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This article explores how Al-powered tools like generative Al chatbots, including
ChatGPT, can transform tailored instruction during the Special Assistance hour
(7th-hour) at the Defense Language Institute Foreign Language Center. | share
how | have used ChatGPT to create interactive, relevant materials, including
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INTRODUCTION

While Al cannot replace the role of the instructor, it can provide materials, tasks, and activities
tailored to individual student needs in key skill areas addressed during 7th-hour remediation. For
example, it can generate leveled reading passages with comprehension questions to strengthen
reading skills, context-based vocabulary quizzes to reinforce retention, and listening
comprehension activities to improve auditory processing. By producing these targeted resources
in minutes, Al streamlines the creation of instructional materials, allowing educators to focus
more time on quality instruction and individualized support.

When | first began teaching Persian at the Defense Language Institute Foreign Language Center
(DLIFLC), developing such tailored materials for individualized sessions often required several
hours each day. Today, with the integration of Generative Al (GenAl), the same work can be
accomplished much more efficiently, without compromising quality. These outputs supplement,
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rather than replace, existing textbooks and lesson plans, making instruction more responsive and
adaptable to diverse learner needs. The effectiveness of GenAl depends on the precision of its
application. Well-crafted prompts can transform generic outputs into targeted, pedagogically
valuable resources. For instance, instead of requesting “a vocabulary quiz,” a more effective
prompt might be: Create a multiple-choice quiz with five questions testing intermediate Persian
learners on military-related vocabulary in context, using authentic sentence examples. This level
of specificity ensures that Al-generated materials align closely with instructional goals.

Among the various GenAl tools available, | focus primarily on ChatGPT, as it is effective for
producing near-authentic materials, such as leveled reading passages, and it can produce
grammar tutorials and vocabulary exercises that address individual learning gaps. It can also find
authentic materials that meet user-specified criteria. Many GenAl tools are now available, and
users are encouraged to try different ones and compare results. All applicable Department of
Defense (DoD) and DLIFLC policies regarding the use of Generative Al by faculty, staff, and
students were strictly followed. Students used DLIFLC-issued laptops, and, in compliance with
cybersecurity policy, no browser extensions were installed.

In this article, | offer examples of how GenAl can be used for material and activity development
for 7th-hour instruction in order to save time and also maximize opportunities to tailor
instruction. By applying GenAl strategically, 7th-hour sessions can shift from repetitive review to
personalized, high-impact practice that keeps students engaged and addresses their unique
learning gaps.

ENHANCING LANGUAGE TEACHING THROUGH GENERATIVE Al

In order to enhance language teaching and create high-quality instructional materials with
generative Al for language classes, it is essential to provide Al with well-designed prompts. The
quality of the output directly depends on the clarity, specificity, and structure of the input. When
instructors craft precise prompts that clearly define the purpose, audience, and desired format,
Al is more likely to generate accurate, relevant, and pedagogically useful content. Therefore,
prompt design becomes a key skill for teachers seeking to effectively integrate Al into language
teaching and ensure that the materials produced truly enhance learning outcomes.

When | create a prompt for Al, | treat it almost like lesson design itself: it requires forethought,
precision, and clarity. One of the first things | consider is the prompt formula, that is, breaking
down what | want into its key components so that the Al can follow the same logic a human
colleague would need if | were delegating the task. A good formula often includes the purpose,
the task, the audience level, the context, the format, and any constraints. For example, if | want
an activity sheet, | specify not just “make a reading activity,” but rather “create a 30—45 minute
interactive reading activity for ILR 2 learners that practices fluency and scanning skills using an
authentic passage, with pre-reading, during-reading, and post-reading tasks.” This formula
ensures that the Al has enough information to produce something useful and aligned with my
teaching goals.
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Another key principle | keep in mind is that Al is only useful if | am clear about what | want.
Ambiguous prompts will lead to vague or generic results, and | have to take responsibility for
that. If | cannot clearly articulate the learning outcome or the structure | envision, then | cannot
expect Al to guess my intent. The more precise | am, about level, time frame, task type, or even
word count, the more targeted the Al’s output will be. This requires me to think carefully before
| type: What exactly do | want the students to do? What skill am | targeting? What constraints
matter most (time, word length, complexity, context)? That level of planning is as important for
prompting as it is for lesson design.

At the same time, | know that Al doesn’t always provide clarification questions. Unlike a colleague
who might ask, “Do you want this activity for pair work or individual work?” Al tools often assume
and fill in gaps. That is why review and revision are critical. My process involves looking at the
first draft, asking myself whether it aligns with my instructional objectives, and then either editing
it myself or revising the prompt to request adjustments. This iterative process mirrors what | do
with lesson plans more generally: draft, evaluate, refine.

