonda o’tgan asrning 40- yillari
oxiriga kelib yoppasiga qishloq xo‘jaligi ekiniga aylandi. 2-chi jahon urushi paytida
SSSRning paxtaga muhtojligi keskin oshganligi sababli, bu o‘ta mehnat talab qishloq
xo‘jaligi ekinini yetishtirish butun o‘zbek xalqining zimmasiga yuklandi. Kommunistik
hukumat talabiga muvofiq, 40-yillarda o‘zbeklar g‘arb plantatorlari tomonidan, Africa
mamlakatlaridan olib kelinib, o‘z paxta plantatsiyalarida shafqatsizlik bilan ishlatilayotgan
qullar holatiga tushdi.
Paxta ekkan kishi tongdan shomgacha belini bukib ishlaydi, ba’zan u, bu ishga butun
oilasini ham jalb qiladi. Paxta juda injiq o‘simlik bo‘lib, ekkandan to terib olguncha o‘ziga
juda katta e’tibor talab qiladi va shu sababli paxtakor unga bog‘lanib qoladi va uning
mehnati yil bo‘yi majburiyatga aylanadi. Olimlarning aytishicha, muttasil engashib
ishlaydigan odam bilan, tikka yurib yoki o‘tirib mehnat qiladigan odam o‘rtasida farq
barcha o‘lchamlar bo‘yicha ancha katta ekan. Birinchi toifadagi odamlar ikkinchisiga ham
aqlan, ham sog‘lig‘ining holati jismonan rivojlanishi va hattoki dunyoqarashida ham farq
qiladi. Sovet tuzumi hukumronlik qilgan davrdan boshlab o‘zbeklarning deyarli hammasi
paxtakorga aylandi,ularda alohida, o‘ziga hos psixologiya-qul psixologiyasi, ya’ni
hokimiyat odamlari huzurida o‘zini qulday tutish psixologiyasi paydo bo‘ldi va shakllandi,
paxta esa o‘zbek quli qo‘lidagi kishanga aylandi.
Bu ahvol millat uchun, albatta achinarli hol. Chunki inson o‘z hayotini rejalashtirishi va
kelajagini yaratishi uchun u ruhan va ma’naviy ozod bo‘lishi shart. Bu borada o‘zbeklarga
ham o‘z-o‘zini anglash, tobelikdan qutulish, qo‘lidagi kishanlarni tamoman uloqtirib
tashlash, ya’ni majburan yoppasiga paxta yetishtirishni to‘xtatish vaqti yetdi. Shunday
qilingandagina, xalqimiz nafaqat paxta yetishtirishda, boshqa sohalarda ham
mukammallikka erisha oladi.

What state of mind exhibited in Uzbeks does the author discuss AND what contributed to
this state of mind?
• A passive/ slavish state of mind/ mentality/ outlook/ attitude. and
• Decision by the Soviet government/ communist party to grow cotton in Uzbekistan.
or
• Decision by the Soviet government/ communist party to use Uzbeks as cotton
growers. or
• Decision by the Soviet government/ communist party to force Uzbeks to become
cotton growers. or
• Long hours of working in the cotton fields turn Uzbeks into slaves. or
• Amount of work needed to attend to the crop/ cotton turns Uzbeks into slaves. or
• Amount of work needed to attend to the crop/ cotton deprives Uzbeks of
opportunities to develop their intellect.
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This passage is a commentary in which the author is critical of a certain state of mind
exhibited in Uzbeks. The author provided explanation of the cause of this particular state of
mind and provided her suggestions to fellow Uzbeks, regarding ways to overcome this
state of mind. Any formulation that includes which state of mind is being discussed and its
cause will be awarded credit.
What does the author think that Uzbeks as a nation should do? Provide TWO points.
• Start planning their future.
• Start thinking for themselves.
• Start knowing who they are.
• Choose their own destiny.
• Stop growing cotton.
• Be less dependent on cotton.
• Stop being obedient to the government.
• Know their rights.
In her concluding remarks, the author recommends a number of things Uzbeks can do to
free themselves from the state of mind being discussed. Any formulation that includes two
recommendations made by the author will be awarded credit.
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Listening Comprehension
Note: Examinees will not see passage transcripts in an actual DLPT5 listening test.

