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Introduction  
  

This Familiarization Guide is designed to provide prospective examinees with 
information about the Hausa Defense Language Proficiency Test 5 (DLPT5) in 
constructed-response format. This guide contains general information about the test 
design, the format of the test, its length, its content, the skills tested, and procedures used 
in scoring and reporting the scores. In addition, screen shots of what the examinees will 
see when taking the test on the computer as well as information on testing procedures are 
provided.    
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Part 1  
Overview of the DLPT5 Constructed-Response Test 
  
The DLPT5 Constructed-Response (CRT) is designed to assess the general language 
proficiency in reading and listening of native speakers of English who have learned a 
foreign language as a second language, as well as native speakers of other languages with 
strong English skills. The DLPT5 tests measure proficiency as defined by the Interagency 
Language Roundtable (ILR) Skill Level Descriptions, levels 0+ through 4 (see 
Appendix). All DLPT5s are delivered via computer.    
  
DLPT5s CRTs in many languages include both a Lower-Range Test and an Upper-Range 
Test. The Lower-Range Test measures ILR proficiency levels 0+ through 3, while the 
Upper-Range Test measures ILR proficiency levels 3 through 4. Examinees will normally 
take the Lower-Range DLPT5; those who receive a score of 3 on the lower range test 
may be eligible to take the Upper-Range Test, depending on the policy of their 
institution. The DLPT5 will be used to make operational readiness, incentive pay, and 
training decisions for civilian and military language analysts in the United States 
government.  
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1. Test design    
 

The Lower-Range Reading Test contains 60 questions with about 30 authentic 
passages. Each passage has two questions. The reading passages will be presented in 
Latin script.   

  
The Lower-Range Listening Test contains 60 questions with 30 authentic 

passages.  Each passage has two questions and is played twice.  
  

Examinees have 3 hours to complete the Reading Test and 3 hours to complete 
the Listening Test. Approximately halfway through each test, examinees will be given a 
15-minute break. The break does not count toward the test time. For both the Listening 
Test and the Reading Test, examinees may take as much or as little time as they wish to 
answer the questions. Managing the time effectively is the examinee’s responsibility.  

  
2. Test content 
 

The DLPT5 is designed to measure proficiency in the target language regardless 
of how it has been acquired. For this reason, and because of the broad proficiency 
orientation of the test, its content is not tied to any particular language-training program.   

  
The passages included in the test are sampled from authentic materials and real-

life sources such as signs, newspapers, radio and television broadcasts, the Internet, etc.  
 

The passages cover a broad range of content areas, including social, cultural, 
political, economic, geographic, scientific, and military topics.  
  
3. Test format  
 

The test includes instructions for how to take the test, examples of how to answer 
the questions, and question sets containing the following parts:  

  
Orientation: This is a short statement in English that appears before each passage. Its 
purpose is to identify the context from which the passage is taken.  
 
Passage: This is the only element of the test that is in the target language being tested. 
The maximum length of a listening comprehension passage in the test is approximately 2 
minutes. The maximum length of a reading comprehension passage is approximately 300 
words. Most of the passages are much shorter than the maximum length.  
 
Question statement: Each individual question is based on the passage, is written in 
English, and is posed in the form of a complete question or an incomplete statement. The 
questions may ask about what is explicitly stated in the passage or, in some cases, what is 
implied in it. Occasionally questions may ask about idioms or expressions that are used in 
the passage. There are usually two questions for each passage; some passages may have 
three questions.  
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Answer box: For each question, there is a box on the screen in which examinees type 
their answer in English. Examinees may also type notes in these boxes if they wish.  

 
4. Scoring   
 

Examinee scores are reported in terms of ILR levels, including “plus” ratings.  
Lower-Range Tests are intended to cover ILR levels 0+ through 3. Possible scores are 0, 
0+, 1, 1+, 2, 2+, and 3. Upper-Range Tests are intended to cover ILR levels 3 through 4.  
Possible scores are 3, 3+, and 4. Separate scores are reported for Reading and Listening.      
  

Scores on either type of test reflect current functional language proficiency in 
reading and listening as defined in the ILR Skill Level Descriptions (see Appendix). 
Scores do not reflect proficiency in speaking or writing, nor do they reflect examinees’ 
job-related performance or ability to perform specific language-related tasks under 
special circumstance (e.g., reading or listening to a target language passage repeatedly 
with the aid of supplemental reference materials and information sources).  
 

For the Lower-Range Test, scores will be based on the number of questions 
answered correctly at each ILR level. Each question targets a specific ILR level. 
Examinees generally have to answer at least 70% of questions correctly at a given level 
to be assigned that level. Examinees must pass each lower level in order to pass a higher 
level. Examinee answers will be evaluated by scorers trained by testing experts at the 
Defense Language Institute according to a detailed scoring protocol. 
 

Scores on the Upper-Range Test will be based on the number of passages for 
which the examinee demonstrates comprehension. Each passage targets a specific ILR 
level. Comprehension of a passage is demonstrated by supplying certain information 
from the passage specified by the test’s developers. Examinees generally have to 
demonstrate comprehension of at least 70% of the passages at a given level to be 
assigned that level. Examinees must pass each lower level in order to pass a higher level. 
Examinee answers will be evaluated by scorers trained by testing experts at the Defense 
Language Institute according to a detailed scoring protocol. 
  