There are also things | look for carefully in the Al tool’s output. | check whether the activities
are pedagogically sound, does the sequence build skills step by step? Are the tasks realistic in
terms of time and difficulty? | also check language accuracy because Al occasionally makes errors
in Persian verb forms, politeness markers, or idiomatic usage. | pay attention to cultural
appropriateness as well, since Al sometimes generates examples that might not fit Persian
norms. In short, | view Al as a capable assistant, but not as a flawless expert; it can save me time
generating drafts, but | must still bring my expertise to evaluate and refine.

Finally, | try to be cautious about a few things. In addition to avoiding overly broad prompts like
“make a grammar lesson,” | am careful not to overburden Al with conflicting instructions; too
many tasks or constraints in one request can lead to confusion. Instead, | break complex projects
into smaller prompts. Also, | remind myself not to accept Al’s first draft uncritically. It is tempting
to think of it as a finished product, but the best results always come after | review, revise, and
sometimes combine multiple outputs.

In essence, creating a good prompt is an act of communication and instructional design. The
clearer and more structured | am in telling Al what | need, the better the result. If | think of Al as
a new kind of teaching assistant, capable, fast, but dependent on precise instructions, | can use
it effectively. The process is not about replacing the teacher’s judgment, but about saving time
on first drafts so that the teacher can invest energy where it matters most: ensuring accuracy,
cultural fit, and pedagogical quality. That being said, Al can be employed as a pedagogical tool to
enhance language instruction through the development of materials that support the acquisition
of vocabulary, grammar, listening comprehension, reading comprehension, and speaking skills.

Over time, | have developed some tips for effective prompting to maximize these benefits.
e First, | make sure to anchor the prompt in a real context. This keeps the lesson grounded
and realistic.
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e Second, | try to sequence tasks clearly in the prompt so that the Al organizes the activities
in a logical progression.

e Third, | always include learner level because what works for ILR 1 students will not work
for ILR 2. It is also important to check that the passage produced by the tool is actually at
the right level.

e Finally, | request variety in activity types (recognition, controlled practice, free
production) so that the Al does not produce only comprehension questions or only
speaking prompts.

The following section provides illustrative examples of how Al can be integrated into instructional
practice to achieve these objectives.

Facilitating Vocabulary Acquisition through Generative Al

Vocabulary is essential for language learning, as it underpins reading comprehension, listening,
and grammar. Students may have varying levels of vocabulary knowledge even at the same
proficiency level, leading to gaps that must be addressed. This inconsistency requires teachers to
focus on specific vocabulary relevant to each student’s needs or proficiency level, making
vocabulary instruction complex and time-consuming. Al-driven tools like ChatGPT can help
instructors tailor to this need.

Below is a ChatGPT prompt for teaching vocabulary in context, appropriate for the 2nd semester
(week 30 out of 48). | designed this prompt for the 7th-hour tailored instruction, focusing on a
set of vocabulary that my student has been struggling with. The vocabulary relates to tourism
and is intended for intermediate Persian learners (ILR Level 2) in a one-on-one setting. This
activity supports my instructional goals for students to: 1) recognize and recall challenging and
frequently-appearing domain-specific vocabulary; 2) practice applying these words productively
and reinforcing both meaning and spelling; and 3) engage with the vocabulary in an interactive
way, encouraging active recall, retention, and communicative use.

Prompt: “The purpose is to help an intermediate Persian learner practice and actively
recall challenging vocabulary related to tourism. The audience level is intermediate
Persian learners (ILR Level 2), and the context is a one-on-one classroom or tailored
instruction session. Task 1: Create a vocabulary list with English translations with the
vocabulary | provided. Task 2: Then create a fill in the blank activity. For each vocabulary
word, write a sentence in Persian and replace the target word with a blank. Ask the
student to fill in the blank with the correct vocabulary word. The goal of this activity is to
help students practice using new vocabulary in context while reinforcing meaning and
spelling. Task 3: Design a matching game using the same vocabulary list. Prepare two
columns: Column A with the Persian vocabulary words and Column B with simple Persian
definitions. The student’s task is to match each vocabulary word to its correct definition.
Constraints: Keep instructions clear and suitable for one student, focus on vocabulary
recognition, recall, and production in context.”
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Figure 1 shows a vocabulary list that ChatGPT generated based on the provided vocabulary. While
this list was created for use in a 7th hour tailored instruction session, similar lists can be very
helpful for any language classroom. The choice of vocabulary, along with the translations
provided, can be adapted depending on the student’s proficiency level and the themes already
introduced in class.

