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This article explores how AI-powered tools like generative AI chatbots, including 
ChatGPT, can transform tailored instruction during the Special Assistance hour 
(7th-hour) at the Defense Language Institute Foreign Language Center. I share 
how I have used ChatGPT to create interactive, relevant materials, including 
grammar and vocabulary exercises and comprehension activities tailored to 
individual learning needs. By providing strategies for crafting precise and 
pedagogically sound prompts, the article highlights how instructors can optimize 
Generative AI (GenAI) tools to create customized interventions that enhance 
engagement and student success. 
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INTRODUCTION 
 
While AI cannot replace the role of the instructor, it can provide materials, tasks, and activities 
tailored to individual student needs in key skill areas addressed during 7th-hour remediation. For 
example, it can generate leveled reading passages with comprehension questions to strengthen 
reading skills, context-based vocabulary quizzes to reinforce retention, and listening 
comprehension activities to improve auditory processing. By producing these targeted resources 
in minutes, AI streamlines the creation of instructional materials, allowing educators to focus 
more time on quality instruction and individualized support. 
 
When I first began teaching Persian at the Defense Language Institute Foreign Language Center 
(DLIFLC), developing such tailored materials for individualized sessions often required several 
hours each day. Today, with the integration of Generative AI (GenAI), the same work can be 
accomplished much more efficiently, without compromising quality. These outputs supplement, 
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rather than replace, existing textbooks and lesson plans, making instruction more responsive and 
adaptable to diverse learner needs. The effectiveness of GenAI depends on the precision of its 
application. Well-crafted prompts can transform generic outputs into targeted, pedagogically 
valuable resources. For instance, instead of requesting “a vocabulary quiz,” a more effective 
prompt might be: Create a multiple-choice quiz with five questions testing intermediate Persian 
learners on military-related vocabulary in context, using authentic sentence examples. This level 
of specificity ensures that AI-generated materials align closely with instructional goals. 
 
Among the various GenAI tools available, I focus primarily on ChatGPT, as it is effective for 
producing near-authentic materials, such as leveled reading passages, and it can produce 
grammar tutorials and vocabulary exercises that address individual learning gaps. It can also find 
authentic materials that meet user-specified criteria. Many GenAI tools are now available, and 
users are encouraged to try different ones and compare results. All applicable Department of 
Defense (DoD) and DLIFLC policies regarding the use of Generative AI by faculty, staff, and 
students were strictly followed. Students used DLIFLC-issued laptops, and, in compliance with 
cybersecurity policy, no browser extensions were installed. 
 
In this article, I offer examples of how GenAI can be used for material and activity development 
for 7th-hour instruction in order to save time and also maximize opportunities to tailor 
instruction. By applying GenAI strategically, 7th-hour sessions can shift from repetitive review to 
personalized, high-impact practice that keeps students engaged and addresses their unique 
learning gaps. 
 

ENHANCING LANGUAGE TEACHING THROUGH GENERATIVE AI 
 

In order to enhance language teaching and create high-quality instructional materials with 
generative AI for language classes, it is essential to provide AI with well-designed prompts. The 
quality of the output directly depends on the clarity, specificity, and structure of the input. When 
instructors craft precise prompts that clearly define the purpose, audience, and desired format, 
AI is more likely to generate accurate, relevant, and pedagogically useful content. Therefore, 
prompt design becomes a key skill for teachers seeking to effectively integrate AI into language 
teaching and ensure that the materials produced truly enhance learning outcomes. 
 
When I create a prompt for AI, I treat it almost like lesson design itself: it requires forethought, 
precision, and clarity. One of the first things I consider is the prompt formula, that is, breaking 
down what I want into its key components so that the AI can follow the same logic a human 
colleague would need if I were delegating the task. A good formula often includes the purpose, 
the task, the audience level, the context, the format, and any constraints. For example, if I want 
an activity sheet, I specify not just “make a reading activity,” but rather “create a 30–45 minute 
interactive reading activity for ILR 2 learners that practices fluency and scanning skills using an 
authentic passage, with pre-reading, during-reading, and post-reading tasks.” This formula 
ensures that the AI has enough information to produce something useful and aligned with my 
teaching goals. 
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Another key principle I keep in mind is that AI is only useful if I am clear about what I want. 
Ambiguous prompts will lead to vague or generic results, and I have to take responsibility for 
that. If I cannot clearly articulate the learning outcome or the structure I envision, then I cannot 
expect AI to guess my intent. The more precise I am, about level, time frame, task type, or even 
word count, the more targeted the AI’s output will be. This requires me to think carefully before 
I type: What exactly do I want the students to do? What skill am I targeting? What constraints 
matter most (time, word length, complexity, context)? That level of planning is as important for 
prompting as it is for lesson design. 
 