 5. Preparing for the test   
  

The purpose of this publication is to familiarize prospective examinees with the 
DLPT5 constructed-response format and general testing procedures. Other than carefully 
reading this guide so that the test instructions and format are familiar, there is very little 
to be gained from “studying” for the test. The best preparation for the DLPT5 is the 
acquisition of a solid base of general proficiency in the target language, both through 
formal training and through language exposure and use in a variety of real-life language-
use settings. Examinees should know that study aids (i.e., dictionaries, reference books, 
etc.) are not permitted for this test.  
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6. Instructions for answering DLPT5 CRT questions  
 

This section is meant to familiarize prospective examinees with how to answer 
DLPT5 Constructed-Response Test (CRT) questions. Sample Somali passages from ILR 
levels 1 through 3 in reading and listening with their associated questions and sample 
expected answers are presented in Part 3.  
  

Answers should be complete and relevant. Examinees are not expected to write 
essays or word-for-word complete translations. An example passage with explanations is 
given below to illustrate the types of answers that would be expected to receive credit. 
 

According to an official spokesperson, the government of Treden has 
started a new program to help solve the growing refugee problem there. 
The program, announced last week by the Tredenian Minister of the 
Interior, involves the resettlement of refugees to vacant apartment 
buildings in the Tredenian capital. These refugees are currently being 
housed in overcrowded camps near Treden’s border with war-ravaged 
Norland. The camps were instituted in 2003 in response to the war. Since 
that time, the number and size of camps has grown, and the war is still 
going on. The average population of the camps is 3,000, and most camps 
were designed for at most 1,000 people. It is hoped that the new program 
will help alleviate this situation. 

 
In order to receive credit, examinees must provide all the information requested.   

As stated above, answers should be complete and relevant: 
 
Complete: Examinees must provide all the information requested to receive credit. The 
examinee must not leave out information that was included in the passage and could 
reasonably be expected as part of an answer to the question being asked. If, based on the 
above passage, there had been a question “What action was taken by the government of 
Treden?” a complete answer would include all of the information that the government 
started a program to resettle refugees from camps near the Norlandian border to vacant 
apartment buildings in the capital.  
 
It would not be acceptable simply to write, “The government started a program,” or “The 
government helped some refugees,” or “The government supplied some people with 
apartments.” Where the question is in two parts, such as “What action was taken by the 
government of Treden AND what was the reason for its action?” Both parts must be 
answered; i.e. the examinee must say both what action was taken and why the action was 
taken in order to receive credit. 
 
Relevant: Examinees should not include information that does not answer the question, 
even if that information appears in the passage; the examinee’s entire answer should 
relate directly to the question being asked. Examinees are not expected to write a word-
for-word translation of large parts of the passage or even of the entire passage in response 
to a question.  
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With regard to the example passage cited above, if the question asks for the reason for the 
government’s action, the examinee should not offer a translation of the last five sentences 
of the passage; even though that part of the passage contains the critical information, it 
also contains some extraneous information. 
 
Sense: The examinee’s response should make sense as an answer to the question asked. 
Examinees who use the text box for note-taking should ensure that they end up with a 
coherent answer that appears somewhere within the text box and that can be understood 
by an English-speaking rater. 
 
Translation: As noted above, translation of the entire passage is not acceptable as the 
answer to any single question. Additionally, the strategy of translating pieces of the 
passage as answers to questions should be used with caution.  
 
It is common for questions to require inferences from what is directly stated in the 
passage or the synthesis of ideas and information from various parts of the passage, 
especially as the passages become longer and more difficult. Therefore, the answer to a 
question is sometimes not to be found in one or two key sentences or sections of the 
passage. 
 
Time management: In both the Reading section and the Listening section, the examinee 
controls the amount of time used to answer a question. It is therefore the examinee’s 
responsibility to monitor time usage while answering and to manage time spent during 
the overall test.  
 
The examinee should not spend too much time on any one answer. Also, because of the 
way the test is scored, the examinee should use the time carefully to ensure that all of the 
questions at or below his or her ability are answered thoroughly. For the Upper Range 
Test, examinees should ensure that, for any particular passage, all of the questions related 
to that passage are answered. 
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Part 2  
Test Procedures 
 
7. Test Procedures Overview 
 

This section is to help prospective examinees become familiar with the test 
procedures of the DLPT5 constructed-response Reading and Listening tests. First, there 
will be a short description of what the examinees see before the actual test begins. Then 
screen shots of what examinees will see on the computer screen will be provided.  

 
At the beginning of the test session, the examinee logs on to the system using a 

Common Access Card (CAC) or a user ID and password that were provided when the 
examinee registered to take the test. The examinee must click on the [CAC Logon] or 
[Submit] button before moving to the next screen.    
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The next screen provides a list of tests for which the examinee is eligible; the 
examinee selects the appropriate test from the list.  
 
  

 
 



11 
10/3/2018 

Once the test has been selected, a series of introductory screens appears. These 
screens contain the Privacy Act Statement, the Disclaimer for Defense Language Institute 
Tests, the Test Administration Statement (of the examinee’s ability to take the test at that 
time), and the Non-Disclosure Statement. The examinee must click on the indicated 
checkboxes under the Disclaimer and the Non-Disclosure Statement before moving to the 
next screen. 
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The next few screens contain examples of the screen layout for examinees to 
familiarize themselves with the features of the test, instructions for taking the test and a 
sample test passage. The text and questions in these screens appear smaller than the text 
and questions on the actual test passages. 
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8. Reading Comprehension Test 
 

Presented here are examples of screen layouts for the Reading Comprehension 
Test. The example text represents a generic foreign language; it is not meant to be 
legible. Explanations of the parts of the screen are provided.  
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Instructions screen for the Reading Comprehension Test: 
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Example of a Reading sample passage with its associated question or questions: 
 
 

 
 

After the sample passage, the examinee clicks on the [Next] button and moves to 
the test navigation information screen.  
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The Test navigation information screen contains instructions on how to go back to 
review answers at the end of the test and information on the length of the test. By clicking 
on the [Start Test] button, the examinee moves to the first passage of the test and starts 
the clock. 
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9. Listening Comprehension Test 
 

Presented here are examples of screen layouts for the Listening Comprehension 
Test. Explanations of the parts of the screen are provided. 
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The next two screens contain instructions for the Listening Comprehension Test. 
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Presented here are examples of listening sample questions. The sample passage 
audio is played while the screen is displayed. After the sample passage, the examinee 
clicks on the [Next] button and moves to the test navigation information screen. 
 