Figure 1
Example of a Vocabulary List Prepared by ChatGPT on Tourist Attractions

= Task 1— Vocabulary List

* o glius — Handicrafts

*  &ila=o — Architecture

e Syl sl — Historic monument

*  dcgase — Complex

o daiusuS — Treasure

o S8 Olye — Cultural heritage

o 55w0)8 slbaydl> — Tourist attractions

»  Oylac — Mansion

Figure 2 presents a fill-in-the-blank activity designed by ChatGPT using the same set of
vocabulary. Although created for one-on-one practice during 7th hour, this type of exercise is
widely applicable in group instruction as well. The format reinforces both comprehension and
recall, but the difficulty of sentences and choice of words should be alighed with the students’
prior exposure and learning objectives.
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Figure 2
Example of a Fill-in-the-Blank Activity Using Persian Vocabulary on Tourist Attractions Prepared
by ChatGPT

# Task 2 — Fill in the Blank Activity

Fill in the blanks with the correct vocabulary word from the list above.

1. Gl olaiol (Simypd g ST IS SO ole vl plage.
(Nagsh-e Jahan Square is a big of Isfahan’s historical and cultural works.)
2. Gl LoMuwl g Lilpl Jl iz sldigad plol wsuue.
(Imam Mosque is a prominent example of Iranian and Islamic .)
3. wiSeeshw b laoleiel _ gao ¢lp obXeo)S I )l
(Many tourists travel to this city to see Isfahan’s .)
4, Cwlolplyo _ (beyd She (nyipes jl o apaud il
(Qeysarieh Bazaar is one of the most important places to buy in Iran.)
5. Cwlglpljobgmegpge SO G
(Persepolis is an important and famous _ |, __inliran.)
6. Cuwwloslo sz vgs yoly olpl Zoybjlaiedyl SO olul Lo gjge.
(National Museum of Iran holds a valuable of Iran’s history.)
7. aimoge ol Coanl jedS _ zusy 5 Ba> 4 oYskue.
(Authorities attach great importance to preserving and promoting the country’s
)
8. Cwlolez g plase o syl K5 e Ojlac.
(Ali Qapu Mansion is a historical in Nagsh-e Jahan Square.)

Figure 3 shows a Matching Game activity that ChatGPT designed to reinforce comprehension and
active recall of the target vocabulary. While the game is intended for tailored instruction, it can
also be adapted as a flexible classroom tool to make vocabulary practice more interactive and
engaging. Most DLIFLC students find that matching games help them connect words with
meanings more effectively. The design of the sample columns can be adjusted according to the
student’s proficiency level, the chosen vocabulary set, and the specific learning objectives. The
words and definitions the student sees in the same row are not meant to match each other. The
student is supposed to draw the correct connections themselves.
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Figure 3
Example of a Matching Game Activity Designed by ChatGPT to Practice the Vocabulary

@" Task 3 — Matching Game

Instructions: Match the Persian vocabulary in Column A with the correct Persian definition in

Column B. Write the correct letter next to each vocabulary word.

Column A
(Vocabulary)

aiz>i8 (Treasure)

Uylee (Mansion)

o galis

(Handicrafts)

acga=o (Complex)

w3yl slo (Historic

monument)

&)le=s (Architecture)

G5io)S sloaydls

(Tourist attractions)

Simyd Slyae (Cultural

Column B (Persian Definition)

lg UL“"-'I Cowd a sadbaislw _Jl.i-\

s 12l

OlS20,S gy &S ol b oo

€] LS.U‘»_;B Sleluw g )T .Olyus
elo N

9 LS8 T j adedj)l glacgosws

Sl

hie slelad | ol jl glacgase

S pidee Bam Sy b

Kinsd 3 Al Sl [ Jlois L

9 byglaizln Cslw g =ik

lojluw

oo 9 Sy Glaislw

Column C (English Translation)

Handmade works created with
traditional skills

Places or buildings attractive to

tourists

The heritage, artifacts, and

traditions of a nation

A valuable collection of cultural and

historical works

A set of buildings or spaces

connected by a purpose

A building of historical and cultural

significance

The design and construction of
buildings

A large and luxurious building

heritage) $

After completing the three vocabulary activities, students will have established a solid foundation
for understanding and using the target words. These preparatory exercises engage students
actively with the vocabulary, enhance retention, and build confidence. With these skills in place,
students are now ready to read a short authentic passage that incorporates all the target words.
| used ChatGPT to locate an authentic text containing the vocabulary list | designed activities
around. Reading this passage allows students to encounter the vocabulary in context, reinforcing
their understanding and application.

