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Introduction  

  
  
This Familiarization Guide is designed to provide prospective examinees with 
information about the Greek Defense Language Proficiency Test 5 (DLPT5) in 
constructed-response format.  This guide contains general information about the 
test design, the format of the test, its length, its content, the skills tested, and 
procedures used in scoring and reporting the scores.  In addition, screen shots on 
what the examinees will see when taking the test on the computer as well as 
information on testing procedures are provided.    
  
  

Overview of the DLPT5  
  
The DLPT5 is designed to assess the general language proficiency in reading and 
listening of native speakers of English who have learned a foreign language as a 
second language.  The DLPT5 tests measure proficiency as defined by the 
Interagency Language Roundtable (ILR) Skill Level Descriptions, levels 0+ – 4 
(see Appendix A).  All DLPT5s will be delivered on the computer.    
  
DLPT5s in many languages include both a Lower-Range Test and an 
Upper-Range Test.  The Lower-Range Test measures ILR proficiency levels 0+ - 3, 
while the Upper-Range Test measures ILR proficiency levels 3 - 4.  Examinees will 
normally take the Lower-Range DLPT5; those who receive a score of 3 on this test 
may be eligible to take the Upper-Range Test, depending on the policy of their 
institution.  The DLPT5 will be used to make operational readiness, incentive pay, 
and training decisions for civilian and military language analysts in the United 
States government.  
  
  
  
Description of the Greek DLPT5 in Constructed-Response 

Format  
  
Lower-Range Test  
  

• Test Design    
  

o The Lower-Range Reading Test contains 60 questions with about 30 
authentic passages.  Each passage has up to 3 questions.    

  



o The Lower-Range Listening Test contains 60 questions with 30 
authentic passages.   Each passage has two questions and is played 
twice.  

  
o Examinees have 3 hours to complete the Reading Test and 3 hours to 

complete the Listening Test. Approximately halfway through each 
test, examinees will be given a 15-minute break.  The break does not 
count toward the test time. For both the Listening Test and the 
Reading Test, examinees may take as much or as little time as they 
wish to answer the questions. Managing the time effectively is the 
examinee’s responsibility.  

  
• Test Content  

o The DLPT5 is designed to measure proficiency in the target language 
regardless of how it has been acquired. For this reason, and because 
of the broad proficiency orientation of the test, its content is not tied 
to any particular language-training program.   

  
o The passages included in the test are sampled from authentic 

materials and real-life sources such as signs, newspapers, radio and 
television broadcasts, the Internet, etc.  

  
o The passages cover a broad range of content areas, including social, 

cultural, political, economic, geographic, scientific, and military 
topics.  

  
• Test Format: The test includes instructions for how to take the test, examples 

of how to answer the questions, and question sets containing the following 
parts:  

  
o Orientation: This is a short statement in English that appears before 

each passage. Its purpose is to identify the context from which the 
passage is taken.  

  
o Passage: This is the only element of the test that is in the target 

language being tested.  The maximum length of a listening 
comprehension passage in the test is approximately 2 minutes.  The 
maximum length of a reading comprehension passage is 
approximately 300 words.  Most of the passages are much shorter 
than the maximum length.  

  
o Question statement: Each individual question is based on the 

passage, is written in English, and is posed in the form of a complete 



question or an incomplete statement.  The questions may ask about 
what is explicitly stated in the passage or, in some cases, what is 
implied in it.  Occasionally questions may ask about expressions 
that are used in the passage.  There are usually two questions for 
each passage; some passages may have three questions.  

 
o Answer box: For each question, there is a box on the screen in which 

examinees type their answer in English. Examinees may also type 
notes in these boxes if they wish.  

  
 
Upper-Range Test   
  

• Test Design    
o The Upper-Range Reading Test contains about 35 questions with 14 

authentic passages.  Each passage has up to 3 questions.    
  

o The Upper-Range Listening Test contains about 35 questions with 14 
authentic passages.  Each passage has two to three questions and is 
played twice.  

  
o Examinees have 3 hours to complete the Reading Test and 3 hours to 

complete the Listening Test. Approximately halfway through each 
test, examinees will be given a 15-minute break.  The break does not 
count toward the test time. For both the Listening Test and the 
Reading Test, examinees may take as much or as little time as they 
wish to answer the questions. Managing the time effectively is the 
examinee’s responsibility.  

  
• Test Content  

o The DLPT5 is designed to measure proficiency in the target language 
regardless of how it has been acquired. For this reason, and because 
of the broad proficiency orientation of the test, its content is not tied 
to any particular language-training program.   

  
o The passages included in the test are sampled from authentic 

materials and real-life sources such as signs, newspapers, radio and 
television broadcasts, the Internet, etc.  

  
o The passages cover a broad range of content areas, including social, 

cultural, political, economic, geographic, scientific, and military 
topics.  

  



• Test Format: The test includes instructions on how to take the test, examples 
of how to answer the questions, and question sets containing the following 
parts:  

  
o Orientation: This is a short statement in English that appears before 

each passage. Its purpose is to identify the context from which the 
passage is taken.  

  
o Passage: This is the only element of the test that is in the target 

language being tested.  The maximum length of a listening 
comprehension passage in the test is approximately 2.5 minutes.  
The maximum length of a reading comprehension passage is 
approximately 400 words.  Most of the passages are much shorter 
than the maximum length.  

  
o Question statement: Each individual question is based on the 

passage, is written in English, and is posed in the form of a complete 
question or an incomplete statement.  The questions may ask about 
what is explicitly stated in the passage or, in some cases, what is 
implied in it.  Occasionally questions may ask about expressions 
that are used in the passage.  There are usually two questions for 
each passage; some passages may have three questions.  

  
o Answer box: For each question, there is a box on the screen in which 

examinees type their answer in English. Examinees may also type 
notes in these boxes if they wish.  

  
  
Because test security and confidentiality are extremely important, examinees 
should not discuss test content with anyone.  
  
  

Scoring   
  
Examinee scores are reported in terms of ILR levels, including “plus” ratings.  
Lower-Range Tests are intended to cover ILR levels 0+ through 3.  Possible scores 
are 0, 0+, 1, 1+, 2, 2+, and 3.  Upper-Range Tests are intended to cover ILR levels 3 
through 4.  Possible scores are 3, 3+, and 4.  Separate scores are reported for 
Reading and Listening.      
  
Scores on either type of test reflect current functional language proficiency in 
reading and listening as defined in the ILR Skill Level Descriptions (see Appendix 
A).  Scores do not reflect proficiency in speaking or writing, nor do they reflect 



examinees’ job-related performance or ability to perform specific 
language-related tasks under special circumstance (e.g., reading or listening to a 
target language passage indefinitely many times with the aid of supplemental 
reference materials and information sources).  
 
For the Lower-Range Test, scores will be based on the number of questions 
answered correctly at each ILR level. Each question targets a specific ILR level. 
Examinees generally have to answer at least 70% of questions correctly at a given 
level to be assigned that level. Examinees must pass each lower level in order to 
pass a higher level. Examinee answers will be evaluated by scorers trained by 
testing experts at the Defense Language Institute according to a detailed scoring 
protocol. 
 
Scores on the Upper-Range Test will be based on the number of passages for 
which the examinee demonstrates comprehension. Each passage targets a specific 
ILR level. Comprehension of a passage is demonstrated by supplying certain 
information from the passage specified by the test’s developers. Examinees 
generally have to demonstrate comprehension of at least 70% of the passages at a 
given level to be assigned that level. Examinees must pass each lower level in 
order to pass a higher level. Examinee answers will be evaluated by scorers 
trained by testing experts at the Defense Language Institute according to a 
detailed scoring protocol. 
  
 
  

Preparation for Taking the Greek DLPT5  
  
The purpose of this publication is to familiarize prospective examinees with the 
DLPT5 constructed-response format and general testing procedures.  Other than 
carefully reading this guide so that the test instructions and format are familiar, 
there is very little to be gained from “studying” for the test.  The best preparation 
for the Greek DLPT5 is the acquisition of a solid base of general proficiency in the 
target language, both through formal training, and through language exposure 
and use in a variety of real-life language-use settings.  Examinees should know 
that study aids (i.e., dictionaries, reference books, etc) are not permitted for this 
test.  
  