 

 
 



22 
10/3/2018 

As with the Reading Test, on the test navigation information screen, the examinee 
clicks on the [Start Test] button to hear the first passage and start the clock. 
 

 
 

When a passage screen opens, examinees can start the audio by clicking on the 
[Play Audio] button whenever they are ready to listen to the passage. Each passage will 
be played twice. There will be a short tone between the two playings.  When the audio 
finishes, the [Next] button will appear.   
 

Examinees can move on to the next passage once the audio has finished playing 
by clicking on the [Next] button. Examinees can type in the text boxes at any time after 
the passage screen opens. They can take as much or as little time as they wish to answer. 
Examinees will not be able to go back to previous passages until the end of the test. 
(Note: for the Reading Test, examinees will be able to go back to previous passages if 
they wish.)  
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10. End-of-test review information 
 

At the end of each test, a review screen appears for examinees to review their 
responses to the questions before submitting the test. From the review page, examinees 
will be able to jump to any given passage. They will be able to respond to any questions 
they have not answered, or they can change an answer. The audio for the Listening Test 
will not be played again during this review period.   
 
Example of the review screen: 
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Part 3  
Sample Passages 
 
11. Reading Comprehension sample passages 
 

Below are some sample passages, questions, and answers. Note that it is not 
necessary to provide the exact wording of the answers in order to get credit; any response 
that expresses the KEY IDEAS is correct. 
 
Sample Passage: ILR Level 1 
 
A letter from a father to a son 
 
 
Zuwa ga Maigari, 
 
Ina matuƙar farin ciki da samun wannan aikin naka. Ka yi ƙoƙari sosai da nuna himma. 
Bayan haka, idan ka fara samun albashi sai ka yi tanadi. Mun taɓa magana da 
mahaifiyarka cewa ya kamata ka sayi gida. 
 
Allah ya taimaka. 
Gambo. 
 
 
What is one piece of advice given in the first part of the letter? 
 

 Any one of the following 
 

• Work hard (at the new job). 
• Be dedicated (at the new job). 

This passage is a letter from a father to a son. The letter provides advice to the son to 
work hard and to be dedicated to his job. Any formulation that conveys either of these 
ideas will be awarded credit. 
 
According to the letter, what is one thing that Maigari’s mother and father 
want Maigari to do? 
 

Any one of the following 
 

• Save money (to buy a house). 
• Buy a house. 

This letter also lists two things that Maigari’s parents want their son to do. According to 
the letter, the parents want their son to save money and to buy a house. Any formulation 
that includes either of these ideas will be credited. 
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Sample Passage: ILR Level 2 
 
A news report in a local newspaper 
 
A shirye-shiryen zuwan Shugaban ƙasa zuwa Jihar Filato a yau, an baza matakan tsaro ciki da wajen 
Jihar, musamman a manyan titunan Jihar waɗanda suka dangana da filin wasan Rwanpam, inda 
shugaban zai gudanar da taron.  
'Yan kasuwa da ke baje ƙolin kayansu a kasuwar Taminus da ke Jos, an hana su kasa kayansu a 
wajen kamar yadda suka saba, saboda titin Ahmadu Bello an cika shi da matakan tsaro, kuma an 
hana motoci bi kan hanyar.  
Harkokin kasuwanci sun tsaya cik a kan titin Murtala Muhammed, da Ahmadu Bello, da titin 
Masallacin Juma'a har zuwa titin Tafawa, waɗanda ke kusa da wajen taron.  
Shagunan Inyamurai ma ba a buɗe ba, saboda tsoron rikicin da ya faru ranar Talata da rana, saboda 
gudun sake aukuwar irinsa.  
Rundunar 'yan sanda a Jihar ta ce ta ɗauki matakan tsaron, da za su tabbatar da Shugaban ƙasar ya 
zo kuma ya koma cikin ƙoshin lafiya. 
 
What event is reported to take place in Plateau AND what are TWO steps 
that were taken in the surrounding areas in order to prepare for the 
event? 

 
The following  

 
• A visit by the head of the state/president. 
• Market people/vendors are prevented from displaying their wares/ 

            goods. 
• The area will be filled with security personnel. 
• Cars have been prevented from passing along the road. // Traffic in the 

            area is stopped/controlled. 
• Commercial activities will be (completely) halted/stopped. 
 

This passage is a local news report that informs readers about upcoming visit of the head 
of state to the Plateau state. According to the report, several steps will be taken in 
preparation for the event. The merchants will not be able to display their goods, security 
personnel will monitor the area, and the traffic in the area has been stopped as well as 
some stores were closed off. Any formulation that specifies the event itself and any two 
points that reflect the steps that were taken in preparation for the event will be awarded 
credit.   
 
According to the report, what is the reason the Igbo stores are closed? 