Level 1
From a conversation between two friends
Uzbek transcript
Ғ1: - Ҳалима, ўғлингиз Собир неча ёшда?
Ғ2: - У 18 га тўлди.
Ғ1: - Вой, ростданми? Яқиндагина у кичик бола эди.
Ғ2: - Ҳа, у ўрта мактабни тугатди. Энди эса ҳарбий ҳизматга кетаяпти.
Ғ1: - Қачон кетаяпти?
Ғ2: - Кейинги ой, 20чи март куни. Мен ундан жуда ҳам ҳавотирланаяпман.
Ғ1: - Ҳалима, ҳеч ҳавотирланманг, ҳарбийда ҳозир, солдатларга жуда катта
ғамхўрликлар кўрсатилаётганмиш. Ҳаммаси яхши бўлади. Ўғлингиз эсон-омон
ҳизмат қилиб қайтади.
Ғ2: - Яхши сўзларингиз учун cизга, катта раҳмат Раъно.
What is one fact stated about Sobir, Halima’s son?
• He is 18 years old. or
• He graduated from high school. or
• He is about to begin/do military/army service.
This passage is about Sobir, Halima’s son. In this conversation, the two women, Ra’no and
Halima, mention a number of things about Sobir. Any formulation that includes one point
made about Sobir will be awarded credit.
What is one reason Ra’no thinks that Halima should not worry?
• The army is taking good care of its soldiers. or
• Her son/Sobir will be safe/ healthy. or
• Sobir will come home safely.
In the conversation, Halima mentions that she is worried. Her friend, Ra’no tells Halima
not to worry and explain why Halima should not worry. Any formulation that includes one
reason Ra’no mentions will be awarded credit.
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Level 2
From a radio report
Uzbek transcript
F: - АҚШ Мудофаа Вазирлиги бераётган маълумотларга кўра, армия сафида ҳозир
28 ўзбекистонлик бор: 26 оддий аскар ва 2 офицер.
Равшан Бизли ҳарбий хизматда. У Хавфни Камайтириш Агентлигининг ядровий
масалалар бўлимида таржимон бўлиб ишлайди. Равшан 12 ёшида онаси ва икки
иниси билан АҚШга келган. Бугун бу давлат фуқароси.
М: - “Университетда, кимё факултетида ў қиб юрган пайтим эди. Кимё фанини яхши
кўраман, лекин бу соҳада ишлашга унча хушим йўқ. Бутунлай бошқа йўналишда
ўзимни синаб кўриш учун армияга бордим”.
F: - Равшаннинг айтишича, ҳарбий хизматга ҳамма ҳам дош беравермайди. У билан
бирга аскарликка ёзилган йигитларнинг 30 фоизи сафни тарк этган.
М: - “Мени Миссури штатига, ҳарбий тайёрлов курсларига жўнатишди. Ана ўша
ерда кўпчилик машқларга чидай олмади”.
F: - Равшаннинг айтишича йигит қизларни ҳарбий хизматга чорловчи омиллардан
бири бу – имтиёз, молиявий ёрдам. Армия Равшаннинг ўқиш пулини, уй, егулик,
машина билан боғлиқ харажатларини қоплайди. Ҳозир у Алабамада Трой
Университетининг сиртқи бўлимида магистратурада халқаро муносабатларни
ўрганмоқда.
What reason did Ravshan give for choosing a military career?
• He wanted to do/try something different. or
• He did not want to work in a chemistry-related field. or
• He liked what he was doing in college but did not want to work in a related field.
In this news report, Ravshan provided a number of reasons for choosing a military career.
Any formulation that includes one reason Ravshan mentioned will be awarded credit.
According to Ravshan, what is one reason that young people are attracted to the military?
• The Army/ military provides benefits/financial support. or
• The military provides benefits in education/housing/food/car expenses.
According to the female reporter, Ravshan explains reasons young people are attracted to
the military, namely, the different types of benefits the military offers. Any formulation
that includes one reason Ravshan mentioned will be awarded credit.