  

Instructions for taking the Greek DLPT5  
  
The purpose of this section is to familiarize prospective examinees with how to 
take the computer-based Greek DLPT5 constructed-response Reading and 



Listening Tests.  Test procedures and instructions for both the Reading and 
Listening Tests are provided.  Sample passages (translated into English) from ILR 
levels 1 – 4 in reading and listening with their associated questions and sample 
expected answers are included in this section.  
  
Answers should be complete, concise, and relevant. Examinees are not expected 
to write essays or word-for-word complete translations.  An example passage 
with explanations is given below to illustrate the types of answers that would be 
expected to receive credit. 
 
“According to an official spokesperson, the government of Treden has started a new 
program to help solve the growing refugee problem there. The program, announced last 
week by the Tredenian Minister of the Interior, involves the resettlement of refugees to 
vacant apartment buildings in the Tredenian capital. These refugees are currently being 
housed in overcrowded camps near Treden’s border with war-ravaged Norland. The camps 
were instituted in 2003 in response to the war. Since that time, the number and size of 
camps has grown, and the war is still going on. The average population of the camps is 
3,000, and most camps were designed for at most 1,000 people. It is hoped that the new 
program will help alleviate this situation.” 
 
In order to receive credit, examinees must provide all the information requested 
to receive credit. Answers should be complete, concise, and relevant.  

• Complete: examinees must provide all the information requested to 
receive credit. The examinee must not leave out information that was 
included in the passage and could reasonably be expected as part of an 
answer to the question being asked. If, based on the above passage, there 
had been a question “What action was taken by the government of 
Treden?” a complete answer would include all of the information that the 
government started a program to resettle refugees from camps near the 
Norlandian border to vacant apartment buildings in the capital. It would 
not be acceptable simply to write, “The government started a program,” or 
“The government helped some refugees,” or “The government supplied 
some people with apartments.” Where the question is in two parts, such as 
“What action was taken by the government of Treden and what was the 
reason for its action?”, both parts must be answered; i.e. the examinee 
must say both what action was taken and why the action was taken in 
order to receive credit. 

• Concise: examinees should not write more than is called for by the 
question. The amount called for by questions tends to increase as the 
length and difficulty of the passages increases; nevertheless, examinees are 
not expected to write essays. As long as the answer is complete (see above), 
if it can be written in a sentence or even just a phrase, it should not be 
“padded.”  



• Relevant: examinees should not include information that does not answer 
the question, even if that information appears in the passage; the 
examinee’s entire answer should relate directly to the question being asked. 
Examinees are not expected to write a word-for-word translation of large 
parts of the passage or even of the entire passage in response to a question. 
With regard to the example passage cited above, if the question asks for the 
reason for the government’s action, the examinee should not offer a 
translation of the last five sentences of the passage; even though that part 
of the passage contains the critical information, it also contains some 
extraneous information. 

• Sense: the examinee’s response should make sense as an answer to the 
question asked. Examinees who use the text box for note-taking should 
ensure that they end up with a coherent answer that appears somewhere 
within the text box and that can be understood by an English-speaking 
rater. 

• Translation: As noted above, translation of the entire passage is not 
acceptable as the answer to any single question. Additionally, the strategy 
of translating pieces of the passage as answers to questions should be used 
with caution. It is common for questions to require inferences from what is 
directly stated in the passage or the synthesis of ideas and information 
from various parts of the passage, especially as the passages become longer 
and more difficult. Therefore, the answer to a question is sometimes not to 
be found in one or two key sentences or sections of the passage. 

• Time management: In both the Reading section and the Listening section, 
the examinee controls the amount of time used to answer a question. It is 
therefore the examinee’s responsibility to monitor time usage while 
answering and to manage time spent during the overall test. The examinee 
should not spend too much time on any one answer. Also, because of the 
way the test is scored, the examinee should use the time carefully to ensure 
that all of the questions at or below his or her ability are answered 
thoroughly. For the Upper-Range Test, examinees should ensure that, for 
any particular passage, all of the questions related to that passage are 
answered. 

 
  



 
Test Procedures 

  
This section is to help prospective examinees become familiar with the test 
procedures of the DLPT5 constructed-response Reading and Listening Tests.  
First, there will be a short description of what the examinees see before the actual 
test begins.  Then screen shots of what examinees will see on the computer screen 
will be provided.  At the beginning of the test session, the examinee logs on to the 
system using a Common Access Card (CAC) or a user ID and password that were 
provided when the examinee registered to take the test. The examinee must click 
on the [CAC Logon] or [Submit] button before moving to the next screen.    
  
  

   



The next screen provides a list of tests for which the examinee is eligible; the 
examinee selects the appropriate test from the list.  
  

  



Once the test has been selected, a series of introductory screens appears.  These 
screens contain the Privacy Act Statement, the Disclaimer for Defense Language 
Institute Tests, the Test Administration Statement (of the examinee’s ability to 
take the test at that time), and the Non-Disclosure Statement.  The examinee must 
click on the indicated checkboxes under the Disclaimer and the Non-Disclosure 
Statement before moving to the next screen.  
    
  

   
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
 



 
 
 
 



The next few screens contain examples of the screen layout for examinees to 
familiarize themselves with the features of the test, instructions for taking the test 
and a sample test passage.  The text and questions in these screens appear smaller 
than the text and questions on the actual test passages.    
  
 
Reading Comprehension Test  
Example of screen layout for the Reading Comprehension Test: The example text 
represents a generic foreign language; it is not meant to be legible. Explanations of 
the parts of the screen are provided.  
  
   

 
  
  
 
 
 
 
 
 
 



Instructions screen for the Reading Comprehension Test:  
  
 

 



The next screen contains one sample passage with its associated question or 
questions.   
  
 Example of a reading sample passage:  
  
  

 
 
After the sample passage, the examinee clicks on the [Next] button and moves to 
the test navigation information screen.



Test navigation information screen: 
This screen contains instructions on how to go back to review answers at the end 
of the test and information on the length of the test. By clicking on the [Start Test] 
button, the examinee moves to the first passage of the test and starts the clock.  
  
 
  

 



Listening Comprehension Test  
Example of screen layout for the Listening Comprehension Test:  
 

  



 
The next two screens contain instructions for the Listening Comprehension Test.  
  



 
 

   
  
   



 
Example of listening sample questions (the sample passage audio is played while 
the screen is displayed):  
  
After the sample passage, the examinee clicks on the [Next] button and moves to 
the test navigation information screen. 
  



Test navigation information screen: 
As with the Reading Test, the examinee clicks on the [Start Test] button to hear 
the first passage and start the clock.   
  
  

 
  
  



Navigating in the Listening Test  
When a passage screen opens, examinees can start the audio by clicking on the 
[Play Audio] button whenever they are ready to listen to the passage. Each 
passage will be played twice. There will be a short tone between the two playings.  
When the audio finishes, the [Next] button will appear.  Examinees can move on 
to the next passage once the audio has finished playing by clicking on the [Next] 
button. Examinees can type in the text boxes at any time after the passage screen 
opens. They can take as much or as little time as they wish to answer.  Examinees 
will not be able to go back to previous passages until the end of the test. (Note: for 
the Reading Test, examinees will be able to go back to previous passages if they 
wish.)  
  



End-of-Test Review Information  
At the end of each test, a review screen appears for examinees to review their 
responses to the questions before submitting the test.   
From the review page, examinees will be able to jump to any given passage.   
They will be able to respond to any questions they have not answered, or they can 
change an answer.   
The audio for the Listening Test will not be played again during this review period.   
  