At the same time, I know that AI doesn’t always provide clarification questions. Unlike a colleague 
who might ask, “Do you want this activity for pair work or individual work?” AI tools often assume 
and fill in gaps. That is why review and revision are critical. My process involves looking at the 
first draft, asking myself whether it aligns with my instructional objectives, and then either editing 
it myself or revising the prompt to request adjustments. This iterative process mirrors what I do 
with lesson plans more generally: draft, evaluate, refine. 
 
There are also things I look for carefully in the AI tool’s output. I check whether the activities 
are pedagogically sound, does the sequence build skills step by step? Are the tasks realistic in 
terms of time and difficulty? I also check language accuracy because AI occasionally makes errors 
in Persian verb forms, politeness markers, or idiomatic usage. I pay attention to cultural 
appropriateness as well, since AI sometimes generates examples that might not fit Persian 
norms. In short, I view AI as a capable assistant, but not as a flawless expert; it can save me time 
generating drafts, but I must still bring my expertise to evaluate and refine. 
 
Finally, I try to be cautious about a few things. In addition to avoiding overly broad prompts like 
“make a grammar lesson,” I am careful not to overburden AI with conflicting instructions; too 
many tasks or constraints in one request can lead to confusion. Instead, I break complex projects 
into smaller prompts. Also, I remind myself not to accept AI’s first draft uncritically. It is tempting 
to think of it as a finished product, but the best results always come after I review, revise, and 
sometimes combine multiple outputs. 
 
In essence, creating a good prompt is an act of communication and instructional design. The 
clearer and more structured I am in telling AI what I need, the better the result. If I think of AI as 
a new kind of teaching assistant, capable, fast, but dependent on precise instructions, I can use 
it effectively. The process is not about replacing the teacher’s judgment, but about saving time 
on first drafts so that the teacher can invest energy where it matters most: ensuring accuracy, 
cultural fit, and pedagogical quality. That being said, AI can be employed as a pedagogical tool to 
enhance language instruction through the development of materials that support the acquisition 
of vocabulary, grammar, listening comprehension, reading comprehension, and speaking skills.  
 

Over time, I have developed some tips for effective prompting to maximize these benefits.  

• First, I make sure to anchor the prompt in a real context. This keeps the lesson grounded 
and realistic.  
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• Second, I try to sequence tasks clearly in the prompt so that the AI organizes the activities 
in a logical progression.  

• Third, I always include learner level because what works for ILR 1 students will not work 
for ILR 2. It is also important to check that the passage produced by the tool is actually at 
the right level. 

• Finally, I request variety in activity types (recognition, controlled practice, free 
production) so that the AI does not produce only comprehension questions or only 

speaking prompts. 
 
The following section provides illustrative examples of how AI can be integrated into instructional 
practice to achieve these objectives. 
 
Facilitating Vocabulary Acquisition through Generative AI 
 
Vocabulary is essential for language learning, as it underpins reading comprehension, listening, 
and grammar. Students may have varying levels of vocabulary knowledge even at the same 
proficiency level, leading to gaps that must be addressed. This inconsistency requires teachers to 
focus on specific vocabulary relevant to each student’s needs or proficiency level, making 
vocabulary instruction complex and time-consuming. AI-driven tools like ChatGPT can help 
instructors tailor to this need.  
 
Below is a ChatGPT prompt for teaching vocabulary in context, appropriate for the 2nd semester 
(week 30 out of 48). I designed this prompt for the 7th-hour tailored instruction, focusing on a 
set of vocabulary that my student has been struggling with. The vocabulary relates to tourism 
and is intended for intermediate Persian learners (ILR Level 2) in a one-on-one setting. This 
activity supports my instructional goals for students to: 1) recognize and recall challenging and 
frequently-appearing domain-specific vocabulary; 2) practice applying these words productively 
and reinforcing both meaning and spelling; and 3) engage with the vocabulary in an interactive 
way, encouraging active recall, retention, and communicative use. 
 