Below is a ChatGPT prompt for finding an authentic text that contains the vocabulary that my
student was struggling with.
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Prompt: “Find a text on the internet that contains the following vocabulary words: alue
&> (Handicrafts), &l=e (Architecture), =)0 ¢l (Historic monument), 4sgexe
(Complex), «u=S (Treasure), 8 ine (Cultural heritage), ;53,5 sl (Tourist
attractions), <yles (Mansion). The text should be in Persian language, ILR level 2 and the
total word count should be around 150 words or more.”

| chose these key vocabulary words for the prompt based on my students’ needs. ChatGPT
provided me with several articles and links containing the list of vocabulary words | provided, and
| chose this article from IRNA News (https://www.irna.ir/news/85066283/-Juaie-0\gz-jiudi-Olda
Olgiiol- 13539 93-0lydlun-(5, 53,5 -Cwsi) as the source to work with.

Here is the Persian text:

Olgusl 39 $j9)e0 Ol pdluns (580058 Lwdui duado 1Oler Lindi (laws

sloly Jolids i oMl g Gilnl (5)lose g 098 ol iplgtsl la L )b Glawe (Upl GiyliS
o) acgamo (pl .l alllcak] a.u.u Jouuwo § 9.3@ HAle Oylec ;PLO| douwo 10 pmand 5L UG (0g0
22 bz a5 WiLo lad 4 olul $)580,S @il Guxieee 9 0951 oladuol 4im g Fu)li jl lais=iS
bl 00xS5 Wil 0l ol §1 eSS ol (,S50,5 yiaS S Lo op |y (sloiin

185 515 100 1 Gy a3 o) U iglgasl Liuws gilius 9 6380,8 1 Sy Oljue JSpae 4ias «
Ging sleyaw Jol 90 G L 0938l (sojl Lajle .wilooyS oo ole> L Oloawe jl sjg)ss wlhSwa,S
CuaS uiad (59wl Ginlj8l @ 9y Glisred (bl 3u)b sl jo Gl EKi0)S jeb> 1990 90 jlET 9
Il e Cmg b ole> pidi plase pudie abgono jl 5ol olSKi0,S 1lgm 0)bgs pai S b g i dS jg)
3935 30jb & pesie i AD
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Here’s the English translation:

Nagsh-e Jahan Square: Top Destination for Nowruz Travelers in Isfahan

According to IRNA, historic Nagsh-e Jahan Square in Isfahan—a symbol of the grandeur of
Iranian and Islamic architecture—includes landmarks such as Qeysarieh Bazaar, Imam
Mosque, Ali Qapu Palace, and Sheikh Lotfollah Mosque. This magnificent complex is a
treasure of Isfahan's history and art, and Iran's most important tourist attraction, captivating

every visitor. Few domestic or international travelers visit Isfahan without experiencing it.

The Director General of Cultural Heritage, Tourism, and Handicrafts of Isfahan reported that
over 150,000 Nowruz travelers have visited Nagsh-e Jahan Square as of yesterday. Alireza
Izadi noted that with the end of the first phase of Nowruz travels and the start of the
second, tourist presence at Isfahan’s historical sites continues to grow. Yesterday, with
warmer weather, a large number of visitors exr'i:ed the vast 85,000-square-meter

complex.

After the student reads this passage, the teacher can discuss main ideas, gauge comprehension,
review any vocabulary or grammar structures, or discuss the topic in general for further review.