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Level 3
From a conversation among three friends, about social behavior
Uzbek transcript
Ғ1: - Кишиларга нисбатан меҳрибон бўлиш ва уларни xафа қилиб қўймаслик бу жуда
муҳим нарса. Баъзида биз, ўзимиз билмаган ҳолда кимнингдир кўнглини оғритиб
қўямиз. Бу ҳолатнинг олдини олиш учун кундалик мулоқoтда, кишиларга табассум
билан мурожаат қилиш маъқул деб ўйлайман. Кишилар билан ёқимли муносабатда
бўлсак, бу ҳолат уларга ҳам юқади, ёқимсиз муносабатнинг ҳам таъсири худди
шундай бўлади.
Ғ2: - Гапингиз тўғри, одамлар билан алоқада кимлигимиз муҳим бўлгани каби,
ҳулқ-атворимиз ҳам жуда муҳим. Агар биз ҳаётга бўлган муҳаббатимизни,
сабр-тоқат ва илиқликни табассум орқали ифодаласак, бизнинг мулоқот ва таъсир
доирамизга кирган ҳар бир инсонда xотиржамлик ва ўзига ишонч уйғота оламиз.
М:- Бу масалада мен бошқача фикрдаман. Табассум орқали, биз кишиларнинг
жиғига кўпроқ тегиб қўйишимиз ҳам мумкин. Мен буни, жаҳлдор синглим билан
бўлган тажрибамга асосланиб айтаяпман. Синглим, мен билан ҳар xил масалада
тортишаверади ва охири шундай қизишиб кетадики, aгар уни тинчлантирмоқчи
бўлиб, унга жилмайиб қарайдиган бўлсам, унинг баттар жаҳли чиқади. У шунақа
тажангки, унинг феъл-атворини ҳеч нарса билан ўзгартириб бўлмайди. Синглимга
ўхшаш кишилар учун бу таклифингиз умуман тўғри келмайди деб ўйлайман.
Ғ1: - Менимча, сиз синглизни, кейин ўзингизни яхшилаб тушуниб олишингиз керак.
Чунки ҳаммамизнинг, кишиларни қабул қилиш ҳусусиятимиз турлича. Баъзан бу
бизнинг ички ҳолатимизнинг ифодаси бўлиши мумкин. Албатта, биз ўз
туйғуларимизга ишонишимиз керак. Лекин, шу билан биргаликда бошқаларни
ҳурмат қилишимизни, уларга бепарво эмас эканлигимизни кўрсата билишимиз
керак. Буни эса табасcум орқали ифодалаш анча осон.
Ғ2: - Ҳа, гапингизга мутлaқo қўшиламан. Одамларни тушуниш учун меҳр керак.
Агар меҳр муҳаббат ичингизда бўлса у албатта ташқарига чиқади. «Чўмичда бори
қозонга чиқади» дейишади-ку. Кишилар билан муносабатимизни яхшилашда эса,
албатта табассумнинг ёрдами катта деб ўйлайман.
What did the two women agree, concerning the behavior discussed?
• The smile/It is a powerful tool for building better communication between people.
or
• One can make the people around him/her to be peaceful and confident by smiling.
or
• Smiles help / It helps establish friendship.
In this conversation, the two women agree that the smile is important in maintaining good
interpersonal relations and exerting positive effects on people. Any formulation that
includes one idea expressed about smiling will be awarded credit.

What reaction did the two women have regarding the man’s remarks about his sister?
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•
•
•
•
•
•

He has to understand his sister/ where his sister’s reaction comes from. or
Everybody deserves care and understanding in spite of who she/he is. or
In order to value people (and their rights), we must first know ourselves. or
We should not judge people based on our own perception/standards. or
Smiling works only when people understand and respect other people. or
Understanding the people around us can prevent us from being egocentric.

The two women expressed several opinions about the man’s remark about his sister. Any
formulation that includes one opinion mentioned by the two women will be awarded credit.
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Appendix A: Interagency Language Roundtable Language
Skill Level Descriptions
Preface
The following descriptions of proficiency levels 0, 1, 2, 3, 4, and 5 characterize
spoken-language use. Each higher level implies control of the previous levels'
functions and accuracy. The designation 0+, 1+, 2+, etc. will be assigned when
proficiency substantially exceeds one skill level and does not fully meet the
criteria for the next level. The "plus-level" descriptions, therefore, are subsidiary
to the "base-level" descriptions.
A skill level is assigned to a person through an authorized language examination.