Example of the review screen:  
  

 



 
Sample Passages  

Below are some sample passages, questions, and answers (passages translated 
into English; please note that the translations may contain explanations or other 
parenthetical information that would not be supplied in the original passage). 
Note that it is not necessary to provide the exact wording of the answers in order 
to get credit; any response that expresses the key ideas is correct.  
  
Reading Comprehension  
 
Level 1   

  
 
From a poster at a doctor’s office 
 
ΠΡΑΚΤΙΚΕΣ ΣΥΜΒΟΥΛΕΣ 
Για να µειώσετε την υψηλή σας πίεση πρέπει να µάθετε να τρώτε σωστά.  
Αποφύγετε το πολύ λάδι και ακολουθήστε µια δίαιτα πλούσια σε φρούτα και 
λαχανικά. Πίνετε αρκετό νερό την ηµέρα. Πείτε όχι στο κάπνισµα και ναι στη 
γυµναστική.      
                                                                                           
1. What is one practice the poster advises people to follow? 
 

• Eat right 
or 

• Avoid eating too much oil  
or 

• Eat fruits and vegetables  
or 

• Drink plenty of water  
or 

• Don’t smoke  
or 

• Exercise 
 

Justification:  
The poster lists ways for people to fight high blood pressure.  Recommended practices 
include: eating a good diet rich in fruits and vegetables and without too much oil; drinking 
plenty of water each day; not smoking; and exercising.   
Any formulation that includes one of these practices will be awarded credit. 
 
  
 
  



Level 2  
  

  
From the Financial pages of a newspaper 
 
Τεράστιες οικονοµικές ζηµιές από την απεργία των κτηνίατρων έχουν 
υποστεί οι κτηνοτρόφοι φέτος. Τα ζώα προτού οδηγηθούν στα σφαγεία και 
πριν βγουν στην αγορά πρέπει να περάσουν από υγειονοµικό έλεγχο, ο 
οποίος είναι αδύνατος λόγω της απεργίας. Στην Θεσσαλία, όπου η απεργία 
ήδη έληξε, οι κτηνοτρόφοι υποστηρίζουν ότι οδηγούνται στη χρεοκοπία, 
καθώς επιβαρύνθηκαν ήδη από την εκτροφή και τη συντήρηση ζώων που 
θα έπρεπε να είχαν φτάσει στα σφαγεία.  
   Το πρόβληµα που αντιµετωπίζουν οι χοιροτρόφοι βασίζεται στο ότι όσο 
καθυστερεί η σφαγή των ζώων τόσο αυξάνεται το λίπος τους και έτσι 
κρίνονται ακατάλληλα για την αγορά. Στην Ήπειρο, στο εργοστάσιο 
επεξεργασίας κρεάτων, έχουν συγκεντρωθεί για σφαγή 25.000 
αιγοπρόβατα. Οι τιµές τους από 6,50 ευρώ το κιλό πριν από την απεργία 
έχουν πέσει ήδη στα 5,90 ευρώ. Όπως εκτιµούν οι κτηνοτρόφοι οι ζηµιές 
ανέρχονται σε δεκάδες εκατοµµύρια ευρώ. 

1. What event affected the Greek farmers?  

 
• A prolonged strike of veterinarians 

 
Justification:  
This newspaper story is about a prolonged strike by Greek veterinarians that is having a 
profound negative effect on the Greek farming industry. 
Any formulation that includes the idea of a prolonged strike by veterinarians will be 
awarded credit 
 
2. What are TWO of the problems that resulted from the situation discussed in the 
passage? 
 

• During strike there were no veterinarians available to inspect animals  to be 
slaughtered 

• The animals became fat  and their meat got lower price on the market 
• The farmers suffered financial losses 

 
Justification: 
The strike by the veterinarians has caused a number of interrelated problems. The first one 
is that that animals to be slaughtered require a veterinary inspection, so it has been 
impossible to get animals slaughtered and brought to market.  This, in turn, has caused two 
other related problems: farmers have had to feed and house the animals longer than they 
normally would and most of these animals became too fat to bring a good price per kilo of 



meat.  The result of all these problems is that the farmers suffered severe financial losses. 
Any formulation that includes any two of these problems just mentioned will be awarded 
credit 
 
 

 
  



 
Level 3  
  
 
From the cultural pages of a newspaper 
 
   Το τελευταίο διάστηµα τα τοπωνύµια του µαρτυρίου προσελκύουν ζωηρό 
ενδιαφέρον και η πρόθεση πιστεύω ότι είναι αγαθή και ανυστερόβουλη, 
αλλά πολύ επικίνδυνη. Πρώτο, γιατί τοπωνύµια υπάρχουν πολλά και κατά 
καιρούς τα επικαλούνται και οι δύο παρατάξεις που τότε συγκρούστηκαν, 
µε τις γνωστές µοιραίες συνέπειες, και κάθε παράταξη επικαλείται τα δικά 
της. Θα µε βρουν σύµφωνο όσοι πιστεύουν ότι ήρθε ο καιρός για µια γενική 
λεξικογράφηση των «τοπωνυµίων του µαρτυρίου» σαν µια µορφή εθνικής 
ψυχανάλυσης. Όλες οι πλευρές την έχουν ανάγκη. Το βέβαιο είναι ότι 
κανένα τοπωνύµιο δεν προσφέρεται πλέον για πολιτική καπηλεία. 
   ∆εύτερο, γιατί επιτέλους, πρέπει να συνεννοηθούµε και να 
συµφωνήσουµε, δανειζόµενοι παραδείγµατα και από τη διεθνή εµπειρία, τι 
σηµαίνει ιστορικό τοπίο. Ιστορικό τοπίο είναι ο τόπος, όπου 
διαδραµατίστηκε ένα σπουδαίο ιστορικό γεγονός. Συνεπώς, εκείνο που έχει 
σηµασία είναι να τα συντηρήσεις έτσι όπως τα άφησε το ίδιο το ιστορικό 
γεγονός. Το πεδίο της µάχης του Μαραθώνα, µέχρι τη δεκαετία του ’60, ήταν 
περίπου το ίδιο όπως το άφησε ο Μιλτιάδης και οι µαχητές του. Ήταν 
«ιστορικό τοπίο», ακριβώς όπως διατηρούνται το πεδίο της µάχης του 
Βατερλό και τα χιτλερικά στρατόπεδα συγκεντρώσεως της Γερµανίας. 
Οποιεσδήποτε παρεµβάσεις, εξωραϊστικές ή µη αλλοιώνουν το ιστορικό 
τοπίο και το µεταβάλλουν σε σύγχρονο και ενίοτε χυδαίο. ∆ηλαδή, 
προσβάλλουν την ιστορικότητά του.   
   Μαθαίνω τώρα ότι σκοπεύουν να κάνουν διάφορα έργα εξωραϊσµού στη 
Γυάρο και στο εντυπωσιακό κτίριό της. Προς Θεού, µην τολµήσετε! 
Κτίστηκε από κρατούµενους της περιόδου του εµφυλίου και αργότερα 
λειτούργησε ως «πειθαρχική αποµόνωση». Είχα την «τύχη» να το 
επισκεφτώ κι εγώ ως ένας από τους «πειθαρχικικώς µεταχθέντες» 
αντιστασιακός. Αφήστε τη Γυάρο όπως είναι, χωρίς καπηλείες. Το ιστορικό 
τοπίο δεν είναι ντίσνεϊλαντ. 
 
     
  
  
 



1. How does the author evaluate the issue he discusses in light of the current political 
situation? 

 
• He thinks that the historical perspective of the known sites of torments has been 

manipulated or distorted or politicized to fit the agenda of political parties. 
 
Justification: 
The author is writing an opinion piece about what should be done with certain Greek 
historical sites.  These sites, which he refers to as “sites of torment,” are sites where people 
were tortured because of their political beliefs and date back to the Greek Civil War.  The 
author expresses the view that the issue under discussion is being politicized by political 
parties in Greece to further their respective agendas. 
Any formulation that includes this idea will be awarded credit. 
 