 
Any one of the following 

 
• (For) The fear of (re)occurrence of a crisis/riot/panic. 
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• To prevent another/possible crisis/riot/panic. 
 

According to the report, the Igbo stores were not open for the fear of reoccurrence of 
recent crisis. Any formulation that reflects this idea will be awarded credit. 
 
Sample Passage: ILR Level 3  
 
From an article in a local newspaper 
 
 
An shawarci masu ruwa da tsaki kan harkar ilimi na kowane mataki a Nijeriya su ƙara 
kason kasafin kuɗin da ake ware wa harkar ilimi don a sauƙaƙa tsadar kuɗin karatu da 
masu ƙaramin ƙarfi ke fuskanta wajen bayar da ilimi mai nagarta ga 'ya'yansu. 
 
Alhaji Ɗahiru Mohammed Kafin Madaki, wani ɗan kasuwa kuma masanin albarkatun 
ƙasa, da ke zaune a Legas ne ye bayyana haka cikin hirarsa da manema labarai, inda 
ya ƙara da cewa idan aka waiwaya baya game da yadda iyaye da malamai suka haɗa 
hannu wajen tarbiyyar masu mulkin wannan lokaci kyauta, za a fahimci cewa a yanzu 
akwai naƙasu ga yaran da ke tasowa musamman ganin yadda a kullum al'amurra ke 
ƙara taɓarɓarewa a harkar karatu duk da cewa arziƙin da ake samu yanzu ya fi na da 
nesa ba kusa ba. 
 
Ya ce tun da ƙasar akwai ƙarfin arziƙi ya kamata a ƙara kasafin kuɗi don cike gurbin 
abin da ake karɓa hannun yara wanda yake tsawala kuɗin karatu a kullum, kuma ana 
gama karatun ba aikin yi. 
 
Ya ce an bar tsari ta hanyar rashin tanadar wani abu mai ɗorewa don matasan, da suka 
yi karatu amma ba a samar musu aiki ba. 
 

 
What contradiction does Alhaji Mohammed identify regarding the wealth of 
the nation? 
 
 Any one of the following 
 

• It/The wealth of the nation is greater than in the past, but the education system 
continues to deteriorate / is worse. 

• It/The wealth of the nation is greater than in the past, but students have (more) 
financial problems. 

 
This passage is from a newspaper article that brings attention to the need for increased 
funding in the sector of education. Alhaji Mohammend, an economic expert cited in this 
article, points out the deteriorating educational situation in contrast to the rising wealth of 
the nation. Any formulation that supports this idea will be awarded credit. 
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According to Alhaji Mohammed, what is the reason the government went 
off the track? 
 
 The following 
 

• The government failed to create long-term solutions / provide employment for 
young people who have completed their studies. 
 

In this article, Alhaji Mohammed also points out that the government failed by neglecting 
to provide employment for those young people who have completed their studies. Any 
formulation of this idea will be awarded credit. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



28 
10/3/2018 

 
12. Listening Comprehension Sample Passages 
 
Note: Examinees will not see passage transcripts in an actual DLPT5 Listening test. 
 
Sample Passage: ILR Level 1 
 
From a conversation between a student and a security officer at a college 
 
Transcription:  

 

 
What does the student ask about?   
  
      Any one of the following 
 

• Directions to / The location of the library.  
• How far it is to the library. 

 
This passage is a conversation between a student and a security officer. In this 
conversation, the student is asking for directions to the library. Any formulation that 
expresses this inquiry will be awarded credit.  
 
 
What is one piece of information provided by the security officer? 
 
 Any one of the following 
 

• Follow the route near / Go toward the Center for the Study of Nigerian 
Languages. 

 
Dalibi (N1): Ina tambayar hanyar zuwa ɗakin karatu ne. 
Ma’aikacin Tsaro na Jami’a (N2): Ka bi ta kusan Cibiyar Harsunan Najeriya. 
Dalibi (N1): Yana kusa ne da Sashen Hausa? 
Ma’aikacin Tsaro na Jami’a (N2): Kwarai, za ka ga ɗakin karatun da jan fenti ma. 
Dalibi (N1): Yaya nisan wurin yake daga nan Ofishin Tsaro? 
Ma’aikacin Tsaro na Jami’a (N2): Nisan ya kai kamar tafiyar minti goma. 
Dalibi (N1): Na gode, Malam. 
Ma’aikacin Tsaro na Jami’a (N2): Yauwa. Ka buga mana waya idan ba ka samu ba. 
 
(N1): Namiji 1 (Male 1) 
(N2): Namiji 2 (Male 2) 
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• It/The library is close to the Hausa Department. 
• It/The library is in a red building. 
• It/The library is a 10-minute walk. 
• He/The student can call (the security office) if he gets lost. 

 
 
In this conversation the security officer is being helpful to the student by providing the 
information on the location of the library, the color of the building where the library is 
situated, as well as the distance from the security office. Any formulation that identifies 
one of the pieces of information mentioned by the security officer will be awarded credit. 
 
 
Sample Passage: ILR Level 2  
 
From a local news broadcast 
 
Transcription: 
 
(M): Rohotani daga Funtua cikin jihar Kastina sun tabbatar da Ƙonewa kashi ɗaya na 
shagonni na babbar kasuwar garin. Inda aka kyauta asaran dukiya ta miliyoyin naira ta 
ƙone kurmus. 
 
Rahotani suka ce sashin da ake kiran Babbar Rumfa da iyoyi na kasuwar , ya ƙone 
baki ɗaya. Wai dai har yanzu babu wani bayani a sababin tashin gobara.  
 