Examiners assign a level on a variety of performance criteria exemplified in the
descriptive statements. Therefore, the examples given here illustrate, but do not
exhaustively describe, either the skills a person may possess or situations in
which he/she may function effectively.
Statements describing accuracy refer to typical stages in the development of
competence in the most commonly taught languages in formal training programs.
In other languages, emerging competence parallels these characterizations, but
often with different details.
Unless otherwise specified, the term "native speaker" refers to native speakers of a
standard dialect.
"Well-educated," in the context of these proficiency descriptions, does not
necessarily imply formal higher education. However, in cultures where formal
higher education is common, the language-use abilities of persons who have had
such education is [sic] considered the standard. That is, such a person meets
contemporary expectations for the formal, careful style of the language, as well as
a range of less formal varieties of the language.
These descriptions may be further specified by individual agencies to characterize
those aspects of language-use performance which are of insufficient generality to
be included here.

Interagency Language Roundtable Language Skill Level Descriptions: Listening
Listening 0 (No Proficiency)
No practical understanding of the spoken language. Understanding is limited to
occasional isolated words with essentially no ability to comprehend
communication. (Has been coded L-0 in some nonautomated applications. [Data
Code 00]
Listening 0+ (Memorized Proficiency)
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Sufficient comprehension to understand a number of memorized utterances in
areas of immediate needs. Slight increase in utterance length understood but
requires frequent long pauses between understood phrases and repeated requests
on the listener's part for repetition. Understands with reasonable accuracy only
when this involves short memorized utterances or formulae. Utterances
understood are relatively short in length. Misunderstandings arise due to
ignoring or inaccurately hearing sounds or word endings (both inflectional and
non-inflectional), distorting the original meaning. Can understand only with
difficulty even such people as teachers who are used to speaking with non-native
speakers. Can understand best those statements where context strongly supports
the utterance's meaning. Gets some main ideas. (Has been coded L-0+ in some
nonautomated applications.) [Data Code 06]
Listening 1 (Elementary Proficiency)
Sufficient comprehension to understand utterances about basic survival needs
and minimum courtesy and travel requirements in areas of immediate need or on
very familiar topics, can understand simple questions and answers, simple
statements and very simple face-to-face conversations in a standard dialect. These
must often be delivered more clearly than normal at a rate slower than normal
with frequent repetitions or paraphrase (that is, by a native used to dealing with
foreigners). Once learned, these sentences can be varied for similar level
vocabulary and grammar and still be understood. In the majority of utterances,
misunderstandings arise due to overlooked or misunderstood syntax and other
grammatical clues. Comprehension vocabulary inadequate to understand
anything but the most elementary needs. Strong interference from the candidate's
native language occurs. Little precision in the information understood owing to
the tentative state of passive grammar and lack of vocabulary. Comprehension
areas include basic needs such as: meals, lodging, transportation, time and simple
directions (including both route instructions and orders from customs officials,
policemen, etc.). Understands main ideas. (Has been coded L-1 in some
nonautomated applications.) [Data Code 10]
Listening 1+ (Elementary Proficiency, Plus)
Sufficient comprehension to understand short conversations about all survival
needs and limited social demands. Developing flexibility evident in
understanding a range of circumstances beyond immediate survival needs.
Shows spontaneity in understanding by speed, although consistency of
understanding is uneven. Limited vocabulary range necessitates repetition for
understanding. Understands more common time forms and most question forms,
some word order patterns, but miscommunication still occurs with more complex
patterns. Cannot sustain understanding of coherent structures in longer
utterances or in unfamiliar situations. Understanding of descriptions and the
giving of precise information is limited. Aware of basic cohesive features (e.g.,
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pronouns, verb inflections) but many are unreliably understood, especially if less
immediate in reference. Understanding is largely limited to a series of short,
discrete utterances. Still has to ask for utterances to be repeated. Some ability to
understand facts. (Has been coded L-1+ in some nonautomated applications.)