2. What does the author suggest should be done, and for what reason? 
 

• To catalog the sites as they are, by labeling the location and time of events and 
listing historical events without assigning blame for the past.  

• Because the process would serve as a sort of national psychoanalysis that might 
lead to the reconciliation between the parties’ supporters. 

 
Justification: 
The author proposes a “lexicography” of the historical sites, by which he implies 
cataloguing, mapping, and labeling them. The reason given to support  this suggestion is 
that the process would serve as a sort of healing process that might override the differences 
between the different factions of Greek society 
 
3. What objection does the author present in the last paragraph, and what reason 
does he give for his objection? 
 

• He objects to historical sites (Yiaros) being changed/ restored. 
• Places like that are solemn and don’t need to become tourist attractions.   
OR  
• It is undignified for historical sites that should be solemn places, to be used for 

political purposes by parties.  
OR  
• The historical integrity and dignity of the sites should not be violated 

 
Justification: 
In the last paragraph, the author objects to the restoration of a well known “site of torment”, 
Yiaros prison. The reasons for his objection are implied: one is that restoring this site 
would destroy its historical dignity by turning it into the equivalent of a tourist attraction; 
the other one is that the use of restoration as a political tool would also destroy its historical 
dignity. 
Any formulation that includes the author’s objection as well as either one of the two 
implied reasons for his objection will be awarded credit. 



 
  

Level 4 
 
 
 An essay from the Internet 
 
 
 Οι άνθρωποι µοιάζουν µε κορµούς που έχουν ριχθεί στο ποτάµι της ζωής. 
Στην αρχή ολόκληροι και ξεροί µετά χτυπηµένοι και βρεγµένοι, 
παρασύρονται πάντα προς την κατεύθυνση του ρεύµατος, ή προς την 
αγκαλιά αυτού του ρεύµατος που έχουν εκτρέψει οι ισχυροί του Κόσµου... 
Και πάνε προς τα εκεί!... συγκρουόµενοι σε άχρηστες βιαιότητες, βρώµικοι 
και λασπωµένοι, χωρίς κατεύθυνση και χωρίς σταθερό λιµάνι, µέχρι να 
διαλυθούν σε υπολείµµατα ξύλου. Εξαφανίζονται από την επιφάνεια αυτού 
του ποταµού, που δεν παύει να κυλάει, που δεν ξέρουµε από πού 
προέρχεται και προς τα πού πηγαίνει. 
   Το ποτάµι των κορµών! Χρόνο µε το χρόνο έµαθα τις σχεδόν ξεχασµένες 
ξυλουργικές τεχνικές του αδειάσµατος, επεξεργασίας και της ελάφρυνσης 
του ξύλινου όγκου... αυτού του ξύλου από το οποίο είµαστε όλοι µας 
φτιαγµένοι. Γρήγορα χτυπήµατα µε την τσάπα στην επιφάνεια και 
αναµµένα κάρβουνα µετά, που ανανεώνονται συνέχεια. Αυτή η εµπειρία, 
που ενέπνευσε τους µεγάλους ∆ασκάλους της Ανθρωπότητας, είναι πάντα 
οδυνηρή και πολύ µεγάλη. Πρέπει να σκάβουµε βαθιά εκεί που οι εγωισµοί 
και οι δειλίες πλέκουν τις συστρεφόµενες ίνες τους και οι αυταπάτες σε 
κάνουν να πιστεύεις ότι εσύ είσαι ο κορµός και κοµµατιάζεις τον εαυτό 
σου. Αλλά ο σταθερός εργάτης, ωθούµενος από την θέλησή του, ανώτερη 
από τα παράπονα της µισοσαπισµένης ύλης, συνεχίζει το έργο του. 
   Σιγά-σιγά ο χονδροειδής κορµός γίνεται πλοίο. Αυτό που ήταν κάποτε 
πληγή έγινε τώρα ένα καθαρό δοχείο για τη ψυχή που ταξιδεύει. Με τα 
υπόλοιπα φτιάχτηκαν ευλύγιστα κουπιά που ανάλογα µε τη χρήση δίνουν 
ώθηση και χρησιµεύουν ταυτόχρονα για τιµόνι. Και µε άπειρη υποµονή 
σκαλίζονται οι πλευρές µέχρι να γίνουν λείες και στέρεες. Οι κορµοί 
κοιτάζουν µε έκπληξη και απώθηση. Τους φαίνεται άδεια, ασταθής, 
περιττή, κωµική, επικίνδυνη, ευδιάλυτη. Γιατί δεν είναι κορµός... Είναι 
βάρκα! Και επιπλέον, συχνά θα αρµενίζει κόντρα στο ρεύµα. Αυτό κι αν 
είναι ασυγχώρητο! Να διατηρεί το χρώµα της και να αρµενίζει πάνω από το 
βούρκο, µόλις αγγίζοντάς τον; Αδιανόητο!  
   Ο δε ναύτης της βάρκας ψάχνει και βρίσκει σιγά-σιγά την αλήθεια. Βάζει 
την προσπάθειά του στα κουπιά και διακρίνει πράγµατα που οι άλλοι δεν 
βλέπουν αφού κωπηλατεί ενάντια στο ρεύµα. Κωπηλατεί στο νερό µέχρι 
να φθάσει στις αγνές και αµόλυντες πηγές του… Πιστεύει στην αρµονική 
και ζωτική τάξη που ξεπερνάει τον τυφλό µηχανισµό προγραµµάτων 
κατασκευασµένων από άλλους. Πιστεύει στην ελευθερία και διερωτάται 
κατά πόσον υπάρχουν ακόµα άτοµα που την εκτιµούν και που σέβονται 
την ελευθερία των άλλων. Και, πάνω από όλα πιστεύει στον εαυτό του και 



στη βάρκα που κατασκεύασε. Και αρµενίζει κόντρα στο ρεύµα… 
 

 1. What view of contemporary life does the author convey in the first paragraph? 
 

• Most people have lost their identity, morals, and soul.  
OR 
• Most people are content to go with the flow.  
OR 
• Most people resign themselves to their fate.  
OR 
• Most people are unthinkingly swept along into conflicts. 

 
Justification: 
The author is using an extended metaphor to set out his view of the role of the individual 
in contemporary life. Ordinary people are represented as logs in a river, swept passively 
downstream by the current, often bumping into each other and finally disintegrating. By 
this metaphor, the author is intending to express the idea that people these days lack the 
strength of character to create a life for themselves based on their own values and not 
simply “go with the flow”, unthinkingly falling into conflicts and finally departing. Any 
formulation that captures the essence of this metaphor will be awarded credit. 
 
 
2. What message is implied in the imagery described in paragraphs 2 through 4? 
 

• The individual who dares to think for himself or to stand up for his principles or 
not to conform will live a fulfilled life or find the truth. 

 
Justification: 
In the last three paragraphs, the author contrasts a certain type of person to the masses of 
people he characterized as logs in the first paragraph. This person, instead of floating 
passively down the stream, makes him- or herself into a boat and then paddles, possibly 
even upstream. The author’s message is that, in order to find the truth and live a 
worthwhile life, a person cannot simply conform unthinkingly but has to find core 
principles and have the courage to live by those principles whatever everyone else is 
doing. Any formulation that expresses this message will be awarded credit. 
 



Listening Comprehension  
 
Note:  Examinees will not see passage transcripts in an actual DLPT5 Listening Test.     
  
Level 1   
  

  
 
An advertisement on a local radio station  
 Φέτος το καλοκαίρι, τα υπεραστικά λεωφορεία Μυροβόλος Tours σας 
προσφέρουν την ευκαιρία να γνωρίσετε τη Χίο από κοντά. Κάθε Πέµπτη 
στις εννέα το πρωί ξεκινάµε για ένα από τα όµορφα χωριά µας για µπάνιο 
και φαγητό και στις τρεις και µισή επιστρέφουµε.  
   Θέλετε να χαρείτε ωραίες παραλίες και τις εξοχικές ταβέρνες της Χίου; Τα 
λεωφορεία Μυροβόλος Tours είναι η απάντηση. Γνωρίστε τη Χίο άνετα και 
φτηνά παρέα µε τα υπεραστικά Μυροβόλος Tours.   