Game dai shugaban karamar hukumar Funtua, Alhaji Mukhtar Lawan Masta, ya ziyarci 
kasuwar in da ya jajarta wanda bala'in ya shafa. Har ya bukace su, su yadda da ƙandara 
Ubangiji. 
 
Ya bayyana gobarar da cewa wani bala'i ne da ba karamar hukumar Funtua da 
gwamnati Jihar Katsina kaɗai ya shafaba, har ma da ƙasa baki ɗaya. 
 
Alhaji Mukhtari Lawal Masta ya alkawarin yi wa gwamna Ibrahim Shehu Shema 
bayyanin nunin gobarar da nufin ƙargara abinda bala'in ya shafa. Ya kuma roƙi mayanta 
su taimaka wa wanɗanɗa bala'in gobarar ya shafa. 
 
(M): Mace (Female) 
 

 
What incident is reported in this news broadcast AND where in Funtua did 
it occur? 
 
 Both of the following 
 

• There was a fire. // Property was burned.  
• (Part of) The major market / shopping area in town. 
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This passage is from a local news broadcast that informs listeners of a fire that burned 
several properties in a major market in town. Any formulation that specifies both the 
incident and its location will be awarded credit. 
 
 
What group did Chairman Masta make an appeal to AND what did he ask 
them to do? 
 

Both of the following 
 

• The well-to-do/wealthy.  
• Assist those affected by the fire 

 

In this passage, Chairman Masta of the local government appeals to the wealthy part of 
the population with a request to assist those who were affected by the fire. Any 
formulation that specifies both the group of people that Chairman Masta appeals to and 
the content of his plea will be awarded credit. 
 
 
Sample Passage: ILR Level 3  
  
 
From a radio commentary 
 
Transcription: 
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(N): Kowannan mu ya san yadda rayuwar ɗan Adam takan kasance tun daga haihuwarsa. 
Da farko dai sai an kwantar ko an tayar da jariri, a hankali kuma sai ya fara fahimta 
waɗanda yake tare da su, kamar uwa da uba.  
Daga nan idan an shimfide shi sai ya yi ƙoƙarin mirginawa a kan cikinsa, ya riƙa ganin 
komai daidai, sai koyon rarrafe jan jikinsa zuwa wurin wanda ya sani, ko kuwa wani abu. A 
hankali yana kifewa, ya tashi har ya iya zama, sai koyon dafa abubuwa ya tsaya, sai dabo-
dabo, sai daga gaba ana tuntsurewa a tashi har duk tafiya ta nuna. To daga nan ya kama 
hanyar zama mutum har zuwa wa'adinsa.  
To haka dimokuraɗiyya take. Dole ita ma sai an raine ta kamar wanccan yaro matakimataki, 
sa'annan za ta miƙe ta yi tafiya, don a hankali take shiga zuƙatan jama'a, har ta zama masu 
jiki. Idan kuwa aka kasa haƙuri ta miƙe da kanta, sai a koma ajin kwantarwa da tasarwa 
babu ci gaba ballantana a sa ran cin moriyarta.  
Shi ya sa zaɓen shugaban ƙasa da mataimakin shugaban ƙasa na jam'iyyar PDP zai yi tasiri 
domin ba sai Nijeriya ta sake komawa baya ba wajen raino ba. Sun rigaya, sun Ƙware, sun 
san makama ta harkar tattalin arziƙinmu da zamantakewarmu. Ba za su sake tsayawa cik sai 
an sake tunɓuko su. 
 
(N): Namiji  (Male) 
 
 
 
 
What analogy does the speaker make between democracy and a child?  
 
 Any one of the following 
 

• Democracy is like a child / child rearing. // Democracy needs to be looked after 
like a child. 

• Patience is needed/required for democracy to develop.  
 

This passage is from a radio commentary that draws an analogy between a child rearing 
process and a democracy. The speaker points out that patience and constant attention, like 
that given to a child, are needed in caring for a democracy in a country, just as they are 
required while bringing up a child. Any formulation that expresses this idea will be 
awarded credit. 
 
 
What is the reason the speaker mentions the PDP party?  
 
 Any one of the following 
 

• To request/recommend/ beg for people’s/listeners’ support of the party / its 
candidates (in the election).  
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• To promote the party / its candidates.  
• He feels the expertise and knowledge of this party would have a positive effect on 

the country / would help democracy flourish. 
 

In this passage, the speaker appeals to the voters with the request to support the PDP 
party in the upcoming elections. He strongly feels the expertise and knowledge of this 
party would have a positive effect on the country. Any formulation that expresses one of 
these ideas will be awarded credit.  
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Appendix: Interagency Language Roundtable Language Skill  
 Level Descriptions  

  
 Preface 
  

The following descriptions of proficiency levels 0, 1, 2, 3, 4, and 5 characterize 
spoken-language use. Each higher level implies control of the previous levels' functions 
and accuracy. The designation 0+, 1+, 2+, etc. will be assigned when proficiency 
substantially exceeds one skill level and does not fully meet the criteria for the next level. 
The "plus-level" descriptions, therefore, are subsidiary to the "base-level" descriptions.  
 

A skill level is assigned to a person through an authorized language examination. 
Examiners assign a level on a variety of performance criteria exemplified in the 
descriptive statements. Therefore, the examples given here illustrate, but do not 
exhaustively describe, either the skills a person may possess or situations in which he/she 
may function effectively.  
 

Statements describing accuracy refer to typical stages in the development of 
competence in the most commonly taught languages in formal training programs. In other 
languages, emerging competence parallels these characterizations, but often with 
different details.  
 