Facilitating Grammar Learning through Generative Al

Grammar instruction and practice is crucial in any language class. Generative Al can assist
teachers by offering personalized, on-demand grammar explanations and practice, effectively
addressing individual needs and maximizing limited instruction time. Using grammar activities
like this during Tailored Instruction (7th hour) at DLIFLC is highly beneficial because many
students struggle with applying correct grammar, particularly for speaking tasks. One of the
recurring challenges we face in the classroom is that students often receive extensive exposure
to reading and listening, but they do not get enough structured opportunities to actively apply
grammar in speaking. This gap becomes most evident in high-stakes assessments such as the Oral
Proficiency Interview (OPI), where students are required to perform practical speaking tasks,
such as giving directions. In Persian, the imperative tense plays a central role in giving clear
instructions or guiding someone from one location to another. However, because the imperative
forms in Persian differ from English in construction, learners find it difficult to use in spontaneous
speech. When confronted with a navigation prompt in an OPI, they often hesitate, rely on
circumlocution, or use incomplete or inaccurate forms. This not only lowers their confidence but
also prevents them from demonstrating the full range of their communicative ability. | chose to
focus on this in depth because it directly addresses what students need most, confidence in
spontaneous communication and grammatical accuracy.
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The reason | turn to ChatGPT for designing such a lesson is that it saves a significant amount of
preparation time. By using ChatGPT, | can generate a first draft of a lesson plan that already
includes structured tasks, authentic dialogues, and scaffolded activities. The teacher’s role then
becomes one of reviewing, adjusting, and ensuring accuracy and cultural appropriateness. This
collaboration between Al-generated content and teacher expertise ensures both efficiency and
quality. To address this issue, | designed a specific prompt for ChatGPT to generate a 30—45
minute interactive Persian lesson that focuses on the imperative tense in real-world navigation
contexts. In crafting the prompt, | made sure to structure the lesson so that it would move from
recognition of the form to controlled practice, and finally to independent production in a realistic
scenario. This gradual progression helps learners internalize the imperative forms and gives them
repeated opportunities to practice in both collaborative and individual modes of speaking.

The process of creating the prompt itself is a deliberate one. | first identified the specific
grammatical area where learners struggle, in this case, the imperative tense in Persian. | then
chose a context that was meaningful, realistic, and immediately relevant to learners’ daily
environment: giving directions between real-world locations in Monterey, such as from Bolio
Gate to the Monterey Bay Aquarium. By grounding the activity in familiar landmarks, | ensured
that students would focus on practicing the target grammar rather than being distracted by
unfamiliar content. After that, | broke the lesson into sequenced tasks. | asked for an authentic
dialogue of 120-150 words (see Figure 4) that would naturally model imperatives, and |
requested that the imperative forms be highlighted so that students could clearly see how they
are used in context.

Here's a prompt for Grammar Activity.

Prompt: “Create a 30—45 minute interactive Persian lesson for intermediate learners (ILR
2) to practice the imperative tense in real-world navigation contexts. Include: (1) a 120-
150 word dialogue in Persian giving directions between two real locations (e.g., Bolio Gate
to Monterey Bay Aquarium), with key imperative verbs highlighted; (2) an identification
task for the imperatives; (3) a collaborative speaking role-play where students give and
follow directions using at least 3 imperatives per turn; and (4) a mini OPI-style individual
speaking task with politeness markers. Use simple, everyday vocabulary and realistic city
landmarks.”

Figure 4 shows an example of a dialogue that the students can see as an example to learn how
to give directions from one location to another location. Note: the requested highlights of verbs
are not shown here.
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Figure 4
Example of Short Dialogue Prepared by ChatGPT

»f Short Dialogue (Persian):

Scenario: Asking for directions from Bolio Gate to Monterey Bay Aquarium

- Al (Tourist): poy Gxiilo pga)leST 4y pmlgs0 oM.
+ @ (Local): pup 0gan)ls Cus GLlz 4 9 9)0 Gb Caouw ) 9dga 5o .
» SaisS IS az Giasey rall
g pugleay GLl o)l 9 Eu Sy Crows 4 10
- Sosy g 1all
+ o pusle ol ghls ) 0yheo U zuw w4y aS pgo pa¥ jl a9 00y delol JLd oLl o epdiius 1o
+ SiS S dz Gup posagh il
= Dla LS AAF oylasd jo 5,Ble pauylsST a4 9) S 9)lg 9 0y dslol pgd HLLS 5o ardiiue 1.
RSN
Pighoo alll 0

o« Key Vocabulary:

*9x—9go

« Zuw —turn

« g oylg — enter [ go into

- 04y a0l pudiue — continue straight

s Short Dialogue (English):

Scenario: Asking for directions from Bolio Gate to Monterey Bay Aquarium

- A (Tourist): Hello! | want to go to the Monterey Bay Aquarium.

- B (Local): Head east on Bolio Gate toward Kit Carson Road.

« A: What next?

- B: Turn right onto Lighthouse Avenue.

- A: And then?

- B: Continue straight on Tyler Street, then slightly turn left onto Lighthouse Avenue.

- A: Got it. What after that?

- B: Continue straight on Foam Street and enter Cannery Row. The Aquarium is at 886
Cannery Row.

- A: Thank you!