  
1. What service does this company offer for the summer?   

 
• Day trips to different villages on Chios 
• Weekly trips to Chios every Thursday 

 
Justification:  
The passage is an advertisement for a bus company that offers once a week day trips to 
villages on Chios.  These trips run from morning to afternoon on Thursdays. Any 
formulation that includes these ideas will be awarded credit. 
 
2. What is one of the attractions of this service mentioned in the ad?  
 

• Swimming 
• Enjoying beautiful beaches 
• Visiting different villages  
• Having lunch at a village restaurant 

 
Justification:  
The advertisement includes the following attractions: opportunity for swimming; the 
beautiful beaches; possibility to have lunch at a village restaurant; sightseeing and visiting 
different villages. Any formulation that includes these attractions will be awarded credit. 
 
  
 
  



Level 2   
   
Α news report on a local radio station 
 
Έκρηξη καλωδιακού εκρηκτικού µηχανισµού σηµειώθηκε λίγο µετά τις 7 το 
πρωί κάτω από την αερογέφυρα της Πέτρου Ράλλη. Την ώρα εκείνη 
περνούσαν δύο λεωφορεία της αστυνοµίας µε άνδρες των ΜΑΤ και µε 
προορισµό τις φυλακές Κορυδαλλού. Η αστυνοµία αµέσως απέκλεισε την 
περιοχή που σηµειώθηκε η έκρηξη, από την οποία δεν υπήρξαν 
τραυµατισµοί ούτε υλικές ζηµιές. Ο εκρηκτικός µηχανισµός, σύµφωνα µε 
δηµοσιογραφικές πληροφορίες, πρέπει να ήταν τοποθετηµένος µέσα σε 
σακούλα στο κάτω µέρος της γέφυρας.  
   Όλα δείχνουν, σύµφωνα µε εκτιµήσεις της αστυνοµίας, πως στόχος ήταν 
οι αστυνοµικοί, ενώ η επίθεση θυµίζει παλαιότερες τροµοκρατικές 
επιθέσεις. 
   Μέχρι στιγµής δεν υπάρχει ανάληψη της ευθύνης για την έκρηξη.  
   Ο κυβερνητικός εκπρόσωπος τόνισε πως η κυβέρνηση δεν θα επιτρέψει 
σε κανέναν να πλήξει το αίσθηµα ασφάλειας που απολαµβάνουν οι πολίτες.  
1. What was the purpose of the action described in the broadcast and how was it 
carried out? 

• To attack police buses passing by / To attack buses transporting policemen (to 
Koridallos prison) 

• Explosives were placed at the overpass. / Bomb was placed under the overpass. 
 
Justification: 
This news report is about the detonation of an explosive device, allegedly by terrorists.  
The device was set off under an overpass at a time when two buses carrying anti-riot police 
were driving on the overpass.  Any formulation that includes the idea that the purpose of 
the action was to attack buses carrying police and the idea that it was carried out by placing 
an explosive device at an overpass will be awarded credit. 
 
2. What was the outcome of the action described in the broadcast? 
 

• Nobody was injured. or 
• There was no damage to properties. or 
• Nobody has claimed responsibility for the attack. or 
• A government spokesperson has offered reassurance to the public. 

 
Justification: 
The report states that that no injuries or property damage occurred as a result of the attack. 
The report also states that nobody has claimed responsibility for the attack and that a 
government spokesperson has offered reassurances to the public. Any formulation that 
includes one of these ideas will be awarded credit. 

 
  



   
Level 3  

  
  
From a cultural program on Greek radio 
 
Η ιστορία του Έλληνα ζωγράφου Πέτρου Κάσσιου, που ζει σήµερα σ’ ένα 
γηροκοµείο στην Πάτρα, ακούγεται σαν παλιό παραµύθι. Επί µισό αιώνα ο 
Κρητικής καταγωγής ζωγράφος έζησε κλεισµένος σ’ ένα σπιτάκι στα Χανιά, 
σε πλήρη αποµόνωση. Πάσχοντας από νευρική διαταραχή και 
ζωγραφίζοντας ό,τι και όπου έβρισκε, ανίκανος να επικοινωνήσει µε τον 
έξω κόσµο. Έπειτα από ένα λαµπρό ξεκίνηµα και σπουδές στη Βασιλική 
Ακαδηµία του Λονδίνου, ο νευρικός κλονισµός που έπαθε αποµάκρυνε τον 
πολλά υποσχόµενο καλλιτέχνη από το προσκήνιο. Ο εγκλεισµός τον 
οδήγησε στο να ζωγραφίσει χιλιάδες σχέδια, σε ό,τι επιφάνεια έβρισκε 
-χαρτιά, σακιά κ.ά. Έσπασε ακόµα και ένα πιάνο και τις καρέκλες για να 
φτιάξει τα γλυπτά του. Όταν οι συγγενείς του τον οδήγησαν σε ίδρυµα για 
την ασφάλεια της ζωής του, ανακαλύφθηκε ο «Θησαυρός». Η πρώτη 
«δοκιµαστική» έκθεση εξήντα έργων του απέφερε 3.500 ευρώ για κάθε 
σχέδιο και πολύ περισσότερα για την ζωγραφική του. Τα γλυπτά του θα 
παρουσιάζονται για δέκα συνεχείς ηµέρες, µε είσοδο ανοιχτή προς το 
κοινό, στον εκθεσιακό χώρο του κήπου της Κηφισιάς. Έτσι ο κόσµος θα 
µπορέσει να γνωρίσει µια άλλη πλευρά του καλλιτέχνη το ίδιο αξιόλογη  µε 
την ζωγραφική του δραστηριότητα.  
Το λυπηρό της ιστορίας είναι ότι ο ίδιος αγνοεί ότι το έργο του γνωρίζει µια 
πρωτοφανή αναγνώριση και γίνεται ανάρπαστο, αφού οι γιατροί θεωρούν 
ότι η επίδραση µιας τέτοιας είδησης θα µπορούσε να έχει αρνητικές 
συνέπειες για την εύθραυστη ψυχική του κατάσταση. 
 



1. According to the story, what are TWO unique aspects of Petros Cassios’s artistic 
work habits? 

• He worked in total isolation. 
• He used anything around the house as materials for his art. 

or 
• He drew on any available surface. 

or 
• He used broken pieces of furniture for his sculptures. 
 

Justification:  
This passage is a story about an artist, Petros Cassios, whose works are being exposed to to 
widespread recognition at various exhibitions.  The speaker mentions that Cassios suffers 
from a nervous disorder that manifests itself in his artistic work habits. One instance of this 
is that he shut himself in his house and worked in complete isolation.  Another instance is 
that he used whatever came to hand as part of his art, including drawing on any available 
surface and using broken pieces of furniture in his sculptures. 
Any formulation that includes the idea that he worked in total isolation and the idea that he 
used any available material will be awarded credit. 
 
2. What significance did the public recognition of Petros Cassios’s works have to his 
life, and why?  
 

• It had no significance or impact or effect. 
• He was unaware of it. 

or 
•  He was mentally too unstable to handle it. 

or 
• He was not informed about it. 

 
Justification:  
At the end of the passage, the speaker mentions that it is sad that Cassios will remain totally 
unaware of the recognition that his work will be receiving because his doctors believe that 
this knowledge might have negative psychological effects on him.    
Any formulation that includes the idea that the public recognition will have no significance 
to his life and any of the ideas that the reason for the lack of significance is that he is 
institutionalized and psychologically unfit to hear about his success and public recognition.
 