Prompt: “The purpose is to help an intermediate Persian learner practice and actively 
recall challenging vocabulary related to tourism. The audience level is intermediate 
Persian learners (ILR Level 2), and the context is a one-on-one classroom or tailored 
instruction session. Task 1: Create a vocabulary list with English translations with the 
vocabulary I provided. Task 2: Then create a fill in the blank activity. For each vocabulary 
word, write a sentence in Persian and replace the target word with a blank. Ask the 
student to fill in the blank with the correct vocabulary word. The goal of this activity is to 
help students practice using new vocabulary in context while reinforcing meaning and 
spelling. Task 3: Design a matching game using the same vocabulary list. Prepare two 
columns: Column A with the Persian vocabulary words and Column B with simple Persian 
definitions. The student’s task is to match each vocabulary word to its correct definition. 
Constraints: Keep instructions clear and suitable for one student, focus on vocabulary 
recognition, recall, and production in context.” 
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Figure 1 shows a vocabulary list that ChatGPT generated based on the provided vocabulary. While 
this list was created for use in a 7th hour tailored instruction session, similar lists can be very 
helpful for any language classroom. The choice of vocabulary, along with the translations 
provided, can be adapted depending on the student’s proficiency level and the themes already 
introduced in class. 
 
Figure 1  
Example of a Vocabulary List Prepared by ChatGPT on Tourist Attractions 
 

    

 

 
Figure 2 presents a fill-in-the-blank activity designed by ChatGPT using the same set of 
vocabulary. Although created for one-on-one practice during 7th hour, this type of exercise is 
widely applicable in group instruction as well. The format reinforces both comprehension and 
recall, but the difficulty of sentences and choice of words should be aligned with the students’ 
prior exposure and learning objectives. 
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Figure 2 
Example of a Fill-in-the-Blank Activity Using Persian Vocabulary on Tourist Attractions Prepared 
by ChatGPT 
 

 

 

 
 

 
Figure 3 shows a Matching Game activity that ChatGPT designed to reinforce comprehension and 
active recall of the target vocabulary. While the game is intended for tailored instruction, it can 
also be adapted as a flexible classroom tool to make vocabulary practice more interactive and 
engaging. Most DLIFLC students find that matching games help them connect words with 
meanings more effectively. The design of the sample columns can be adjusted according to the 
student’s proficiency level, the chosen vocabulary set, and the specific learning objectives. The 
words and definitions the student sees in the same row are not meant to match each other. The 
student is supposed to draw the correct connections themselves. 
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Figure 3 
Example of a Matching Game Activity Designed by ChatGPT to Practice the Vocabulary  
 

 

 

 
 

 
After completing the three vocabulary activities, students will have established a solid foundation 
for understanding and using the target words. These preparatory exercises engage students 
actively with the vocabulary, enhance retention, and build confidence. With these skills in place, 
students are now ready to read a short authentic passage that incorporates all the target words. 
I used ChatGPT to locate an authentic text containing the vocabulary list I designed activities 
around. Reading this passage allows students to encounter the vocabulary in context, reinforcing 
their understanding and application. 
 
Below is a ChatGPT prompt for finding an authentic text that contains the vocabulary that my 
student was struggling with. 
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Prompt: “Find a text on the internet that contains the following vocabulary words:  عیصنا 
یمعمار  ,(Handicrafts) دست    (Architecture), خ  یتار   یبنا  (Historic monument), مجموعه 
(Complex), نهیگنج  (Treasure), اث ی  م   

 
فرهنگ  (Cultural heritage),  یگردشگر   یهاجاذبه  (Tourist 

attractions),  عمارت (Mansion). The text should be in Persian language, ILR level 2 and the 
total word count should be around 150 words or more.”  

 
I chose these key vocabulary words for the prompt based on my students’ needs. ChatGPT 
provided me with several articles and links containing the list of vocabulary words I provided, and 
I chose this article from IRNA News (https://www.irna.ir/news/85066283/ -مقصد-جهان-نقش-دانیم

اصفهان-در-ینوروز -مسافران-یگردشگر -خستن ) as the source to work with.  
 
Here is the Persian text: 
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Here’s the English translation:   

 

 
After the student reads this passage, the teacher can discuss main ideas, gauge comprehension, 
review any vocabulary or grammar structures, or discuss the topic in general for further review. 