Unless otherwise specified, the term "native speaker" refers to native speakers of 
a standard dialect.  "Well-educated," in the context of these proficiency descriptions, does 
not necessarily imply formal higher education. However, in cultures where formal higher 
education is common, the language-use abilities of persons who have had such education 
is [sic] considered the standard. That is, such a person meets contemporary expectations 
for the formal, careful style of the language, as well as a range of less formal varieties of 
the language.  
 

These descriptions may be further specified by individual agencies to characterize 
those aspects of language-use performance which are of insufficient generality to be 
included here.  
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Interagency Language Roundtable Language Skill Level Descriptions:  
Listening  
  
Listening 0 (No Proficiency)  
No practical understanding of the spoken language. Understanding is limited to 
occasional isolated words with essentially no ability to comprehend communication. (Has 
been coded L-0 in some nonautomated applications. 
  
Listening 0+ (Memorized Proficiency)  
Sufficient comprehension to understand a number of memorized utterances in areas of 
immediate needs. Slight increase in utterance length understood but requires frequent 
long pauses between understood phrases and repeated requests on the listener's part for 
repetition. Understands with reasonable accuracy only when this involves short 
memorized utterances or formulae. Utterances understood are relatively short in length. 
Misunderstandings arise due to ignoring or inaccurately hearing sounds or word endings 
(both inflectional and non-inflectional), distorting the original meaning. Can understand 
only with difficulty even such people as teachers who are used to speaking with non-
native speakers. Can understand best those statements where context strongly supports 
the utterance's meaning. Gets some main ideas. (Has been coded L-0+ in some 
nonautomated applications.)    
 
Listening 1 (Elementary Proficiency)  
Sufficient comprehension to understand utterances about basic survival needs and 
minimum courtesy and travel requirements in areas of immediate need or on very 
familiar topics, can understand simple questions and answers, simple statements and very 
simple face-to-face conversations in a standard dialect. These must often be delivered 
more clearly than normal at a rate slower than normal with frequent repetitions or 
paraphrase (that is, by a native used to dealing with foreigners). Once learned, these 
sentences can be varied for similar level vocabulary and grammar and still be understood. 
In the majority of utterances, misunderstandings arise due to overlooked or 
misunderstood syntax and other grammatical clues. Comprehension vocabulary 
inadequate to understand anything but the most elementary needs. Strong interference 
from the candidate's native language occurs. Little precision in the information 
understood owing to the tentative state of passive grammar and lack of vocabulary. 
Comprehension areas include basic needs such as: meals, lodging, transportation, time 
and simple directions (including both route instructions and orders from customs 
officials, policemen, etc.). Understands main ideas. (Has been coded L-1 in some 
nonautomated applications.)  
  
Listening 1+ (Elementary Proficiency, Plus)  
Sufficient comprehension to understand short conversations about all survival needs and 
limited social demands. Developing flexibility evident in understanding a range of 
circumstances beyond immediate survival needs. Shows spontaneity in understanding by 
speed, although consistency of understanding is uneven. Limited vocabulary range 
necessitates repetition for understanding. Understands more common time forms and 
most question forms, some word order patterns, but miscommunication still occurs with 
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more complex patterns. Cannot sustain understanding of coherent structures in longer 
utterances or in unfamiliar situations. Understanding of descriptions and the giving of 
precise information is limited. Aware of basic cohesive features (e.g., pronouns, verb 
inflections) but many are unreliably understood, especially if less immediate in reference. 
Understanding is largely limited to a series of short, discrete utterances. Still has to ask 
for utterances to be repeated. Some ability to understand facts. (Has been coded L-1+ in 
some nonautomated applications.)   
  
Listening 2 (Limited Working Proficiency)   
Sufficient comprehension to understand conversations on routine social demands and 
limited job requirements. Able to understand face-to-face speech in a standard dialect, 
delivered at a normal rate with some repetition and rewording, by a native speaker not 
used to dealing with foreigners, about everyday topics, common personal and family 
news, well-known current events and routine office matters through descriptions and 
narration about current, past and future events; can follow essential points of discussion 
or speech at an elementary level on topics in his/her special professional field. Only 
understands occasional words and phrases of statements made in unfavorable conditions, 
for example through loudspeakers outdoors. Understands factual content. Native 
language causes less interference in listening comprehension. Able to understand facts; 
i.e., the lines but not between or beyond the lines. (Has been coded L-2 in some 
nonautomated applications.)   
  
Listening 2+ (Limited Working Proficiency, Plus)  
Sufficient comprehension to understand most routine social demands and most 
conversations on work requirements as well as some discussions on concrete topics 
related to particular interests and special fields of competence. Often shows remarkable 
ability and ease of understanding, but under tension or pressure may break down. 
Candidate may display weakness or deficiency due to inadequate vocabulary base or less 
than secure knowledge of grammar and syntax. Normally understands general vocabulary 
with some hesitant understanding of everyday vocabulary still evident. Can sometimes 
detect emotional overtones. Some ability to understand implications. (Has been Coded L-
2+ in some nonautomated applications.)  
 