 
  



Level 4 
 

Excerpt from a lecture by a literature professor 

  
Το καίριο σηµείο για να καταλάβουµε την ποίηση του Ελύτη είναι ότι 
αποτελεί µια υπέρβαση τής καθηµερινής πραγµατικότητας. «Αυτό είναι στο 
βάθος η ποίηση» λέει ο ίδιος «η τέχνη να οδηγείσαι και να φτάνεις προς 
αυτό που σε υπερβαίνει». Η ποίησή του είναι µια συνεχής και αγωνιώδης 
προσπάθεια να δει και να δείξει τη δεύτερη πραγµατικότητα, την ουσία των 
όντων, την αλήθεια πέρα από τις στρεβλώσεις που επιβάλλει κάθε 
χρησιµοθηρική αντίληψη να δει και να δείξει µιαν άλλη Ελλάδα, την Ελλάδα 
τη δεύτερη τού επάνω κόσµου.  
   Προϋπόθεση για την υπέρβαση και τη σύλληψη τής δεύτερης 
πραγµατικότητας, τής ποιητικής πραγµατικότητας, είναι η ικανότητα να 
µπορείς να βλέπεις µέσα από τα πράγµατα και µέσα από τον ίδιο σου τον 
εαυτό, η ικανότητα τής διαφάνειας όπως την αποκαλεί και όπως την εννοεί 
ο Ελύτης: «Χωρίς αµφιβολία υπάρχει για τον καθέναν από µας κι από µια 
ξεχωριστή, αναντικατάστατη αίσθηση που αν δεν την βρει για να την 
αποµονώσει εγκαίρως και να συζήσει αργότερα µαζί της, έτσι που να την 
γεµίσει πράξεις ορατές, πάει χαµένος. Ότι µπόρεσα ν' αποχτήσω µια ζωή 
από πράξεις ορατές για όλους, εποµένως να κερδίσω την ίδια µου τη 
διαφάνεια, το χρωστώ σ' ένα είδος ειδικού θάρρους που µου 'δωκεν η 
Ποίηση: να γίνοµαι άνεµος για τον χαρταετό και χαρταετός για τον άνεµο, 
ακόµη και όταν ουρανός δεν υπάρχει. ∆εν παίζω µε τα λόγια. Μιλώ για την 
κίνηση που ανακαλύπτει κανείς να σηµειώνεται µέσα στη «στιγµή» όταν 
καταφέρει να την ανοίξει και να τής δώσει διάρκεια».  
   Ο Ελύτης είναι ο κατ' εξοχήν «ποιητής τής γλώσσας». Περισσότερο κι από 
τον Σεφέρη, περισσότερο κι από τον Παλαµά. Αυτοί ήταν «άρχοντες τής 
γλώσσας» - µε την έννοια που έδωσε ο Σεφέρης σ' αυτόν τον 
χαρακτηρισµό: τού ποιητή που κυριαρχεί στα εκφραστικά του µέσα. Ο 
Ελύτης πέτυχε κάτι άλλο. Γενικά, κατόρθωσε να επινοήσει µιαν άλλη µορφή 
αντισυµβατικής γλώσσας, ώστε να ξυπνάει κάθε φορά τη συγκίνηση, το 
όνειρο, το συναίσθηµα, την εικόνα, τη φαντασία, την ικανότητα να βλέπεις 
µέσα στα πράγµατα, τη διαφάνεια δηλαδή, και να µεταβάλεις τη φευγαλέα 
στιγµή σε διάρκεια, µια άλλη βασική έννοια τής ποίησης τού Ελύτη…  
 



1. What is Elytis trying to accomplish with his poetry and how does the metaphor of 
the kite relate to that? 
 

• To transcend the everyday world and reach the true or pure or higher world of the 
imagination, take a moment from this world, and make it transparent for readers of 
his poetry. 

• The poet uses the metaphor of the kite to say that once a person reaches the world of 
the imagination, free from the limitations of the material world, that person can 
adopt an unlimited variety of perspectives. 

 
Justification: 
This passage is a literature professor discoursing on a revered Greek poet’s explanation of 
his life and poetry. The professor uses several quotes from the poet himself to support his 
characterization of the poet’s aim in creating his poetry, which was to go beyond the 
material world to a higher world of pure imagination and then somehow to take a moment 
in time from this world, make it timeless, and make it visible to others. In one of the quotes 
the professor uses the poet creates a metaphor, saying, “(Poetry gave me the courage) to 
become the wind for the kite and the kite for the wind, even when there is no sky.” This 
metaphor suggests that once a poet achieves knowledge of the world of the imagination, he 
or she is no longer limited by the laws or ways of thinking of the everyday material world. 
Instead, the poet has the power to adopt an unlimited variety of perspective, e.g. of the kite 
blown by the wind or the wind blowing the kite, even in the absence of the sky. Any 
formulation that expresses Elytis’ goal and relates it to the metaphor of the kite as 
explained above will be awarded credit. 
 
 
2. According to the professor, how does the poetry of Elytis differ from the works of 
other well-known poets? 
 

• Other poets use language with great virtuosity or mastery. 
• Elytis creates his own language by giving new meaning to words.  
OR 
• Elytis recreates the pure, original meaning of words to go beyond the conventional.
OR 
• Elytis is able to make a moment from the world of his imagination eternal and 

visible to all. 
  
Justification: 
The professor directly compares Elytis’ work to that of two other great Greek poets, Seferis 
and Palamas. He characterizes Elytis as a “creator of language” and Seferis and Palamas as 
“masters of language”. He goes on to elaborate on his characterizations as follows: a 
master of language is a poet who is an expert at expressing him- or herself; in contrast, 
Elytis was able to alter the language itself (by “another form of unconventional language”, 
the professor is referring to Elytis’ habit of using Greek roots in their original meanings 
and recombining them into new words or using them in grammatically novel ways) in 
order to take a moment from his imagination and make it visible to others and eternal. Any 



formulation that includes a characterization of well-known Greek poets and contrasts it 
with characterization of Elytis as discussed above will be awarded credit. 
 
 

 



Appendix A: Interagency Language Roundtable Language                                            
Skill Level Descriptions  
  
  
Preface  
The following descriptions of proficiency levels 0, 1, 2, 3, 4, and 5 characterize 
spoken-language use. Each higher level implies control of the previous levels' 
functions and accuracy. The designation 0+, 1+, 2+, etc. will be assigned when 
proficiency substantially exceeds one skill level and does not fully meet the 
criteria for the next level. The "plus-level" descriptions, therefore, are subsidiary 
to the "base-level" descriptions.  
A skill level is assigned to a person through an authorized language examination. 
Examiners assign a level on a variety of performance criteria exemplified in the 
descriptive statements. Therefore, the examples given here illustrate, but do not 
exhaustively describe, either the skills a person may possess or situations in 
which he/she may function effectively.  
Statements describing accuracy refer to typical stages in the development of 
competence in the most commonly taught languages in formal training programs. 
In other languages, emerging competence parallels these characterizations, but 
often with different details.  
Unless otherwise specified, the term "native speaker" refers to native speakers of a 
standard dialect.  
"Well-educated," in the context of these proficiency descriptions, does not 
necessarily imply formal higher education. However, in cultures where formal 
higher education is common, the language-use abilities of persons who have had 
such education is [sic] considered the standard. That is, such a person meets 
contemporary expectations for the formal, careful style of the language, as well as 
a range of less formal varieties of the language.  
These descriptions may be further specified by individual agencies to characterize 
those aspects of language-use performance which are of insufficient generality to 
be included here.  
  