 
Facilitating Grammar Learning through Generative AI 
 
Grammar instruction and practice is crucial in any language class. Generative AI can assist 
teachers by offering personalized, on-demand grammar explanations and practice, effectively 
addressing individual needs and maximizing limited instruction time. Using grammar activities 
like this during Tailored Instruction (7th hour) at DLIFLC is highly beneficial because many 
students struggle with applying correct grammar, particularly for speaking tasks. One of the 
recurring challenges we face in the classroom is that students often receive extensive exposure 
to reading and listening, but they do not get enough structured opportunities to actively apply 
grammar in speaking. This gap becomes most evident in high-stakes assessments such as the Oral 
Proficiency Interview (OPI), where students are required to perform practical speaking tasks, 
such as giving directions. In Persian, the imperative tense plays a central role in giving clear 
instructions or guiding someone from one location to another. However, because the imperative 
forms in Persian differ from English in construction, learners find it difficult to use in spontaneous 
speech. When confronted with a navigation prompt in an OPI, they often hesitate, rely on 
circumlocution, or use incomplete or inaccurate forms. This not only lowers their confidence but 
also prevents them from demonstrating the full range of their communicative ability. I chose to 
focus on this in depth because it directly addresses what students need most, confidence in 
spontaneous communication and grammatical accuracy.  
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The reason I turn to ChatGPT for designing such a lesson is that it saves a significant amount of 
preparation time. By using ChatGPT, I can generate a first draft of a lesson plan that already 
includes structured tasks, authentic dialogues, and scaffolded activities. The teacher’s role then 
becomes one of reviewing, adjusting, and ensuring accuracy and cultural appropriateness. This 
collaboration between AI-generated content and teacher expertise ensures both efficiency and 
quality. To address this issue, I designed a specific prompt for ChatGPT to generate a 30–45 
minute interactive Persian lesson that focuses on the imperative tense in real-world navigation 
contexts. In crafting the prompt, I made sure to structure the lesson so that it would move from 
recognition of the form to controlled practice, and finally to independent production in a realistic 
scenario. This gradual progression helps learners internalize the imperative forms and gives them 
repeated opportunities to practice in both collaborative and individual modes of speaking. 
 
The process of creating the prompt itself is a deliberate one. I first identified the specific 
grammatical area where learners struggle, in this case, the imperative tense in Persian. I then 
chose a context that was meaningful, realistic, and immediately relevant to learners’ daily 
environment: giving directions between real-world locations in Monterey, such as from Bolio 
Gate to the Monterey Bay Aquarium. By grounding the activity in familiar landmarks, I ensured 
that students would focus on practicing the target grammar rather than being distracted by 
unfamiliar content. After that, I broke the lesson into sequenced tasks. I asked for an authentic 
dialogue of 120–150 words (see Figure 4) that would naturally model imperatives, and I 
requested that the imperative forms be highlighted so that students could clearly see how they 
are used in context.  
 
Here's a prompt for Grammar Activity.  

Prompt: “Create a 30–45 minute interactive Persian lesson for intermediate learners (ILR 
2) to practice the imperative tense in real-world navigation contexts. Include: (1) a 120–
150 word dialogue in Persian giving directions between two real locations (e.g., Bolio Gate 
to Monterey Bay Aquarium), with key imperative verbs highlighted; (2) an identification 
task for the imperatives; (3) a collaborative speaking role-play where students give and 
follow directions using at least 3 imperatives per turn; and (4) a mini OPI-style individual 
speaking task with politeness markers. Use simple, everyday vocabulary and realistic city 
landmarks.” 

 
Figure 4 shows an example of a dialogue that the students can see as an example to learn how 
to give directions from one location to another location. Note: the requested highlights of verbs 
are not shown here. 
 
  



Dialog on Language Instruction, Volume 36, Issue 1, 2026 

 42 

Figure 4 
Example of Short Dialogue Prepared by ChatGPT 
 

 

 

 

 
 

 
Figure 5 is an identification task. The reason for including this step is that learners need to first 
recognize the imperative forms before they can confidently produce them. By scanning the 
dialogue and underlining or circling imperatives, they develop an awareness of the forms in a 
natural context.  
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Figure 5 
Example of Explanation of Identification Task Prepared by ChatGPT 

 

 

 
 

 
This awareness then serves as the foundation for the next step, which is collaborative speaking 
practice.  
 