[Data Code 16]
Listening 2 (Limited Working Proficiency)
Sufficient comprehension to understand conversations on routine social demands
and limited job requirements. Able to understand face-to-face speech in a
standard dialect, delivered at a normal rate with some repetition and rewording,
by a native speaker not used to dealing with foreigners, about everyday topics,
common personal and family news, well-known current events and routine office
matters through descriptions and narration about current, past and future events;
can follow essential points of discussion or speech at an elementary level on
topics in his/her special professional field. Only understands occasional words
and phrases of statements made in unfavorable conditions, for example through
loudspeakers outdoors. Understands factual content. Native language causes less
interference in listening comprehension. Able to understand facts; i.e., the lines
but not between or beyond the lines. (Has been coded L-2 in some nonautomated
applications.) [Data Code 20]
Listening 2+ (Limited Working Proficiency, Plus)
Sufficient comprehension to understand most routine social demands and most
conversations on work requirements as well as some discussions on concrete
topics related to particular interests and special fields of competence. Often shows
remarkable ability and ease of understanding, but under tension or pressure may
break down. Candidate may display weakness or deficiency due to inadequate
vocabulary base or less than secure knowledge of grammar and syntax. Normally
understands general vocabulary with some hesitant understanding of everyday
vocabulary still evident. Can sometimes detect emotional overtones. Some ability
to understand implications. (Has been Coded L-2+ in some nonautomated
applications.) [Data Code 26]
Listening 3 (General Professional Proficiency)
Able to understand the essentials of all speech in a standard dialect including
technical discussions within a special field. Has effective understanding of
face-to-face speech, delivered with normal clarity and speed in a standard dialect
on general topics and areas of special interest; understands hypothesizing and
supported opinions. Has broad enough vocabulary that rarely has to ask for
paraphrasing or explanation. Can follow accurately the essentials of
conversations between educated native speakers, reasonably clear telephone calls,
radio broadcasts, news stories similar to wire service reports, oral reports, some
oral technical reports and public addresses on non-technical subjects; can
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understand without difficulty all forms of standard speech concerning a special
professional field. Does not understand native speakers it they speak very quickly
or use some slang or dialect. Can often detect emotional overtones. Can
understand implications. (Has been coded L-3 in some nonautomated
applications.) [Data Code 30]
Listening 3+ (General Professional Proficiency, Plus)
Comprehends most of the content and intent of a variety of forms and styles of
speech pertinent to professional needs, as well as general topics and social
conversation. Ability to comprehend many sociolinguistic and cultural references.
However, may miss some subtleties and nuances. Increased ability to
comprehend unusually complex structures in lengthy utterances and to
comprehend many distinctions in language tailored for different audiences.
Increased ability to understand native speakers talking quickly, using
nonstandard dialect or slang; however, comprehension is not complete. Can
discern some relationships among sophisticated listening materials in the context
of broad experience. Can follow some unpredictable turns of thought readily, for
example, in informal and formal speeches covering editorial, conjectural and
literary material in subject matter areas directed to the general listener. (Has been
coded L-3+ in some nonautomated applications.) [Data Code 36]
Listening 4 (Advanced Professional Proficiency)
Able to understand all forms and styles of speech pertinent to professional needs.
Able to understand fully all speech with extensive and precise vocabulary,
subtleties and nuances in all standard dialects on any subject relevant to
professional needs within the range of his/her experience, including social
conversations; all intelligible broadcasts and telephone calls; and many kinds of
technical discussions and discourse. Understands language specifically tailored
(including persuasion, representation, counseling and negotiating) to different
audiences. Able to understand the essentials of speech in some non-standard
dialects. Has difficulty in understanding extreme dialect and slang, also in
understanding speech in unfavorable conditions, for example through bad
loudspeakers outdoors. Can discern relationships among sophisticated listening
materials in the context of broad experience. Can follow unpredictable turns of
thought readily, for example, in informal and formal speeches covering editorial,
conjectural and literary material in any subject matter directed to the general
listener. (Has been coded L-4 in some nonautomated applications.) [Data Code
40]
Listening 4+ (Advanced Professional Proficiency, Plus)