  
  
Interagency Language Roundtable Language Skill Level Descriptions: Listening  
  
Listening 0 (No Proficiency)  
No practical understanding of the spoken language. Understanding is limited to 
occasional isolated words with essentially no ability to comprehend 
communication. (Has been coded L-0 in some nonautomated applications.    [Data 
Code 00]  
  
Listening 0+ (Memorized Proficiency)  



Sufficient comprehension to understand a number of memorized utterances in 
areas of immediate needs. Slight increase in utterance length understood but 
requires frequent long pauses between understood phrases and repeated requests 
on the listener's part for repetition. Understands with reasonable accuracy only 
when this involves short memorized utterances or formulae. Utterances 
understood are relatively short in length. Misunderstandings arise due to 
ignoring or inaccurately hearing sounds or word endings (both inflectional and 
non-inflectional), distorting the original meaning. Can understand only with 
difficulty even such people as teachers who are used to speaking with non-native 
speakers. Can understand best those statements where context strongly supports 
the utterance's meaning. Gets some main ideas. (Has been coded L-0+ in some 
nonautomated applications.)   [Data Code 06]  
  
Listening 1 (Elementary Proficiency)  
Sufficient comprehension to understand utterances about basic survival needs 
and minimum courtesy and travel requirements in areas of immediate need or on 
very familiar topics, can understand simple questions and answers, simple 
statements and very simple face-to-face conversations in a standard dialect. These 
must often be delivered more clearly than normal at a rate slower than normal 
with frequent repetitions or paraphrase (that is, by a native used to dealing with 
foreigners). Once learned, these sentences can be varied for similar level 
vocabulary and grammar and still be understood. In the majority of utterances, 
misunderstandings arise due to overlooked or misunderstood syntax and other 
grammatical clues. Comprehension vocabulary inadequate to understand 
anything but the most elementary needs. Strong interference from the candidate's 
native language occurs. Little precision in the information understood owing to 
the tentative state of passive grammar and lack of vocabulary. Comprehension 
areas include basic needs such as: meals, lodging, transportation, time and simple 
directions (including both route instructions and orders from customs officials, 
policemen, etc.). Understands main ideas. (Has been coded L-1 in some 
nonautomated applications.)  [Data Code 10]   
  
Listening 1+ (Elementary Proficiency, Plus)  
Sufficient comprehension to understand short conversations about all survival 
needs and limited social demands. Developing flexibility evident in 
understanding a range of circumstances beyond immediate survival needs. 
Shows spontaneity in understanding by speed, although consistency of 
understanding is uneven. Limited vocabulary range necessitates repetition for 
understanding. Understands more common time forms and most question forms, 
some word order patterns, but miscommunication still occurs with more complex 
patterns. Cannot sustain understanding of coherent structures in longer 
utterances or in unfamiliar situations. Understanding of descriptions and the 
giving of precise information is limited. Aware of basic cohesive features (e.g., 



pronouns, verb inflections) but many are unreliably understood, especially if less 
immediate in reference. Understanding is largely limited to a series of short, 
discrete utterances. Still has to ask for utterances to be repeated. Some ability to 
understand facts. (Has been coded L-1+ in some nonautomated applications.)   
[Data Code 16]  
  
Listening 2 (Limited Working Proficiency)   
Sufficient comprehension to understand conversations on routine social demands 
and limited job requirements. Able to understand face-to-face speech in a 
standard dialect, delivered at a normal rate with some repetition and rewording, 
by a native speaker not used to dealing with foreigners, about everyday topics, 
common personal and family news, well-known current events and routine office 
matters through descriptions and narration about current, past and future events; 
can follow essential points of discussion or speech at an elementary level on 
topics in his/her special professional field. Only understands occasional words 
and phrases of statements made in unfavorable conditions, for example through 
loudspeakers outdoors. Understands factual content. Native language causes less 
interference in listening comprehension. Able to understand facts; i.e., the lines 
but not between or beyond the lines. (Has been coded L-2 in some nonautomated 
applications.)  [Data Code 20]  
  
Listening 2+ (Limited Working Proficiency, Plus)  
Sufficient comprehension to understand most routine social demands and most 
conversations on work requirements as well as some discussions on concrete 
topics related to particular interests and special fields of competence. Often shows 
remarkable ability and ease of understanding, but under tension or pressure may 
break down. Candidate may display weakness or deficiency due to inadequate 
vocabulary base or less than secure knowledge of grammar and syntax. Normally 
understands general vocabulary with some hesitant understanding of everyday 
vocabulary still evident. Can sometimes detect emotional overtones. Some ability 
to understand implications. (Has been Coded L-2+ in some nonautomated 
applications.)  [Data Code 26]   
  
Listening 3 (General Professional Proficiency)  
Able to understand the essentials of all speech in a standard dialect including 
technical discussions within a special field. Has effective understanding of 
face-to-face speech, delivered with normal clarity and speed in a standard dialect 
on general topics and areas of special interest; understands hypothesizing and 
supported opinions. Has broad enough vocabulary that rarely has to ask for 
paraphrasing or explanation. Can follow accurately the essentials of 
conversations between educated native speakers, reasonably clear telephone calls, 
radio broadcasts, news stories similar to wire service reports, oral reports, some 
oral technical reports and public addresses on non-technical subjects; can 



understand without difficulty all forms of standard speech concerning a special 
professional field. Does not understand native speakers it they speak very quickly 
or use some slang or dialect. Can often detect emotional overtones. Can 
understand implications. (Has been coded L-3 in some nonautomated 
applications.)  [Data Code 30]  
  
Listening 3+ (General Professional Proficiency, Plus)  
Comprehends most of the content and intent of a variety of forms and styles of 
speech pertinent to professional needs, as well as general topics and social 
conversation. Ability to comprehend many sociolinguistic and cultural references. 
However, may miss some subtleties and nuances. Increased ability to 
comprehend unusually complex structures in lengthy utterances and to 
comprehend many distinctions in language tailored for different audiences. 
Increased ability to understand native speakers talking quickly, using 
nonstandard dialect or slang; however, comprehension is not complete. Can 
discern some relationships among sophisticated listening materials in the context 
of broad experience. Can follow some unpredictable turns of thought readily, for 
example, in informal and formal speeches covering editorial, conjectural and 
literary material in subject matter areas directed to the general listener. (Has been 
coded L-3+ in some nonautomated applications.)  [Data Code 36]  
  
Listening 4 (Advanced Professional Proficiency)  
Able to understand all forms and styles of speech pertinent to professional needs. 
Able to understand fully all speech with extensive and precise vocabulary, 
subtleties and nuances in all standard dialects on any subject relevant to 
professional needs within the range of his/her experience, including social 
conversations; all intelligible broadcasts and telephone calls; and many kinds of 
technical discussions and discourse. Understands language specifically tailored 
(including persuasion, representation, counseling and negotiating) to different 
audiences. Able to understand the essentials of speech in some non-standard 
dialects. Has difficulty in understanding extreme dialect and slang, also in 
understanding speech in unfavorable conditions, for example through bad 
loudspeakers outdoors. Can discern relationships among sophisticated listening 
materials in the context of broad experience. Can follow unpredictable turns of 
thought readily, for example, in informal and formal speeches covering editorial, 
conjectural and literary material in any subject matter directed to the general 
listener. (Has been coded L-4 in some nonautomated applications.)  [Data Code 
40]  
  
Listening 4+ (Advanced Professional Proficiency, Plus)  
Increased ability to understand extremely difficult and abstract speech as well as 
ability to understand all forms and styles of speech pertinent to professional 
needs, including social conversations. Increased ability to comprehend native 



speakers using extreme nonstandard dialects and slang, as well as to understand 
speech in unfavorable conditions. Strong sensitivity to sociolinguistic and cultural 
references. Accuracy is close to that of the well-educated native listener but still 
not equivalent. (Has been coded L-4+ in some nonautomated applications.)  [Data 
Code 46]  
  
Listening 5 (Functionally Native Proficiency)  
Comprehension equivalent to that of the well-educated native listener. Able to understand 
fully all forms and styles of speech intelligible to the well-educated native listener, 
including a number of regional and illiterate dialects, highly colloquial speech and 
conversations and discourse distorted by marked interference from other noise. Able to 
understand how natives think as they create discourse. Able to understand 
extremely difficult and abstract speech. (Has been coded L-5 in some 
nonautomated applications.)  [Data Code 50]  
  
Interagency Language Roundtable Language Skill Level Descriptions: Reading  
  
R-0:  Reading 0 (No Proficiency)  
No practical ability to read the language. Consistently misunderstands or cannot 
comprehend at all. [Data Code 00]  
  