Figure 6 shows directions for a role-play, where students are required to give each other 
directions using at least three imperatives per turn. This requirement ensures that students 
cannot fall back on minimal language use; instead, they must stretch themselves and practice the 
form multiple times in one exchange. It is a controlled but interactive way to practice fluency. 
 
Figure 6 
Example of Collaborative Speaking Activity (Role-Play) Prepared by ChatGPT 
 

 

 
 

 
Figure 7 is the final task that mirrors OPI conditions more directly. It is a mini-individual speaking 
task where the student is asked to give directions, this time including politeness markers such as 
“lotfan” (please), which are essential in Persian communication. This final step serves two 
purposes: it familiarizes students with the assessment format they will face, and it integrates the 
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cultural dimension of politeness, which is just as important as grammatical accuracy in real 
communication. 
 
Figure 7 
Example of Mini OPI Speaking Practice Prepared by ChatGPT 
 

 

 
 

 
Together, these activities demonstrate the power of scaffolding with ChatGPT. 
 
Enhancing Reading Instruction with Generative AI: Text Generation 
 
Selecting a reading passage that matches the appropriate ILR level is crucial for effective language 
development, as it should align with students’ proficiency, needs, and interests while providing 
manageable challenges and key language exposure. At DLIFLC, time constraints complicate this 
task. Generative AI can assist by quickly generating tailored reading passages and follow-up 
activities based on ILR levels and relevant topics. In addition, these AI-generated activities allow 
students to practice essential reading skills that are often missing from textbook comprehension 
check questions, such as finding the main idea, skimming, and scanning. This focused practice 
better prepares students for the DLPT test and strengthens their overall reading proficiency. 
  
Here’s a prompt prepared by ChatGPT for creating a reading passage for ILR Level 2+  along with 
tailored activities, which is appropriate for the 2nd semester (week 31 out of 48): 
 

Prompt: “Create a reading passage in Persian for ILR Level 2+ on the topic of the influence 
of social media on society. Create a comprehensive reading activity sheet for the passage. 
The activity sheet should be designed to enhance reading skills including fluency, 
automaticity, and include challenging exercises that also develop skimming and scanning 
abilities. Include pre-reading, during-reading, and post-reading activities, such as 
prediction tasks, vocabulary exercises. Ensure the sheet is structured, engaging, and 
suitable for intermediate to advanced Persian language learners, and allows for both 
individual and group use.” 

 
It is important to check the reading passage before giving it to students, to ensure that the level 
is correct and key vocabulary are included.  
 
Figure 8 shows the ChatGPT output with the English translation provided for context. 
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Figure 8 
Example of a Reading Text with Activities Prepared by ChatGPT 
 

 

 

 
 

 
This ready-to-use Reading Activity Sheet is designed to develop fluency, automaticity, skimming, 
scanning, and reading speed. The activities gradually increase in difficulty to engage learners 
effectively, with the objective of improving reading fluency, automaticity, skimming, scanning, 
and overall comprehension through focused, progressive tasks. 
 
Figure 9 shows a pre-reading activity designed by ChatGPT to activate background knowledge 
before reading a passage. I included this figure because it helps students connect prior knowledge 
to new content, which is especially important for Persian learners who may struggle with 
comprehension of authentic texts. By predicting topics and listing familiar social media platforms, 
students engage in meaningful, contextualized thinking, preparing them for better 
understanding. This task also encourages spontaneous writing in Persian, confirms the student’s 
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level, and provides a low-stakes opportunity to practice forming sentences before tackling more 
challenging reading exercises. 
 
Figure 9 
Example of a Pre-Reading Activity Designed by ChatGPT to Activate Background Knowledge 
 

 

 
 

 
Figure 10 shows a main idea activity designed by ChatGPT to help students identify the central 
idea of a passage efficiently. I included this activity because recognizing the main idea is a critical 
reading skill that allows intermediate Persian Farsi learners to focus on the overall meaning 
without getting distracted by details, and the questions created by ChatGPT about the text are 
not obvious ones. Students must read and understand the passage. This task encourages 
students to process text strategically, supports comprehension, and builds confidence in 
distinguishing essential information. It also provides a structured opportunity for critical thinking 
in English, allowing learners to justify their choices and prepare for more complex reading and 
discussion tasks. 
 