N

Figure 5 is an identification task. The reason for including this step is that learners need to first
recognize the imperative forms before they can confidently produce them. By scanning the
dialogue and underlining or circling imperatives, they develop an awareness of the forms in a
natural context.
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Figure 5
Example of Explanation of Identification Task Prepared by ChatGPT

o Identification Task
Instructions:
+ Read the dialogue carefully.
« Task 1: Underline all imperative verbs.
- Task 2: Answer the following questions:
1. Which verbs give instructions? (Saimo e jgiwo wiblse yasus a4y Jledl plas)
2. Whatis the first action | should do? (Sluwuz 2o pladl Wb a5 (5,8 ousl)
3. What should | do after reaching the bridge? (€S I8 ax Ja ai gosw) jl a=y)
- Optional Discussion: Why do Persian speakers often use &kJ (please)? How does it

change the tone?

N2

This awareness then serves as the foundation for the next step, which is collaborative speaking
practice.

Figure 6 shows directions for a role-play, where students are required to give each other
directions using at least three imperatives per turn. This requirement ensures that students
cannot fall back on minimal language use; instead, they must stretch themselves and practice the
form multiple times in one exchange. It is a controlled but interactive way to practice fluency.

Figure 6
Example of Collaborative Speaking Activity (Role-Play) Prepared by ChatGPT

@: Collaborative Speaking Activity

Role-play:

- Students work in pairs:

o Student A: Tourist asking for directions to a familiar place (e.g., library, café, classroom).
o Student B: Local giving directions using imperative verbs.

- Encourage complete instructions using at least 3 imperative verbs per turn.

+ Rotate roles so each student practices both asking and giving directions.

Extension: Students can add extra details, such as landmarks ("s. o) douuxo HUS jI" — pass

the statue) to make instructions more realistic.

Figure 7 is the final task that mirrors OPI conditions more directly. It is a mini-individual speaking
task where the student is asked to give directions, this time including politeness markers such as
“lotfan” (please), which are essential in Persian communication. This final step serves two
purposes: it familiarizes students with the assessment format they will face, and it integrates the
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cultural dimension of politeness, which is just as important as grammatical accuracy in real
communication.

Figure 7
Example of Mini OPI Speaking Practice Prepared by ChatGPT

# OPI Speaking Practice
Task: Students individually give directions from one location to another using imperatives.
- Encourage politeness markers (lakJ / please) and 3-4 imperative verbs per description.

« Instructor provides feedback on clarity and correctness.

Together, these activities demonstrate the power of scaffolding with ChatGPT.
Enhancing Reading Instruction with Generative Al: Text Generation

Selecting a reading passage that matches the appropriate ILR level is crucial for effective language
development, as it should align with students’ proficiency, needs, and interests while providing
manageable challenges and key language exposure. At DLIFLC, time constraints complicate this
task. Generative Al can assist by quickly generating tailored reading passages and follow-up
activities based on ILR levels and relevant topics. In addition, these Al-generated activities allow
students to practice essential reading skills that are often missing from textbook comprehension
check questions, such as finding the main idea, skimming, and scanning. This focused practice
better prepares students for the DLPT test and strengthens their overall reading proficiency.

Here’s a prompt prepared by ChatGPT for creating a reading passage for ILR Level 2+ along with
tailored activities, which is appropriate for the 2" semester (week 31 out of 48):

Prompt: “Create a reading passage in Persian for ILR Level 2+ on the topic of the influence
of social media on society. Create a comprehensive reading activity sheet for the passage.
The activity sheet should be designed to enhance reading skills including fluency,
automaticity, and include challenging exercises that also develop skimming and scanning
abilities. Include pre-reading, during-reading, and post-reading activities, such as
prediction tasks, vocabulary exercises. Ensure the sheet is structured, engaging, and
suitable for intermediate to advanced Persian language learners, and allows for both
individual and group use.”

It is important to check the reading passage before giving it to students, to ensure that the level
is correct and key vocabulary are included.

Figure 8 shows the ChatGPT output with the English translation provided for context.
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Figure 8
Example of a Reading Text with Activities Prepared by ChatGPT

W yoilgs io — Reading Passage

Persian: asol> 3 Leloizl sloaibn; 53U

Gk 5l pare wiloads o pose Sadj sl piblas Gase 4 celaix! saaile) a3 sladls 5o
9,88l g wiiS o Jlso | )bzl iaiiS e )80 bL)I SSash b ined 9 plSL 1pSliil aiile Galeasly
Rl pase ) g wilowuds Logac BT Lialiél el Leloiz] slodilu) 00,188 Lo Shail ay |y ogs Olylas
e g9 Lol Laislog jidiy pdn God> 9 L Jousvo il asols pgo Jluo soylyo as wileolo |y ¢ Kol
9 Crwyol OleMbl yinS i Jlis jebay aiium ougay Gl Gaie WL OIS glwlia)lS G550 Jl>
weloizl gl jl o=l G soolatwl 80 Gaw jl 0 pose LaSiopmw Cuely wilgie Wilyls
Sileo slad jo 1) ol S8 oldl 3 .)138s Lade ju3U Leloazl g LSolgsls bylgy o Ciuwl oSan
551 a8 Wndizmo &)l Ll ool 98 b Wsdbie JSLE ve5 oLdLbl b L=dlg Lol 51 9 wil)iS e
9 SR BT iGiigel (sl Biednd (s)lnl wileie L oolatw! oy elai! slodilu) jl