Increased ability to understand extremely difficult and abstract speech as well as
ability to understand all forms and styles of speech pertinent to professional
needs, including social conversations. Increased ability to comprehend native

20120322

speakers using extreme nonstandard dialects and slang, as well as to understand
speech in unfavorable conditions. Strong sensitivity to sociolinguistic and cultural
references. Accuracy is close to that of the well-educated native listener but still
not equivalent. (Has been coded L-4+ in some nonautomated applications.) [Data
Code 46]
Listening 5 (Functionally Native Proficiency)
Comprehension equivalent to that of the well-educated native listener. Able to understand
fully all forms and styles of speech intelligible to the well-educated native listener,
including a number of regional and illiterate dialects, highly colloquial speech and
conversations and discourse distorted by marked interference from other noise. Able to
understand how natives think as they create discourse. Able to understand
extremely difficult and abstract speech. (Has been coded L-5 in some
nonautomated applications.) [Data Code 50]

Interagency Language Roundtable Language Skill Level Descriptions: Reading
R-0: Reading 0 (No Proficiency)
No practical ability to read the language. Consistently misunderstands or cannot
comprehend at all. [Data Code 00]
R-0+: Reading 0+ (Memorized Proficiency)
Can recognize all the letters in the printed version of an alphabetic system and
high-frequency elements of a syllabary or a character system. Able to read some
or all of the following: numbers, isolated words and phrases, personal and place
names, street signs, office and shop designations. The above often interpreted
inaccurately. Unable to read connected prose. [Data Code 06]
R-1: Reading 1 (Elementary Proficiency)
Sufficient comprehension to read very simple connected written material in a
form equivalent to usual printing or typescript. Can read either representations of
familiar formulaic verbal exchanges or simple language containing only the
highest frequency structural patterns and vocabulary, including shared
international vocabulary items and cognates (when appropriate). Able to read
and understand known language elements that have been recombined in new
ways to achieve different meanings at a similar level of simplicity. Texts may
include descriptions of persons, places or things: and explanations of geography
and government such as those simplified for tourists. Some misunderstandings
possible on simple texts. Can get some main ideas and locate prominent items of
professional significance in more complex texts. Can identify general subject
matter in some authentic texts. [Data Code 10]
R-1+: Reading 1+ (Elementary Proficiency, Plus)
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Sufficient comprehension to understand simple discourse in printed form for
informative social purposes. Can read material such as announcements of public
events, simple prose containing biographical information or narration of events,
and straightforward newspaper headlines. Can guess at unfamiliar vocabulary if
highly contextualized, but with difficulty in unfamiliar contexts. Can get some
main ideas and locate routine information of professional significance in more
complex texts. Can follow essential points of written discussion at an elementary
level on topics in his/her special professional field.
In commonly taught languages, the individual may not control the structure well.
For example, basic grammatical relations are often misinterpreted, and temporal
reference may rely primarily on lexical items as time indicators. Has some
difficulty with the cohesive factors in discourse, such as matching pronouns with
referents. May have to read materials several times for understanding. [Data
Code 16]
R-2: Reading 2 (Limited Working Proficiency)
Sufficient comprehension to read simple, authentic written material in a form
equivalent to usual printing or typescript on subjects within a familiar context.
Able to read with some misunderstandings straightforward, familiar, factual
material, but in general insufficiently experienced with the language to draw
inferences directly from the linguistic aspects of the text. Can locate and
understand the main ideas and details in material written for the general reader.
However, persons who have professional knowledge of a subject may be able to
summarize or perform sorting and locating tasks with written texts that are well
beyond their general proficiency level. The individual can read uncomplicated,
but authentic prose on familiar subjects that are normally presented in a
predictable sequence which aids the reader in understanding. Texts may include
descriptions and narrations in contexts such as news items describing frequently
occurring events, simple biographical information, social notices, formulaic
business letters, and simple technical material written for the general reader.
Generally the prose that can be read by the individual is predominantly in
straightforward/high-frequency sentence patterns. The individual does not have
a broad active vocabulary (that is, which he/she recognizes immediately on sight),
but is able to use contextual and real-world cues to understand the text.