Figure 10 
Example of a Skimming Activity Designed by ChatGPT to Identify the Main Idea 
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Figure 11 shows a scanning activity designed by ChatGPT to help students locate specific 
information within a passage efficiently. I included this figure because scanning is an essential 
reading skill for Persian learners that complements skimming by focusing on keywords and 
details. This activity trains students to find precise answers quickly, reinforces comprehension, 
and encourages active engagement with the text. By answering questions about apps, societal 
issues, and effects of social media, learners practice connecting vocabulary and context, building 
both recognition and productive skills necessary for authentic communication and higher-level 
reading tasks. The key with scanning activities is that teachers must ensure that students don’t 
carefully read the passage or just use their memory—they need to move their eyes quickly across 
the text and find the words they are looking for. Teacher support here is crucial.  

 
Figure 11 
Example of a Scanning Activity Designed by ChatGPT to Locate Specific Information 
 

 

 
 

 
Figure 12 shows a vocabulary and automaticity activity designed by ChatGPT to help students 
practice and internalize target words from the passage. I included this activity because 
completing fill-in-the-blank exercises strengthens both recognition and productive use of 
vocabulary, which is critical for Persian learners. This activity reinforces meaning, spelling, and 
contextual usage while promoting active recall. By working with words in sentences directly 
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related to the reading passage, students build automaticity, gain confidence in using new terms 
spontaneously, and develop the ability to integrate vocabulary into speaking and writing tasks 
effectively. 
 

Figure 12 
Example of a Vocabulary and Automaticity Activity Designed by ChatGPT for Targeted Persian 
Words 
 

 

Vocabulary and Automaticity 
Instructions: Fill in the blanks using words from the passage: 

 
 

 
This example of how I have used ChatGPT as a type of teaching assistant also showcases how well 
the tool can help build activities that are tailored and scaffolded for student learning.  
 

LIMITATIONS OF GENAI TOOLS 
 
While generative AI offers promising opportunities for language educators, teachers must 
understand the limitations of ChatGPT while using it in their classrooms (Zhang & Hyland, 2021). 
Generative AI tools like ChatGPT excel at providing information and generating language-based 
responses but struggle with nuanced qualitative judgments and may replicate the biases and 
stereotypes from the data it was trained with (Smith, 2025). These tools have difficulty assessing 
subjective aspects, such as whether the content it generates is offensive or appropriate (e.g., it 
may contain gender stereotypes). There have been instances when ChatGPT has created 
culturally inappropriate passages based on my prompts. For instance, in Persian culture, 
especially in formal or educational contexts, the tone of conversation is often more respectful. 
The phrase “ ؟کت  تو چه می ” (What are you doing?) is very informal and might be perceived as too 
direct or impolite, especially if addressed to someone older or in a more formal setting. A more 
culturally sensitive and respectful phrase could be: “ ؟ید امروز دار   یبرا  یا؟ برنامهید چطور هست ” (How are 
you? Do you have any plans for today?). The key takeaway is that in Persian culture, the use of 
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language tends to be more formal and respectful, especially in educational and social contexts. 
GenAI tools can also create information that is not factually accurate (termed “hallucinations”). 
For this reason, I always read the AI generated texts before presenting them to class. I can then 
either revise the passage or ask ChatGPT to revise it before I use it. As other scholars have noted 
(Slamet, 2024), we can’t blindly put our confidence in ChatGPT.  
 
DLIFLC policy guidance emphasizes that faculty must ensure that their use of these tools complies 
with professional and ethical responsibilities, including meeting learning objectives and fulfilling 
mission requirements. This policy emphasizes a responsible integration of GenAI while 
safeguarding the Institute’s educational standards and ethical commitments. 
 

CONCLUSION 
 
In conclusion, Generative AI tools offer a valuable partnership for language educators at DLIFLC, 
where innovative instructional methods are essential due to the program’s fast-paced nature. 
These tools can assist in creating tailored instructional materials and enhancing the effectiveness 
of the 7th hour by providing quick content generation, adaptive learning activities, and multiple 
instructional pathways. This collaboration between AI and educators allows for more efficient 
use of time and resources, improving learning outcomes and student success. However, 
Generative AI should complement, not replace, the human elements of teaching, such as building 
relationships and providing mentorship. Educators should remain mindful of AI’s limitations 
while leveraging its strengths to enhance teaching and support students’ success effectively. 
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