(2 Reading Passage — English

The Influence of Social Media on Society

In recent years, social media has become an inseparable part of people's lives. People
connect with each other through apps like Instagram, Telegram, and Twitter, follow the
news, and share their thoughts and opinions. Social media has increased public awareness
and allowed people to learn more about important societal issues such as the environment
and human rights. However, some experts are concerned about the negative effects of this
phenomenon. For example, the spread of misinformation and rumors can lead to confusion
among people. On the other hand, excessive use of social media may negatively affect
family and social relationships. Some people spend too much time in virtual space and
neglect real-life connections with those around them. Despite these challenges, many
believe that if used correctly, social media c# \l, e a powerful tool for education, awareness,

and the progress of society.

This ready-to-use Reading Activity Sheet is designed to develop fluency, automaticity, skimming,
scanning, and reading speed. The activities gradually increase in difficulty to engage learners
effectively, with the objective of improving reading fluency, automaticity, skimming, scanning,
and overall comprehension through focused, progressive tasks.

Figure 9 shows a pre-reading activity designed by ChatGPT to activate background knowledge
before reading a passage. | included this figure because it helps students connect prior knowledge
to new content, which is especially important for Persian learners who may struggle with
comprehension of authentic texts. By predicting topics and listing familiar social media platforms,
students engage in meaningful, contextualized thinking, preparing them for better
understanding. This task also encourages spontaneous writing in Persian, confirms the student’s
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level, and provides a low-stakes opportunity to practice forming sentences before tackling more
challenging reading exercises.

Figure 9
Example of a Pre-Reading Activity Designed by ChatGPT to Activate Background Knowledge

Il Pre-Reading - Activate Background Knowledge

() Look at the title. Predict what topics you might read about in the passage. Write 2-3
sentences in Persian.
(& List 3 social media platforms that you use or know. Write one sentence for each about

how people use them.

Figure 10 shows a main idea activity designed by ChatGPT to help students identify the central
idea of a passage efficiently. | included this activity because recognizing the main idea is a critical
reading skill that allows intermediate Persian Farsi learners to focus on the overall meaning
without getting distracted by details, and the questions created by ChatGPT about the text are
not obvious ones. Students must read and understand the passage. This task encourages
students to process text strategically, supports comprehension, and builds confidence in
distinguishing essential information. It also provides a structured opportunity for critical thinking
in English, allowing learners to justify their choices and prepare for more complex reading and
discussion tasks.

Figure 10
Example of a Skimming Activity Designed by ChatGPT to Identify the Main Idea

7 Find the Main Idea

Instructions: Read the passage quickly (1-2 minutes). Don't worry about details. Circle the
main idea of the text.
Question: What is the main idea of this passage?

Multiple-Choice Options:

A) Social media has a complex impact, shaping both awareness and behavior in society.
B) Social media can influence society in multiple ways, both positively and negatively.
C) Social media primarily misleads people and causes confusion.

D) Social media is an essential educational tool and should replace traditional learning.

Extra Task: After choosing the main idea, underline two sentences or phrases in the

passage that helped you determine your ans.\.l/_r.
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Answer: B) Social media can influence society in multiple ways, both positively and

negatively.
Supporting Details:

1. “Social media has increased public awareness and allowed people to learn more about
important societal issues such as the environment and human rights.” = positive
influence

2. "The spread of misinformation and rumors can lead to confusion among people.” -
negative influence

3. "Excessive use of social media may negatively affect family and social relationships.”

- negative influence d

Figure 11 shows a scanning activity designed by ChatGPT to help students locate specific
information within a passage efficiently. | included this figure because scanning is an essential
reading skill for Persian learners that complements skimming by focusing on keywords and
details. This activity trains students to find precise answers quickly, reinforces comprehension,
and encourages active engagement with the text. By answering questions about apps, societal
issues, and effects of social media, learners practice connecting vocabulary and context, building
both recognition and productive skills necessary for authentic communication and higher-level
reading tasks. The key with scanning activities is that teachers must ensure that students don’t
carefully read the passage or just use their memory—they need to move their eyes quickly across
the text and find the words they are looking for. Teacher support here is crucial.