Listening 3 (General Professional Proficiency)  
Able to understand the essentials of all speech in a standard dialect including technical 
discussions within a special field. Has effective understanding of face-to-face speech, 
delivered with normal clarity and speed in a standard dialect on general topics and areas 
of special interest; understands hypothesizing and supported opinions. Has broad enough 
vocabulary that rarely has to ask for paraphrasing or explanation. Can follow accurately 
the essentials of conversations between educated native speakers, reasonably clear 
telephone calls, radio broadcasts, news stories similar to wire service reports, oral reports, 
some oral technical reports and public addresses on non-technical subjects; can 
understand without difficulty all forms of standard speech concerning a special 
professional field. Does not understand native speakers it they speak very quickly or use 
some slang or dialect. Can often detect emotional overtones. Can understand 
implications. (Has been coded L-3 in some nonautomated applications.)   
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Listening 3+ (General Professional Proficiency, Plus)  
Comprehends most of the content and intent of a variety of forms and styles of speech 
pertinent to professional needs, as well as general topics and social conversation. Ability 
to comprehend many sociolinguistic and cultural references. However, may miss some 
subtleties and nuances. Increased ability to comprehend unusually complex structures in 
lengthy utterances and to comprehend many distinctions in language tailored for different 
audiences. Increased ability to understand native speakers talking quickly, using 
nonstandard dialect or slang; however, comprehension is not complete. Can discern some 
relationships among sophisticated listening materials in the context of broad experience. 
Can follow some unpredictable turns of thought readily, for example, in informal and 
formal speeches covering editorial, conjectural and literary material in subject matter 
areas directed to the general listener. (Has been coded L-3+ in some nonautomated 
applications.)   
  
Listening 4 (Advanced Professional Proficiency)  
Able to understand all forms and styles of speech pertinent to professional needs. Able to 
understand fully all speech with extensive and precise vocabulary, subtleties and nuances 
in all standard dialects on any subject relevant to professional needs within the range of 
his/her experience, including social conversations; all intelligible broadcasts and 
telephone calls; and many kinds of technical discussions and discourse. Understands 
language specifically tailored (including persuasion, representation, counseling and 
negotiating) to different audiences. Able to understand the essentials of speech in some 
non-standard dialects. Has difficulty in understanding extreme dialect and slang, also in 
understanding speech in unfavorable conditions, for example through bad loudspeakers 
outdoors. Can discern relationships among sophisticated listening materials in the context 
of broad experience. Can follow unpredictable turns of thought readily, for example, in 
informal and formal speeches covering editorial, conjectural and literary material in any 
subject matter directed to the general listener. (Has been coded L-4 in some 
nonautomated applications.)   
  
Listening 4+ (Advanced Professional Proficiency, Plus)  
Increased ability to understand extremely difficult and abstract speech as well as ability 
to understand all forms and styles of speech pertinent to professional needs, including 
social conversations. Increased ability to comprehend native speakers using extreme 
nonstandard dialects and slang, as well as to understand speech in unfavorable conditions. 
Strong sensitivity to sociolinguistic and cultural references. Accuracy is close to that of 
the well-educated native listener but still not equivalent. (Has been coded L-4+ in some 
nonautomated applications.)   
 
Listening 5 (Functionally Native Proficiency)  
Comprehension equivalent to that of the well-educated native listener. Able to understand 
fully all forms and styles of speech intelligible to the well-educated native listener, 
including a number of regional and illiterate dialects, highly colloquial speech and 
conversations and discourse distorted by marked interference from other noise. Able to 
understand how natives think as they create discourse. Able to understand extremely 
difficult and abstract speech. (Has been coded L-5 in some nonautomated applications.)  
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Interagency Language Roundtable Language Skill Level Descriptions:  
Reading  
  
R-0:  Reading 0 (No Proficiency)  
No practical ability to read the language. Consistently misunderstands or cannot 
comprehend at all.  
 
R-0+:  Reading 0+ (Memorized Proficiency)  
Can recognize all the letters in the printed version of an alphabetic system and high-
frequency elements of a syllabary or a character system. Able to read some or all of the 
following: numbers, isolated words and phrases, personal and place names, street signs, 
office and shop designations. The above often interpreted inaccurately. Unable to read 
connected prose 
  
R-1:  Reading 1 (Elementary Proficiency)  
Sufficient comprehension to read very simple connected written material in a form 
equivalent to usual printing or typescript. Can read either representations of familiar 
formulaic verbal exchanges or simple language containing only the highest frequency 
structural patterns and vocabulary, including shared international vocabulary items and 
cognates (when appropriate). Able to read and understand known language elements that 
have been recombined in new ways to achieve different meanings at a similar level of 
simplicity. Texts may include descriptions of persons, places or things: and explanations 
of geography and government such as those simplified for tourists. Some 
misunderstandings possible on simple texts. Can get some main ideas and locate 
prominent items of professional significance in more complex texts. Can identify general 
subject matter in some authentic texts.  
  
R-1+:  Reading 1+ (Elementary Proficiency, Plus)  
Sufficient comprehension to understand simple discourse in printed form for informative 
social purposes. Can read material such as announcements of public events, simple prose 
containing biographical information or narration of events, and straightforward 
newspaper headlines. Can guess at unfamiliar vocabulary if highly contextualized, but 
with difficulty in unfamiliar contexts. Can get some main ideas and locate routine 
information of professional significance in more complex texts. Can follow essential 
points of written discussion at an elementary level on topics in his/her special 
professional field.  
In commonly taught languages, the individual may not control the structure well. For 
example, basic grammatical relations are often misinterpreted, and temporal reference 
may rely primarily on lexical items as time indicators. Has some difficulty with the 
cohesive factors in discourse, such as matching pronouns with referents. May have to 
read materials several times for understanding.  
 