Characteristically, however, the individual is quite slow in performing such a
process. Is typically able to answer factual questions about authentic texts of the
types described above. [Data Code 20]
R-2+: Reading 2+ (Limited Working Proficiency, Plus)
Sufficient comprehension to understand most factual material in non-technical
prose as well as some discussions on concrete topics related to special
professional interests. Is markedly more proficient at reading materials on a
familiar topic. Is able to separate the main ideas and details from lesser ones and

20120322

uses that distinction to advance understanding. The individual is able to use
linguistic context and real-world knowledge to make sensible guesses about
unfamiliar material. Has a broad active reading vocabulary. The individual is able
to get the gist of main and subsidiary ideas in texts which could only be read
thoroughly by persons with much higher proficiencies. Weaknesses include
slowness, uncertainty, inability to discern nuance and/or intentionally disguised
meaning. [Data Code 26]
R-3: Reading 3 (General Professional Proficiency)
Able to read within a normal range of speed and with almost complete
comprehension a variety of authentic prose material on unfamiliar subjects.
Reading ability is not dependent on subject matter knowledge, although it is not
expected that the individual can comprehend thoroughly subject matter which is
highly dependent on cultural knowledge or which is outside his/her general
experience and not accompanied by explanation. Text-types include news stories
similar to wire service reports or international news items in major periodicals,
routine correspondence, general reports, and technical material in his/her
professional field; all of these may include hypothesis, argumentation and
supported opinions. Misreading rare. Almost always able to interpret material
correctly, relate ideas and "read between the lines," (that is, understand the
writers' implicit intents in text of the above types). Can get the gist of more
sophisticated texts, but may be unable to detect or understand subtlety and
nuance. Rarely has to pause over or reread general vocabulary. However, may
experience some difficulty with unusually complex structure and low frequency
idioms. [Data Code 30]
R-3+: Reading 3+ (General Professional Proficiency, Plus)
Can comprehend a variety of styles and forms pertinent to professional needs.
Rarely misinterprets such texts or rarely experiences difficulty relating ideas or
making inferences. Able to comprehend many sociolinguistic and cultural
references. However, may miss some nuances and subtleties. Able to comprehend
a considerable range of intentionally complex structures, low frequency idioms,
and uncommon connotative intentions, however, accuracy is not complete. The
individual is typically able to read with facility, understand, and appreciate
contemporary expository, technical or literary texts which do not rely heavily on
slang and unusual items. [Data Code 36]
R-4: Reading 4 (Advanced Professional Proficiency)
Able to read fluently and accurately all styles and forms of the language pertinent
to professional needs. The individual's experience with the written language is
extensive enough that he/she is able to relate inferences in the text to real-world
knowledge and understand almost all sociolinguistic and cultural references.
Able to "read beyond the lines" (that is, to understand the full ramifications of
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texts as they are situated in the wider cultural, political, or social environment).
Able to read and understand the intent of writers' use of nuance and subtlety. The
individual can discern relationships among sophisticated written materials in the
context of broad experience. Can follow unpredictable turns of thought readily in,
for example, editorial, conjectural, and literary texts in any subject matter area
directed to the general reader. Can read essentially all materials in his/her special
field, including official and professional documents and correspondence.
Recognizes all professionally relevant vocabulary known to the educated
non-professional native, although may have some difficulty with slang. Can read
reasonably legible handwriting without difficulty. Accuracy is often nearly that of
a well-educated native reader. [Data Code 40]
R-4+: Reading 4+ (Advanced Professional Proficiency, Plus)
Nearly native ability to read and understand extremely difficult or abstract prose,
a very wide variety of vocabulary, idioms, colloquialisms and slang. Strong
sensitivity to and understanding of sociolinguistic and cultural references. Little
difficulty in reading less than fully legible handwriting. Broad ability to "read
beyond the lines" (that is, to understand the full ramifications of texts as they are
situated in the wider cultural, political, or social environment) is nearly that of a
well-read or well-educated native reader. Accuracy is close to that of the
well-educated native reader, but not equivalent. [Data Code 46]
R-5: Reading 5 (Functionally Native Proficiency)
Reading proficiency is functionally equivalent to that of the well-educated native
reader. Can read extremely difficult and abstract prose; for example, general legal
and technical as well as highly colloquial writings. Able to read literary texts,
typically including contemporary avant-garde prose, poetry and theatrical
writing. Can read classical/archaic forms of literature with the same degree of
facility as the well-educated, but non-specialist native. Reads and understands a
wide variety of vocabulary and idioms, colloquialisms, slang, and pertinent
cultural references. With varying degrees of difficulty, can read all kinds of
handwritten documents. Accuracy of comprehension is equivalent to that of a
well-educated native reader. [Data Code 50]
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