Figure 11
Example of a Scanning Activity Designed by ChatGPT to Locate Specific Information

(4§ Scanning - Locate Specific Information

Instructions: Read the passage again quickly and answer the questions by scanning for
keywords.

() Name three apps mentioned in the passage.

{J What societal issues are mentioned that social media helps raise awareness about?
&) What are two negative effects of social media mentioned by experts?

J According to the text, how can social media be used positively?

Figure 12 shows a vocabulary and automaticity activity designed by ChatGPT to help students
practice and internalize target words from the passage. | included this activity because
completing fill-in-the-blank exercises strengthens both recognition and productive use of
vocabulary, which is critical for Persian learners. This activity reinforces meaning, spelling, and
contextual usage while promoting active recall. By working with words in sentences directly
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related to the reading passage, students build automaticity, gain confidence in using new terms
spontaneously, and develop the ability to integrate vocabulary into speaking and writing tasks
effectively.

Figure 12
Example of a Vocabulary and Automaticity Activity Designed by ChatGPT for Targeted Persian
Words

Vocabulary and Automaticity
Instructions: Fill in the blanks using words from the passage:
1. wSeebdp bl ,RuK b yiwgi g phSL i siile (leaslpn @b 5l pose.
People communicate with each other through applications suchas_____, Telegram,

and Twitter.

2. Wloows Logoc oinliél el Lelaix! sladsilu,.
Social media has led to an increase in public
3. ogub poye el Wilgie Olaulss 9 Cawyol OledMbl (i yiwS.
The spread of misinformation and rumors can cause peopleto_____ .
4. Gaio b eloizlg gy p Cuwl oSew Geloix] sbadib) jl o> 1 G soolaiwl
0l
Excessive use of social media may negatively affect _____ and social relationships.
5. ol &l 5ta3y38 &yl 3515555 136ty STl Xuoy 34 elagen] lmasluy 3l SS1.

If used properly, social media can be a, < erful tool for

This example of how | have used ChatGPT as a type of teaching assistant also showcases how well
the tool can help build activities that are tailored and scaffolded for student learning.

LIMITATIONS OF GENAI TooLS

While generative Al offers promising opportunities for language educators, teachers must
understand the limitations of ChatGPT while using it in their classrooms (Zhang & Hyland, 2021).
Generative Al tools like ChatGPT excel at providing information and generating language-based
responses but struggle with nuanced qualitative judgments and may replicate the biases and
stereotypes from the data it was trained with (Smith, 2025). These tools have difficulty assessing
subjective aspects, such as whether the content it generates is offensive or appropriate (e.g., it
may contain gender stereotypes). There have been instances when ChatGPT has created
culturally inappropriate passages based on my prompts. For instance, in Persian culture,
especially in formal or educational contexts, the tone of conversation is often more respectful.
The phrase “§sS s 43 ¢5” (What are you doing?) is very informal and might be perceived as too
direct or impolite, especially if addressed to someone older or in a more formal setting. A more
culturally sensitive and respectful phrase could be: “Sau)ls j90! Sl Sldaliy Sadus Hgka>" (How are
you? Do you have any plans for today?). The key takeaway is that in Persian culture, the use of
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language tends to be more formal and respectful, especially in educational and social contexts.
GenAl tools can also create information that is not factually accurate (termed “hallucinations”).
For this reason, | always read the Al generated texts before presenting them to class. | can then
either revise the passage or ask ChatGPT to revise it before | use it. As other scholars have noted
(Slamet, 2024), we can’t blindly put our confidence in ChatGPT.

DLIFLC policy guidance emphasizes that faculty must ensure that their use of these tools complies
with professional and ethical responsibilities, including meeting learning objectives and fulfilling
mission requirements. This policy emphasizes a responsible integration of GenAl while
safeguarding the Institute’s educational standards and ethical commitments.

CONCLUSION

In conclusion, Generative Al tools offer a valuable partnership for language educators at DLIFLC,
where innovative instructional methods are essential due to the program’s fast-paced nature.
These tools can assist in creating tailored instructional materials and enhancing the effectiveness
of the 7th hour by providing quick content generation, adaptive learning activities, and multiple
instructional pathways. This collaboration between Al and educators allows for more efficient
use of time and resources, improving learning outcomes and student success. However,
Generative Al should complement, not replace, the human elements of teaching, such as building
relationships and providing mentorship. Educators should remain mindful of Al’s limitations
while leveraging its strengths to enhance teaching and support students’ success effectively.
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