R-2:  Reading 2 (Limited Working Proficiency)   
Sufficient comprehension to read simple, authentic written material in a form equivalent 
to usual printing or typescript on subjects within a familiar context. Able to read with 
some misunderstandings straightforward, familiar, factual material, but in general 
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insufficiently experienced with the language to draw inferences directly from the 
linguistic aspects of the text. Can locate and understand the main ideas and details in 
material written for the general reader. However, persons who have professional 
knowledge of a subject may be able to summarize or perform sorting and locating tasks 
with written texts that are well beyond their general proficiency level. The individual can 
read uncomplicated, but authentic prose on familiar subjects that are normally presented 
in a predictable sequence which aids the reader in understanding. Texts may include 
descriptions and narrations in contexts such as news items describing frequently 
occurring events, simple biographical information, social notices, formulaic business 
letters, and simple technical material written for the general reader. Generally the prose 
that can be read by the individual is predominantly in straightforward/high-frequency 
sentence patterns. The individual does not have a broad active vocabulary (that is, which 
he/she recognizes immediately on sight), but is able to use contextual and real-world cues 
to understand the text. Characteristically, however, the individual is quite slow in 
performing such a process. Is typically able to answer factual questions about authentic 
texts of the types described above. [ 
 
R-2+:  Reading 2+ (Limited Working Proficiency, Plus)  
Sufficient comprehension to understand most factual material in non-technical prose as 
well as some discussions on concrete topics related to special professional interests. Is 
markedly more proficient at reading materials on a familiar topic. Is able to separate the 
main ideas and details from lesser ones and uses that distinction to advance 
understanding. The individual is able to use linguistic context and real-world knowledge 
to make sensible guesses about unfamiliar material. Has a broad active reading 
vocabulary. The individual is able to get the gist of main and subsidiary ideas in texts 
which could only be read thoroughly by persons with much higher proficiencies. 
Weaknesses include slowness, uncertainty, inability to discern nuance and/or 
intentionally disguised meaning.  
 
R-3:  Reading 3 (General Professional Proficiency)  
Able to read within a normal range of speed and with almost complete comprehension a 
variety of authentic prose material on unfamiliar subjects. Reading ability is not 
dependent on subject matter knowledge, although it is not expected that the individual 
can comprehend thoroughly subject matter which is highly dependent on cultural 
knowledge or which is outside his/her general experience and not accompanied by 
explanation. Text-types include news stories similar to wire service reports or 
international news items in major periodicals, routine correspondence, general reports, 
and technical material in his/her professional field; all of these may include hypothesis, 
argumentation and supported opinions. Misreading rare. Almost always able to interpret 
material correctly, relate ideas and "read between the lines," (that is, understand the 
writers' implicit intents in text of the above types). Can get the gist of more sophisticated 
texts, but may be unable to detect or understand subtlety and nuance. Rarely has to pause 
over or reread general vocabulary. However, may experience some difficulty with 
unusually complex structure and low frequency idioms.  
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R-3+:  Reading 3+ (General Professional Proficiency, Plus)  
Can comprehend a variety of styles and forms pertinent to professional needs. Rarely 
misinterprets such texts or rarely experiences difficulty relating ideas or making 
inferences. Able to comprehend many sociolinguistic and cultural references. However, 
may miss some nuances and subtleties. Able to comprehend a considerable range of 
intentionally complex structures, low frequency idioms, and uncommon connotative 
intentions, however, accuracy is not complete. The individual is typically able to read 
with facility, understand, and appreciate contemporary expository, technical or literary 
texts which do not rely heavily on slang and unusual items.  
  
R-4:  Reading 4 (Advanced Professional Proficiency)  
Able to read fluently and accurately all styles and forms of the language pertinent to 
professional needs. The individual's experience with the written language is extensive 
enough that he/she is able to relate inferences in the text to real-world knowledge and 
understand almost all sociolinguistic and cultural references. Able to "read beyond the 
lines" (that is, to understand the full ramifications of texts as they are situated in the wider 
cultural, political, or social environment). Able to read and understand the intent of 
writers' use of nuance and subtlety. The individual can discern relationships among 
sophisticated written materials in the context of broad experience. Can follow 
unpredictable turns of thought readily in, for example, editorial, conjectural, and literary 
texts in any subject matter area directed to the general reader. Can read essentially all 
materials in his/her special field, including official and professional documents and 
correspondence. Recognizes all professionally relevant vocabulary known to the educated 
non-professional native, although may have some difficulty with slang. Can read 
reasonably legible handwriting without difficulty. Accuracy is often nearly that of a well-
educated native reader.  
  
R-4+:  Reading 4+ (Advanced Professional Proficiency, Plus)  
Nearly native ability to read and understand extremely difficult or abstract prose, a very 
wide variety of vocabulary, idioms, colloquialisms and slang. Strong sensitivity to and 
understanding of sociolinguistic and cultural references. Little difficulty in reading less 
than fully legible handwriting. Broad ability to "read beyond the lines" (that is, to 
understand the full ramifications of texts as they are situated in the wider cultural, 
political, or social environment) is nearly that of a well-read or well-educated native 
reader. Accuracy is close to that of the well-educated native reader, but not equivalent.  
 
R-5:  Reading 5 (Functionally Native Proficiency)  
Reading proficiency is functionally equivalent to that of the well-educated native reader. 
Can read extremely difficult and abstract prose; for example, general legal and technical 
as well as highly colloquial writings. Able to read literary texts, typically including 
contemporary avant-garde prose, poetry and theatrical writing. Can read classical/archaic 
forms of literature with the same degree of facility as the well-educated, but non-
specialist native. Reads and understands a wide variety of vocabulary and idioms, 
colloquialisms, slang, and pertinent cultural references. With varying degrees of 
difficulty, can read all kinds of handwritten documents. Accuracy of comprehension is 
equivalent to that of a well-educated native reader. 
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