R-0+:  Reading 0+ (Memorized Proficiency)  
Can recognize all the letters in the printed version of an alphabetic system and 
high-frequency elements of a syllabary or a character system. Able to read some 
or all of the following: numbers, isolated words and phrases, personal and place 
names, street signs, office and shop designations. The above often interpreted 
inaccurately. Unable to read connected prose. [Data Code 06]  
  
R-1:  Reading 1 (Elementary Proficiency)  
Sufficient comprehension to read very simple connected written material in a 
form equivalent to usual printing or typescript. Can read either representations of 
familiar formulaic verbal exchanges or simple language containing only the 
highest frequency structural patterns and vocabulary, including shared 
international vocabulary items and cognates (when appropriate). Able to read 
and understand known language elements that have been recombined in new 
ways to achieve different meanings at a similar level of simplicity. Texts may 
include descriptions of persons, places or things: and explanations of geography 
and government such as those simplified for tourists. Some misunderstandings 
possible on simple texts. Can get some main ideas and locate prominent items of 
professional significance in more complex texts. Can identify general subject 
matter in some authentic texts. [Data Code 10]  
  
R-1+:  Reading 1+ (Elementary Proficiency, Plus)  



Sufficient comprehension to understand simple discourse in printed form for 
informative social purposes. Can read material such as announcements of public 
events, simple prose containing biographical information or narration of events, 
and straightforward newspaper headlines. Can guess at unfamiliar vocabulary if 
highly contextualized, but with difficulty in unfamiliar contexts. Can get some 
main ideas and locate routine information of professional significance in more 
complex texts. Can follow essential points of written discussion at an elementary 
level on topics in his/her special professional field.  
In commonly taught languages, the individual may not control the structure well. 
For example, basic grammatical relations are often misinterpreted, and temporal 
reference may rely primarily on lexical items as time indicators. Has some 
difficulty with the cohesive factors in discourse, such as matching pronouns with 
referents. May have to read materials several times for understanding. [Data 
Code 16]  
  
R-2:  Reading 2 (Limited Working Proficiency)   
Sufficient comprehension to read simple, authentic written material in a form 
equivalent to usual printing or typescript on subjects within a familiar context. 
Able to read with some misunderstandings straightforward, familiar, factual 
material, but in general insufficiently experienced with the language to draw 
inferences directly from the linguistic aspects of the text. Can locate and 
understand the main ideas and details in material written for the general reader. 
However, persons who have professional knowledge of a subject may be able to 
summarize or perform sorting and locating tasks with written texts that are well 
beyond their general proficiency level. The individual can read uncomplicated, 
but authentic prose on familiar subjects that are normally presented in a 
predictable sequence which aids the reader in understanding. Texts may include 
descriptions and narrations in contexts such as news items describing frequently 
occurring events, simple biographical information, social notices, formulaic 
business letters, and simple technical material written for the general reader. 
Generally the prose that can be read by the individual is predominantly in 
straightforward/high-frequency sentence patterns. The individual does not have 
a broad active vocabulary (that is, which he/she recognizes immediately on sight), 
but is able to use contextual and real-world cues to understand the text. 
Characteristically, however, the individual is quite slow in performing such a 
process. Is typically able to answer factual questions about authentic texts of the 
types described above. [Data Code 20]  
  
R-2+:  Reading 2+ (Limited Working Proficiency, Plus)  
Sufficient comprehension to understand most factual material in non-technical 
prose as well as some discussions on concrete topics related to special 
professional interests. Is markedly more proficient at reading materials on a 
familiar topic. Is able to separate the main ideas and details from lesser ones and 



uses that distinction to advance understanding. The individual is able to use 
linguistic context and real-world knowledge to make sensible guesses about 
unfamiliar material. Has a broad active reading vocabulary. The individual is able 
to get the gist of main and subsidiary ideas in texts which could only be read 
thoroughly by persons with much higher proficiencies. Weaknesses include 
slowness, uncertainty, inability to discern nuance and/or intentionally disguised 
meaning. [Data Code 26]  
  
R-3:  Reading 3 (General Professional Proficiency)  
Able to read within a normal range of speed and with almost complete 
comprehension a variety of authentic prose material on unfamiliar subjects. 
Reading ability is not dependent on subject matter knowledge, although it is not 
expected that the individual can comprehend thoroughly subject matter which is 
highly dependent on cultural knowledge or which is outside his/her general 
experience and not accompanied by explanation. Text-types include news stories 
similar to wire service reports or international news items in major periodicals, 
routine correspondence, general reports, and technical material in his/her 
professional field; all of these may include hypothesis, argumentation and 
supported opinions. Misreading rare. Almost always able to interpret material 
correctly, relate ideas and "read between the lines," (that is, understand the 
writers' implicit intents in text of the above types). Can get the gist of more 
sophisticated texts, but may be unable to detect or understand subtlety and 
nuance. Rarely has to pause over or reread general vocabulary. However, may 
experience some difficulty with unusually complex structure and low frequency 
idioms. [Data Code 30]  
  
R-3+:  Reading 3+ (General Professional Proficiency, Plus)  
Can comprehend a variety of styles and forms pertinent to professional needs. 
Rarely misinterprets such texts or rarely experiences difficulty relating ideas or 
making inferences. Able to comprehend many sociolinguistic and cultural 
references. However, may miss some nuances and subtleties. Able to comprehend 
a considerable range of intentionally complex structures, low frequency idioms, 
and uncommon connotative intentions, however, accuracy is not complete. The 
individual is typically able to read with facility, understand, and appreciate 
contemporary expository, technical or literary texts which do not rely heavily on 
slang and unusual items. [Data Code 36]  
  
R-4:  Reading 4 (Advanced Professional Proficiency)  
Able to read fluently and accurately all styles and forms of the language pertinent 
to professional needs. The individual's experience with the written language is 
extensive enough that he/she is able to relate inferences in the text to real-world 
knowledge and understand almost all sociolinguistic and cultural references. 
Able to "read beyond the lines" (that is, to understand the full ramifications of 



texts as they are situated in the wider cultural, political, or social environment). 
Able to read and understand the intent of writers' use of nuance and subtlety. The 
individual can discern relationships among sophisticated written materials in the 
context of broad experience. Can follow unpredictable turns of thought readily in, 
for example, editorial, conjectural, and literary texts in any subject matter area 
directed to the general reader. Can read essentially all materials in his/her special 
field, including official and professional documents and correspondence. 
Recognizes all professionally relevant vocabulary known to the educated 
non-professional native, although may have some difficulty with slang. Can read 
reasonably legible handwriting without difficulty. Accuracy is often nearly that of 
a well-educated native reader. [Data Code 40]  
  
R-4+:  Reading 4+ (Advanced Professional Proficiency, Plus)  
Nearly native ability to read and understand extremely difficult or abstract prose, 
a very wide variety of vocabulary, idioms, colloquialisms and slang. Strong 
sensitivity to and understanding of sociolinguistic and cultural references. Little 
difficulty in reading less than fully legible handwriting. Broad ability to "read 
beyond the lines" (that is, to understand the full ramifications of texts as they are 
situated in the wider cultural, political, or social environment) is nearly that of a 
well-read or well-educated native reader. Accuracy is close to that of the 
well-educated native reader, but not equivalent. [Data Code 46]  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
R-5:  Reading 5 (Functionally Native Proficiency)  
Reading proficiency is functionally equivalent to that of the well-educated native 
reader. Can read extremely difficult and abstract prose; for example, general legal 
and technical as well as highly colloquial writings. Able to read literary texts, 



typically including contemporary avant-garde prose, poetry and theatrical 
writing. Can read classical/archaic forms of literature with the same degree of 
facility as the well-educated, but non-specialist native. Reads and understands a 
wide variety of vocabulary and idioms, colloquialisms, slang, and pertinent 
cultural references. With varying degrees of difficulty, can read all kinds of 
handwritten documents. Accuracy of comprehension is equivalent to that of a 
well-educated native reader. [Data Code 50]  
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