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Dialog on Language Instruction is an internal publication of the Defense Language Institute
Foreign Language Center (DLIFLC) and part of its professional development program. Its primary
function is to promote the exchange of professional knowledge and information among DLIFLC
faculty and staff and to encourage professional communication within the worldwide Defense
Foreign Language Program.

A refereed journal devoted to applied research into all aspects of innovation in language learning
and teaching, Dialog on Language Instruction publishes research articles, review articles,
book/materials reviews, and community-oriented columns — Faculty Forum, News and Views,
Quick Tips, and Resources. Articles should have a sound theoretical base with a visible practical
application which can be generalized. Dialog on Language Instruction is published annually.

Please ensure that you follow all institutional procedures and requirements before you gather
any data using human subjects. Prior to data collection, contact DLIFLC’s Human Research
Protections Program (HRPP) Office at research@dliflc.edu. This office will guide you through the
process for obtaining the required documents and permissions. It is the author’s responsibility to
ensure that they follow all requirements. The appropriate paperwork will need to be submitted
to the Academic Journals Editor (journals@dliflc.edu) for any article that involves data collection
with human subjects. Also please note that the journal reserves the right to contact DLIFLC
supervisors/chairpersons to verify the accuracy of any information submitted in a manuscript.

Dialog on Language Instruction operates a double anonymized review process, meaning the
identities of the authors are concealed from the reviewers, and reviewers’ identities are
concealed from the authors. Manuscripts will be acknowledged by the Editor upon receipt and
assessed for suitability for the journal. If deemed suitable, they will be sent to at least two
independent expert reviewers. Decisions and feedback will be provided to authors, generally
within three months of manuscript submission. All publication decisions are made by the Editor
and are final.

Send all questions, comments, and/or submissions to the Editor: journals@dliflc.edu.
Review our Guide for Authors and past issues on our SharePoint site

(https://dliflc01.sharepoint.com/sites/OSAE). Be sure to follow all guidelines before you submit
your paper for consideration.
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